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ABSTRACT 


This study is an alternative approach for education 
that people in the process of becoming more fully human can 
use. It is a study that attempts to deal with the question 
of what it is that makes man human and continues with the 
question of how he can become more fully human. 

There seems to be much agreement that schools are 
in need of changes in direction, and this study offers one 
approach that includes a change. This approach is based 
on a vision of man and the world suggested by Paulo Freire. 
A concern for humanization and the process of becoming 
human is at the root of this educational approach. It 
is an approach which sees man in a state of praxis, and it 
is through his praxis that he is able to create and name 
his world. The program is integrated into the new Alberta 
Social Studies Curriculum in order to make it more heuris- 
tLe? 

Included in this approach to education is a unit that 
was based upon the view of man in the world suggested by 
Freire. 

The three areas of philosophy, curriculum, and prac- 
tice can be seen as constituting formal education. These 
three elements, as well as people who are committed to the 


ideology, constitute the alternative approach to education 
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that is presented. 

After presenting a foundation, a curriculum, and 
geCupercularnputlaing process, Pluss a unLt aches scuay 
thenPreports on the results of “doing the unit and: follows 
with an evaluation of the unit. Evaluation of the unit 
is done in terms of soundness of construction and social 
responsibility. 

The study finally suggests a possible future pro- 
jection of what might have occured had the unit continued. 
It concludes with a statement about myself as "educator" 
and the process that I underwent in attempting to imple- 


ment the unit. 
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CHAPTER, I 
INTRODUCTION 


A common complaint and criticism of formal education 
about all levels of schools, from elementary through post- 
secondary institutions, is that the process of "education" 
has been replaced by a process called "schooling." The 
process of schooling which goes on within what is in theory 
an educational system functions to assist in allocating 
people to various roles within the macro-society. The 
argument is that schools function (1) to transmit a pre- 
determined body of knowledge, (2) to transmit predetermined 
and legitimized cultural values, and (3) to prepare stu- 
dents for the role they will assume in society based upon 
their ability to internalize predetermined knowledge and 


Schools, then, are not 


predetermined cultural values. 
places of “education," but are places where people are 
selected for elite or non-elite status within the macro- 
society. Assuming that there is a basis to much of this 
criticism about schools one can see that "schools have be- 


= Thinking 


come a major force for political conservatism." 
about schools as forces for political conservatism leads 
one «tos the!) recognition ‘that, schoolingmpracticess are poli- 


tical in the sense that they try to make a person into a 


ve * *"~ 3 a Oe 


| a ANTEAHD 
VOLTIUGOATUI 


noitsoubs Ismi0t to meioitixo Bas satiated iin femmieo” ae 
-teoq dpvowit yistasmels mox? iene Siena ‘Lis suede 
"aotjeoubs"” Yo aasootg ot +aita at. eqoivdivent yssbnasge 
eit ".pmiloodoe" beliso eascozq:s yd bovelqex need eid 
ytoors ai et tsriw nidgiw so egop fio tiw onilooron 20 eesoorg 
erisscolis ni telses od enorsonui meseye Tommyeoey as 
anit .wisiitoos- orpem ort readies esiox povae siqosg 
“siq s timensxt o3 (1) noisony? eloodae tes ai Jnemupizs 
beninxsetsbexrq timens13 of (Ss). .sphelwont, to ybod benimressb 
“ute sasgetq ot (€) bas eeulsy (sxusfuo Nile tebe dons ban 
nogu Beesad yteiooa at onuaes £Ltw yvods efor sit 108 estneb 


base spbelwond beninistebstd ostianveini of ysbitome xtodd 


ton ot6 ,fat ,aloodsé , v4 eoulsy isiuttuo benimxeseberq _ 


ers siqgosq sisdw esosig ox6 jud “,nolssoube” to seusiq — 
-otpsem eng aisddiw eutete ot ila-non x6 etile 16% aaa 


aids to doum ot ekesd s ek oxorid tert primvesé yJoivoe 


-ed oven & " +63 282 nag end afooiibe Jucds matolsixa 
paidnedt "> maianle)etse 200 onal she ae 


particular kind of human being, based on a model which 
Stipulates what a human ought to be like. Everything, from 
assembly and classroom rituals, to texts used, to seating 
patterns, to school entrances and exits, to dress regu- 
lations, to tests given, arrangement of "subjects" taught, 
and "intellectual" skills which are encouraged, is based on 


the model of man which is deemed as desirable. 


The Nature of This Study 

Critical comments and an awareness of what schools 
have become is a necessary beginning. However, more than a 
beginning is required, and the presentation of new visions 
for schools must eventually follow from an awareness of 
what schools have become. In advocating a new vision for 
schools, one is also advocating different school practices. 
These new practices eventually become an advocacy of a 
different political order and a different vision of man, of 
the world and of what it is to be human. This new vision 
of man would be fundamentally different from the vision of 
man currently used as a model in the schools. 

This study presents a different vision of man, the 
world, and what it is to be human. The question for this 
paper is "What is it to be human?" Within this context I 
would like to present the following as an initial state- 
ment: 

To be human is not just to breathe; it is to 
control one's breathing. ... To be human 


here is thus not be tae Livis +cO Cea, par 
ticular kind of man... 
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Issues which arise 

This study intends to offer a new vision of man, the 
world, and what it is to be human. It must therefore con- 
cern itself with a variety of interrelated and interdepen- 
dent issues. These issues are identified in the following 
questions: 

1. What is it to be human in ‘the world? 

2. What is to be learned? 

3. How is it to be learned? 

4. How does one evaluate what he has learned and 


is learning in his process of becoming? 


Relevance of the issues 

The issues which I have identified become relevant 
only when one accepts the assumption that a crisis currently 
exists within schools as to the direction that they are 
taking. As previously stated, criticism about what is 
happening in schools today is common. Schools are said 
"to keep non-conforming youths, blacks, the politically 
disaffected, and the economically disadvantaged, among 


5 


others--in their place." The problem within schools, depen- 


ding on those with whom one speaks, can be seen as resulting 


from 


the deterioration of urban life, or racial conflict 

and injustice, or the isolation of our schools from 

the problems of the real world, or the incompetence 

of professional educators, or the paralyzing conse- 

quence of irrelevant traditions, or some combination 
of all these "causes." 
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There may be disagreement about causes and solutions 

but there is agreement that our schools need a 

complete overhaul, indeed some maintain they ought to 

be abolished. / 

That a crisis exists within our schools today leads 

me to the next step which is to advocate change in direction 
as necessary. It then becomes necessary to offer a change 
in the direction which might be taken by people who are 


concerned with education. 


Issue Number One: What is it to be human in the world? 


In offering a "new" direction for schools one must offer a 


new" formulation upon which to build and base one's pro- 
gram. There have been many attempts at curricular revision 
and classroom operations which have failed. Reading kits 
have been developed, open-area classrooms created, schools 
with different architecture, special classes for emotionally 
disturbed children, mentally retarded children, bright or 
"gifted" children, new math, new biology, pre-school readi- 
ness programs, discovery approach programs, and inductive 
teaching methods: these are some of the "attempts" at 
improving the quality of schools. But the schools continue 
to operate as they did before the change, and one notes that 
even though change is visible, nothing has really changed. 8 
Perhaps this is because, even as the changes were made, the 
culture of the school remained the same. The model of man 
from wren schools operated remained unchanged. No questions 
were asked which challenged the concept of man from which 
classroom practices proceeded. 


Issue Number Two: What is to be learned?--In presenting 
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a "new" vision of man, the world, and what it is to be 
human, one must also offer new learning objectives. A 
curriculum is a means of transmitting the vision of man. A 
curriculum is able to state educational purposes, what 
kinds of experiences are likely to provide for these pur- 
poses, ways to organize these experiences, and how to 
evaluate effectiveness, or the attainment of stipulated 
purposes. ?” This is based upon a vision of man which sug- 
gests what man ought to be. 

Issue Number Three: How is it to be learned?--An 
instructional unit is built from a curriculum. | Its 
purpose is to bring life, through teaching, into the pro- 


cess of education. To desire change, to offer a "new" 
vision of man as a foundation for change, and to then 
create an instructional unit with "new" purpose is neces- 
sary. Changing the schools at a foundational and curricu- 
lar level must also be reflected in changing the quality of 
life and the life style within the classroom. Instruc- 
tional units must be created so as to aid in the creation 
of a "new" classroom life style. If a changed classroom 
life style does not accompany the other changes, the other 
changes have been empty. 


Issue Number Four: How does one evaluate what he has 
learned and is learning in his process of becoming?-- 
Advocating change is one thing, but it is also necessary to 
work toward the creation of change and then to see the 


results of that work. One must be able to assess and re- 
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assess himself within each new perspective that he comes 
tome invotfering a®"new™ vision oftman, the=worlda;eand 
what it is to be human, it is also necessary and relevant 
to evaluate that vision and change. This issue can be seen 
as evaluation and in a sense it ties together the other 


issues into a form that can be seen more wholistically. 


Organization of the chapters 


Chapter. One.—-—-iIn Chapter One is qiven (1) ‘an over— 
view depicting the general structure and organization of 
the study; (2) Paulo Freire's vision of man in the world, 
and education aS a process of becoming human through praxis; 
(3) the relevant portions of the new Alberta Social Studies 
Curriculum; and (4) other curricular ideas about education 
and change. 

Chapter Two.--Chapter Two is concerned primarily with 
establishing a vision of man, the world, and what it is to 
be human in terms of a vision of man and the world that is 
offered by Paulo Freire. Here the concern is with estab- 
lishing a philosophy as a foundation upon which to build a 
curriculum, an instructional unit for its implementation, and 
an approach from which to live. 


Chapter Three.--This chapter is concerned with building 


an instructional unit from the "new" Alberta Social Studies 
Curriculum. The tools of construction which are necessary 
in building a curriculum and an instruction unit and the way 
these tools are used and organized are explained. In this 


chapter concepts such as curriculum, teaching, and evaluation 
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anerexpPained.) Whismchapter is relevant to’ Chapter One in 
that’) its concern is with construction, Construction here 
is construction that is built upon a foundation that Freire 
offers. 

Chapter Four.--An instructional unit that was attemp- 
ted with high school students is presented in this chapter. 
The unit offered is one which was created from Chapter 
Three and upon the philosophical view of man and the world 
offered by Freire (Chapter Two). It is a unit which was 
attempted with a class of grade ten high school students in 
Edmonton, Alberta. 

Chapter Five.--The concern of this chapter is to re- 
late what happened as a result of doing the unit. 

Chapter Six.--This chapter is concerned with evalu- 
ation. Evaluation comes, in this thesis, primarily, in two 
forms, and this chapter is concerned with evaluation from 
both levels. Soundness of construction, as reflected by 
Scriven's model of construct validity, is evaluated in this 
chapter. Secondly, is an evaluation of the social respon- 
sibility reflected through implementation of the unit. 
Social responsibility is the curriculum and the vision of 
man that is deemed desirable as based on the foundations 
upon which the instructional unit rests. 

Chapter Seven.--This final chapter is concerned with 
a possible future projection of what may have happened had 
the unit continued. I also focus some attention on myself 


in this chapter since I was the person who acted as "“edu- 


7 


—_ 


-qnetss esw Jads gious iisidpilaeianes cA. sod mexggsm> » 
.19d3qero eids ai bedaeuseg ef ‘pinobute loots dpid ddiw.bed 
x63qsd moxtl besser eew doidw oto 2i betstto jin sat 
blxew ef? bas asm to walv Lepafigogoticy os noge base so1AT 
esw doidw dinu s at 31 . (aw? sesqed>) sxtox? yd beastie 
nik etasbuse Loorse dpeid ne? sbewp to aesin « AStv basqustis 
stiedlaA ,nosdriomba 

cog o3 ai 19dqat eidd Bo miesson ocf-~.syii yedger> 
wim snt pniiob to tives « es boneaqged sedw ote t 

-ulave si3 tw bearsoaeo ef tesdqem> ebd?--.xie xstgsO 

ows ni ,Ylinaming ,etesrds eid at .aemoo ooltsu lava noise 
mor? soltsuisve dgiw bertgonas ei sedges ets bas , 2m1x02 
yd besosltez es ,noivourdene Yo ees ee -elevel dtod 
eind al betsulsvs ei .ylibilsy sovrienoo to tebon at aeviroe® 


-nogeex Isi308 eld 20 no tis isvs a& ut , ylbnooee® .sosqsio 


tiny efit to noltsinemelgmi Apuordd Sosoeltsx ysilidie 
to soletv sd bas watt ey ah ei pea cr 


Cato tim doimg?tth emun tt < 


Some background information 


Not only did I try to create this unit on what Freire 
created, and within the guidelines stipulated as being the 
aims of the "new" Alberta Social Studies Curriculum, but I 
also tried to implement this unit in an actual classroom 
Situation. 

This unit was tested at Austin O'Brien High School, 
which is one of a number of Separate "Catholic" high 
schools in Edmonton, Alberta. It is made up primarily of 
white Catholic suburban dwellers. There was one non- 
Catholic in the classroom. I was allowed to "test" the 
unit with a grade ten class of twenty-one students. There 
were fourteen boys and seven girls in the class. This was 
the first year of high school for these students and the 
class was composed, primarily, of students from two schools. 
One school was in the "north" and one in the "south." The 
seating arrangement and bonds of friendship reflected this 
arrangement. The class, according to the department head 
and the "regular" teacher, consisted of students with a 
wide range of abilities. Ability was thought of in terms 
of past academic grades. It was considered to be a "normal" 
class with "normal" students. There was no streaming in 
the school at this level, but on the basis of performance 
here, students were to be allowed to take or not take cer- 
tain courses in the following years. The students were, 


, : 10 
according to their teacher, "very mark conscious." 
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Students from the north feeder school were somehow consi- 
dered, according to the "regular" teacher and the students 
from-the: "south," to be a bit “inferior”. in terms of aca- 
demic performance and in terms of their social status. 
Like the large numbers of students in schools today, the 
members rof the class)s,according to the, “regular teacher, 
were motivated to go to university, liked school, did what 
they were supposed to do; they were cooperative, and saw 
school as a place where one could do well in order to 
"improve" himself or herself, and then enter into the 
"real" world prepared for it. It was, with a group of 
grade ten students who were considered to be "normal, 
healthy, regular Canadian students that were positive in 
their view of school" that I implemented this unit. 

It should be pointed out that this unit, as an 
experimental unit, was of very short duration. I felt 
when the unit "ended" that we were really only just begin- 
ning. Our relationship was just beginning to form and 
another ten weeks would have added to what was beginning to 
happen. Time was a great obstacle to further success. 
Another area of difference was that I was the only one in 
thees choolethatewaseusingsnasunLlt built directly,on.a 
conceptsaofamansandythe;world suchsas,Freire'spe Ipfelt.a 
bit alone in the school. The experience, because it was 
new, seemed somehow "foreign," to the students and myself, 
especially in the beginning. The students and myself, 


being used to a more "traditional" approach to education, 
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took some time at the early stages of the unit to realize 
that "expectations" in this class were different, were 
self-creating, and were demanding of responsibility. This 
particular dilemma was a reason, I suspect, for the earli- 
est state of the project in which confusion was so common 
a ‘feeling and response. The very structure of the school, 
past. schooling experiences, the students, their histories, 
myself, and my history were also roadblocks to a fuller 
success for doing the unit. The unit was carried out 


11 This situation created 


wasehnins aa “banking! Yrins tistutiony 
further obstacles to greater success. As Isaacs points 
out: "Problems-posing education is no utopian vision of 
hater acting taternoxr can it peacefully co-exist in alter- 


Be This unit existed, not in an alterna- 


native schools." 
tive school, but within the walls of the banking system. 
School time tables, examination schedules, school rules, 
school regulations and elitist attitudes about students, 
administrators and teachers existed simultaneously with the 
unit. This conflicted with and prevented greater success. 
In the very short time that I was there, vibrations were 
beginning to be felt. As time went on other teachers began 
questioning my presence more and more. It was observed 
that the "atmosphere" in the class and with the students 
with whom I was working had seemed to change. I can see 
that eventually some kind of conflict with the adminisr | 


tration would probably have occured. The program, eventu- 


ally, would have been very upsetting to the way 
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that.the,schoolawas,being»runyat+the timesas | Thesrolevof 
the guidance counselor was already being questioned by 
some students and, although I see this as good, problems 
would have resulted eventually. 

Another shortcoming of the unit may have been that 
students did not move far enough in the direction that was 
sought. However, a beginning is necessary, and with a 
beginning movement continues. Also, there were some stu- 
dents that were effected very little, if any, as far as I 
was able to discern. As attendance was not compulsory 
some of the students rarely attended, and as a result 
had little interaction with the rest of the class or the 


unit display materials. 


Some Important Concepts 
This section is devoted to a brief discussion of 
some key concepts and their relationship to each other as 


they are used within this thesis. 


Philosophy, curriculum, and 
ractice as related to each 
other and to education 
Any formal educational program, I suggest, is built 

upon three interrelated and interdependent concepts. These 
are philosophy, curriculum ,j.and «practice, fiPractice is 
classroom activity that goes on in the process of actuali- 
zing learning objectives. Curriculum is basically a state- 


ment of intended learning objectives. In this sense curri- 


culum is the view of man which is held as desirable. 
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Curriculum states clearly a normative dimension of edu- 
cation. A curriculum is a philosophy about man. Philo- 
sophy comes in many costumes depending upon the person who 
is using the term. For our purposes, philosophy is the 
foundation upon which a curriculum is built. Philosophy, 
in providing a foundation, is the area where one looks to 
justify the view of man, the world, and what it is to be 


human. 


A concept of education 
It is my impression that it is not necessary to 
define the concept of education. 


When we are trying to express the meaning of a major 
concept of a science or of our prescientific language, 
a concept like alive or man or machine, we cannot 
expect to find a definition that exactly translates 
tire, concept. into a ‘simple conjunction, of other con= 
cepts, each of them essential. Typically we shall find 
it possible only to give a roughly equivalent descrip- 
tion, most of whose components look irrelevant because 
their absence in a particular case does not prove that 
the term should not be applied. But this irrelevance 
is illusory, for although no individual component may 
be essential, (1) the presence of several such pro- 
perties is often a completely adequate proof that the 
term should be applied, (2) no properties other than 
those given are relevant, and (3) the absence of any 
one may count to some degree against the term's 
applicability. 

When: at is. particularly»important ‘to; clarifye the 
meaning of a term, the best procedure is the one which 
most effectively evokes the relevant linguistic skill, 
and that procedure is the presentation of a whole 
context, not the weak substitute of definition. Defi- 
nitions are useful as reminders, rarely as real trans- 
lations; and when a precise definition is possible, one 
may be sure the term defined is either a new technical 
term or one not of great importance for scientific or 
philosophical issues, or that the definition contains 
terms.exactly as hard to understand as the original 
ies &: 
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dnesie@oncepis of whe teums “education!syas such 4 term.sf “Edu- 
cation" can be seen as resulting from everything that an 
individual ever encounters and interacts (consciously or 
unconsciously) with in his process of human growth. This 
can be categorized into formal, semi-formal, and informal 
branches of education. Informal education, which consti- 
tutes most of one's education, is not planned. It consists 
of activities such as coffee shop conversations, television 
viewing, going to the pub, and other "non-regular" events. 
Semi-formal education, to a degree, is planned, but the 
outcomes are not rationally anticipated. It is exemplified 
by activities such as church attendance, film societies, 
Magazines which are regularly read, and so forth. 

Schools are places where formal education takes place. 
Here one plans units and anticipates learning outcomes. 
Formal education is a situation in which there are people 
hired for the purpose of teaching. Teaching, in its most 
basic form, is acting consciously in such a way as to plan 
for "learning." 

Formal education, which is a small part of one's 
total education, reflects a concept of man and the world 
that is carried by the curriculum and by interaction between 
students and teachers. It might be hoped that what is 
learned in formal educational programs is used in informal 
and in semi-formal areas of education, but this is not 
necessarily the case. The reverse, with respect to the 


other two branches (informal and semi-formal) of education, 
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is also true. All three are necessary to the life of an 


individual. 


Banking education versus 


problem-posing education 


Paulo Freire, upon whose concept of man in the world 
this program is based, classifies education into two cate- 
gories. They are banking and problem-posing educational 
approaches and each has an accompanying mentality associ- 
ated with it. Both concepts are elaborated upon at some 
length in the following chapter. However, a brief intro- 
duction to the concepts is useful here in order to acquaint 
the reader with the terms. Both are necessary to an under- 
standing of Freire and the approach which I would like to 
offer as an alternative for education. 

One can conceptualize banking education in terms of a 
mentality that Freire refers to as ip aireat iereniio* A rela- 
tionship between teachers and students is created whereby 
the teacher narrates “about reality as if it were motion- 


wiS 


less, static, compartmentalized, and predictable. Stu- 


dents have the task of being objects to be filled with this 
knowledge that the teacher is narrating about. 

Banking education "becomes an act of depositing, in 
which the students are the depositories and the teacher is 


u 16 Students receive from the teacher a 


the depositor. 
regulated reality. As Freire states, "Implicit in the 
banking concept is the assumption of a dichotomy between 


man and the world: man is merely in the world, not with 
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thetworldyorirwith others; manwvisiatspectator, not! re- 


uid It is a view of man which John Locke would 


creators 
havePagneed-wathvasseitersisimilarrto his conceptwofititabula 
rasa" where man was seen as a blank sheet. Man, being seen 
aS a passive entity, is considered to be well-educated when 
it is seen that he is well adapted (passively) to the 
current frame of thought. 

Problem-posing education, on the other hand, sees 
education as beginning "with the solution of the teacher- 
student contradiction, by reconciling the poles of the 
contradiction so that both are simultaneously teachers and 
Eocene Here knowledge is not deposited into the minds 
of others, but instead "emerges only through invention and 
re-invention, through the restless, impatient, continuing, 
hopeful inquiry men pursue in the world, with the world, 


aid Education\in this sense is based 


and with each other. 
on movement toward what Freire calls conscientizacao 
(or "conscientization"--unfortunately). '"Conscientizacao 
refers to learning to perceive social, political, and 
economic contradictions, and to take action against the 
oppressive elements of realest en One can see that 
passive adaptation to a regulated and pre-determined 
reality is in direct opposition to the concept of problem- 
posing education. 

In problem-posing education, students and teachers 


seek to transform reality together, rather than to adapt to 


it. Problem-posing education seeks to challenge people to 
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critically create themselves with the world in which they 
find themselves. Freire states, 

Problem-posing education affirms men as beings in 

the process of becoming--as unfinished, uncompleted 

beings in and with a likewise unfinished reality. 

Indeed, in contrast to other animals who are unfinished, 

but not historical, men know themselves to be un- 

finished; they are aware of their incompletion. In 

this incompletion and this awareness lie’ the very roots 

of education as an exclusively human manifestation. 

The unfinished character of men and the trans forma- 

tional character of reality necessitate that education 

be an ongoing activity.2l 

While banking education refuses to allow man the 

freedom to decide and to create, and treats men as objects, 
problems-posing education is directed towards all becoming 
subjects in the process of decision making through their 
own creation of the world. Problems-posing education is 
also based on a concept of humanization with men. It 
realizes that "humanity, however, cannot be carried out in 
isolation or individualism, but only in fellowship and 


cVel Bis beeen seen ee 


Prete s concept. Of dialogue 

Problem-posing dialogue is subjects (teachers and 
students) dialoguing with each other as equals. It is held 
that "men teach each other, mediated by the world, . . site 
All are responsible in teaching each other. Dialogue is 
based on words. Freire states, ". . . within the word we 
find two dimensions, reflection and action, in such radical 
interaction that if one is sacrificed--even in part--the 


other immediately eufrrersee * For Freire, "Dialogue is the 
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encounter between men, mediated by the world, in order to 


25 P ; ; : 
Dialogue is necessary in Freire's 


name the world." 
approach for education, as it is through a problems-posing 
approach that conscientization occurs. 

Through dialogue men are thus able to create their 
own humaness as they name and transform the world. Dialogue 
does not deposit truth or knowledge into minds. When 
people dialogue with each other, they are seeking truth and 
knowledge together; they create it. Dialogue is necessary: 
irmemcuLient 1c equcattonris notecarricdecn by A tors, © 
Cte bv NewaDOUCe Bj. Dit father .byee AS With 32 By) mediated 
by the world--a world which impresses and challenges both 


parties, giving rise to views or opinions about eee 


Praxis. He believeS that men must srug9le together in 
order to create human liberation. Liberation thus is a 
state created in conjunction with men dialoguing with men 
in their transformation of the world. The opposite of 


liberation is oppression. For Freire, ". . . oppression is 


add In order to escape an oppressive condi- 


domesticating. 
tion, men must transform themselves and the world through 
their praxis. Freire sees the praxis of man in terms of 
wees reflection and action upon thesworldgin ofderMto 


n28 


TPEaiecoem = it. Freire thus visualizes a continually 


interacting man-world relationship. 
In the process of this interaction men must dialogue 
with men. Freire presents a vision of a man-world inter- 


dependency, whereby men must confront their world critically 
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(reflection) and then act (consciously) upon that world. 
Man intervenes upon the world through his action. 

Men achieve praxis as they recognize themselves as 
beings in the process of change. In recognizing that change 
is a process of their creation, men are able to liberate 
themselves through their action. 

It cannot be stated strongly enough that praxis is a 
continual state of being for men. Every situation from 
which men free themselves gives rise to new conditions, new 
limit-situations, and therefore gives rise to new limit- 
actions. For Freire, man's vocation in life is to create 
his humaness. To prenca conditions which deny man's praxis 
is to be oppressive. Man must therefore strive to regain 
this state of praxis. Man's nature is thus seen in terms 
of praxis. For man to be truly human he must recognize 
himself as a being in praxis. Any other conditions under 


which men live are dehumanizing and oppressive. 


Codification-decodification 

Another sub-concept which is necessary to problem- 
posing education is that of codification and decodification. 
Freire visualizes man as an historical being. Man, there- 
fore, is able to tri-dimensionalize time into the past, 
the present, and the future. This ability allows man the 
possibility of creating epochal units. For Freire, "An 
epoch is characterized by a complex of ideas, concepts, 


hopes, doubts, values, and challenges in dialectical inter- 
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action with their opposites, striving towards plenitude."29 

Freire continues, stating, 
The concrete representation of many of these ideas, 
values, concepts, and hopes, as well as the obstacles 
which impede man's full humanization, constitute the 
themes of that epoch. Thus, historical themes are 
never isolated, independent, disconnected, or static; 
they are always interacting dialectically with their 
opposites. The complex of interacting themes of an 
epoch constitutes its "thematic universe." 

In the contradictory nature of the “universe of 
themes" one finds those who seek to maintain a given 
structure and those who seek change. "Themes both contain 
and are contained in limit-situations; the tasks they imply 


require limit-acts."? 


If men are to liberate themselves, 
they must uncover and recognize clearly and critically, 
themes, and the limit-situations and limit actions which 
exist. In the "battle" between opposing forces various 
themes often tend to become mythicized and lose much of 
their significance. When men are abléd to identify and dis- 
cover themes they are better able to transcend themselves 
and to try new approaches to limit-situations. 

It is essential that ways exist which allow for men 
to discover the themes of an epoch, the limit-situations, 
and limit-acts which can serve their liberation. Freire 
states, 

This dialectical movement of thought is exemplified 
perfectly in the analysis of a concrete, existential, 
"coded" situation. Its "decoding" requires moving 
from the abstract to the concrete: this requires 
moving from the part to the whole and then returning 


to the parts; this in turn requires that the Subject 
recognize himself in the ojbect (the coded concrete 
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existential Situation) and recognize the object as 
a Situation in which he finds himself, together with 
other subjects. 
Thus, codification can be seen as presenting a picture, a 
drawing, or something which represents a situation which 


exists in concrete terms. The process of decodification, 


then, is to critically analyze the coded presentation. 


Thematic fan 
_ In order to offer various possibilities of analysis 
in the decoding process, the codification should be 
Organized as a "thematic fan." As the decoders reflect 
on the codifications, the codifications should open 
up in the direction of other themes. 

Themes, and a "universe of themes", as found within 
an epoch of moving time, must be identified by the Subjects 
through dialogue and codification-decodification. A con- 
cept of wholeness is crucial in problem-posing education 
and themes must be tied together into a whole. The concept 
of a thematic fan allows for themes to be tied together in 
such a way that the whole is maintained. 

The first codification is essential in that it pro- 
Vides the “core” from which *a*thematleiansts createdanithere— 


fore, all themes are put into a context so that the whole 


picture of reality in which men exist is maintained. 


Annunciation-denunciation 

The concept of annunciation-denunciation is also 
necessary to Freire and is derived from problem-posing 
education. Freire says becoming human is an ongoing pro- 


cess. One will note change is essential. Annunciation- 
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denunciation is a concept which announces change and 
denounces what was before. A person is able to create a 
new vision of reality and he announces this vision. At 
the same time he denounces an old reality. Part of the 
process of humanization is the realization that the announce- 
ment is already old and must be denounced in order to allow 
for human growth. 

Annunciation-denunciation comes out of the process 
of codification-decodification, as men are able to identify, 
create, and re-create the world. As Freire states, "By 
stimulating ‘perception of the previous perception' and 
‘knowledge of the previous knowledge;,' decoding stimulates 
the appearance of a new perception and the development of 


ah It is in this process that, at the same 


new knowledge." 
time, annunciation-denunciation occurs and continues to 
occur as the process of stimulating new perceptions and new 


knowledge continues. 


Review of the Literature 
This section is organized, for purposes of convenience, 


aco rour parts. 


Literature on education and change 

There is very little literature available that reports 
on programs that have been developed based on Freire. Most 
of the people with whom Freire and his followers have worked 
have been illiterate. 


Chile has implemented, in some areas, programs based 
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On Freire. A Uruguayan team published a book entitled 


35 which 


Se Vive Como Se Puede ("You live as you can") 
reports on the results of their efforts using Freire's 
approach. The examples of projects Freire mentions in 
Pedagogy of the Oppressed, and the success he was having in 
Brazil, indicate the potential that his program offers. 

In July, 1972, Freire was in Tanzania, speaking with 


thes Institute of Adult Educations ow 


He was speaking about 
the creation of programs which could build upon the ideology 
expressed by Julius Nyerere as TANU party policy in his 
speech, "Education for Self-Reliance."~! 

Even though much of Freire's work has taken place in 
rural areas of Latin America, parallels of oppression are 
also evident in North America. North America is in need of 
a change with respect to the direction in which education 


and schools are moving. Friedenberg,~° Postman, ~~ 


causes Sarason, - Metuhan, ~~ R. Buckminster Buller.” 
and Reimer)" are but a few of a growing number of people 
who are advocating change in education in such a direction 
that it will concern itself with people who are in a pro- 
cess of becoming. People such as Herbert Ronis James 
Herndon; 7° and George uartetie are but a few committed 
educators who have tried and are trying to create educa- 
tional programs which will change the direction of educa- 


tion. None of them have, I believe, been as radical in 


their critique as Paulo Freire. 
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Some literature on curriculum 


evelopment and change 

At a curricular level there are growing numbers of 
people who are advocating change. They are not, I believe, 
changing as far as Freire suggests, but they are changing 
from earlier positions. In comparing some statements made 
Dbyemen=ine the field of curriculum in) the early 1960"s to 
statements made by these same men in the 1970's, one sees 
a remarkable change. 

In 1962 Fred Wilhelms stated that "The arch that 
bridges the gap between the learner and the discipline is 
the growing idea of bringing the child, from the beginning, 
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right ‘into the discipline. In March of 1970 Wilhelms 


had changed his position and stated, "The fundamental mis- 


take we make over and over is to start with subject matter 


of the disciplines."?? 


Arthur Foshay, in 1962, suggested that, 


It is the disciplines behind the subject matter that 
contains whatever life is there. I think what we 
should look toward is the development of a whole 
series of new subjects, with old ames & history, 
geography, mathematics, the sciences. 


By 1970 Foshay had also changed his position and was saying, 


To the degree that we allow the school curriculum 
to be dominated by the disciplines proposal, we fail 
to offer the opportunity to become more than a Cae 
ficially acquainted with great public problems. 1. 


In Process of Education, Jerome Bruner stated, 
"Learning should be designed to produce general under- 
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standing of the structure of subject matter." Ly lo 71; 


Jerome Bruner, in a speech given in St.Louis, Missouri, 
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indicated a change in emphasis: "I would be quite satis- 
fied with de-emphasis on the structure of knowledge, and 
deal with it in the context of the problems that face us. 
We might put vocation and intention back into the process 
on education.">?3 
One needs only to compare these statements made in |: 
1960's to the ones made in the 1970's to see that people 


in the field of curriculum are changing and realize that 


education is in need of change. 


The New Alberta Social Studies Curriculum 
In Alberta, the Department of Education has realized 
that change is a necessary requirement in education. In 


creating the "new" Alberta Social Studies Curriculum, an 


emphasis upon change is basic. The "new" curriculum is 
emphasizing the valuing process and as such seeks to create 
educational programs which encourage people in "becoming 
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characterized by a value or value complex." The process 


of becoming human is thus a foundation upon which the "new" 


curriculum is: but. 


Paulo Freire and education 

Paulo Freire is currently working as a consultant 
with the World Council of Churches in Geneva. His back- 
ground as a radical in the field of education is firmly 
established. It is only within recent years that Freire 
has come into focus in North America. Originally from 


Brazil, Freire spent several years in creating an educa- 
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tional program which he has used, primarily in literacy 
campaigns. His work in literacy campaigns was based on 
a belief that "men educate each other through the medi- 
ation of the world."°> 

Freire was successful in revolutionizing educational 
Process) to jthe degree that, after a military coup in 1964, 
the new Brazilian government jailed him for seventy days. 

He was then forced to leave Brazil and he went to Chile. 
He worked there for five years before going to Harvard 
University for one year, and finally came to work with the 
World Council of Churches. 

For Freire, education, change, and the concept of 
human beings as becoming are interdependent. His is an 
educational approach that is in actuality an approach to 
living rather than a rigid schooling technique. His educa- 
tional program is built upon a belief that man is ina 
constant state of change, and it is through man's change 
that he is able to create his culture and his reality. It 
is a belief that man, through creating his reality and 
creating his world, is able to become free. The educational 
program that Freire offers is revolutionary and radical. He 
is advocating a methodology based on men dialoguing with men 
through the world, in such a way that they are able to 


reflect and act upon that world in such a way that it is 


transformed as their creation. 
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CHAPTER II 
TOWARD A VIEW OF MAN 


The New Alberta Social Studies Curriculum 
In May of 1971, a "new" Alberta Social Studies Curri- 


culum Guide was published by the Alberta Department of 


Education. This "new" curriculum was necessary, according 


to its creators, "because some very difficult decisions 


face today's young people.">° It is believed that now, 


more than ever before, each youth has "the opportunity and 


the responsibility of choosing how he will live and what he 


will live Rigg RINE 


The valuing process is considered, in this new curri- 
culum, to be the major activity of social studies students. 
Students are to be encouraged to consider not only what 
exists, but also what should exist. Secondly, the new 
curriculum has stated that flexibility is one of its hall- 


marks. 


Objectives and content prescribed . .. are stated in 
the very broadest of terms, as it is desired that 
teachers should plan learning experiences which are 
important in terms of their lives. 


e e e e e e e e e e e e e e ° e e e e e e 


The values orientation and flexibility of the new 
curriculum imply a definite de-emphasis on "covering" 
knowledge. . . . This is not to say that such know- 
ledge is unimportant. 


e e e e e e e e e e e ° e e e e e e e e e e 


Knowledge should be "uncovered" not for its own sake 
but only as it is needed when students are engaging 
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in the valuing proces. 


Social studies classes must become a forum in which 
students merge reason with feelings.°8 


To me, the aims of the above curriculum are valid ones, 
An educational curriculum which is built upon a foundation 
which "invites free and open inquiry into the definition and 


She) 


application of individual and social values" is worthy of 


considerable attention. An educational curriculum which 
strives to ". . . serve the humanistic goals of education by 
offering students experience in living and not just prepa- 
racrotecor: L1Ving... free is a worthy one. 

To continue, an educational curriculum which encourages 
students to take the "opportunity to make this world a more 


desirable place in which to liven ®+ 


deserves recognition. 

It has been my observation that this curriculum is 
being criticized by many teachers, parents, and other citi- 
zens because of its lack of substance. In a sense, it is 
seen a tempting and tasty pie crust with no filling. With 
this criticism in mind, I thought some exploration into 
developing and then providing some "filling" to the curri- 
culum would be desirable since the curriculum seeks to foster 
a relationship between students and teachers whereby they, 
together, can transform the world into a more desirable place 
in which to live. It 1s Hetaxtiiat 

There is no such thing as a neutral educational process. 
Education either functions as an instrument which is 
used to facilitate the integration of the younger gene- 
ration into the logic of the present system and bring 


about conformity to it, or it becomes the "practice of 
freedom," the means by which men and women deal criti- 
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cally and creatively with reality and discover how 
to participate in the transformation of their 
world. 

The new curriculum aims in its professions at least, 
to foster the second alternative. Having aims this noble 
Leads ame sto.support thiss«curriculum; .and.tosetherefore 
assume a responsibility to lessen, to some degree, much of 
the «criticism that.is directed.at, it. 

If schools are to have "education" value (in the sense 
that the new curriculum suggests) one must then conceive of 
a kind of an education which becomes the "practice of free- 
dom."°* 

A primary concern of the "new" curriculum is with 
people and the valuing process. It is a premise of this 
paper that the way people see the world and interpret it is 
often in contradiction with the way that people who hold 
power tell them to see it. Also, it is often in contra- 
diction with the way other people think that the world is 
seen and interpreted. One must always remember that man is 
a being that lives not only in the world but with it as well. 
Man has reasons for acting as he does. Action is based on 


reasons, which are found in the conceptual framework from 


which that action springs. 


Schools Today 
It is essential that, before proffering "curricular 
support and assistance" to the new curriculum, I look at the 


conceptual framework that exists in schools today and then 
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examine the conceptual framework upon which the "new" 
curriculum is to be built. As Paulo Freire states very 
clearly: "Every educational practice implies a concept of 
man and the world,"64 It becomes mandatory not only to 
examine educational practice, but also to examine the con- 
ception of man and the world that is implied by the practice. 
It is necessary to do this with what already exists in 
schools and also with the unit which I offer as an addition 
€0 the? "new4ecurricul im. 

Today, schools are places where "the way things are" 
isSein*theory, “transmitted”? to*students.*¥ *Prtehis#held by 
some that schools in an industrial setting such as exists 
in Canada are places where students are given the oppor- 
tunity to learn the "rules of the game" and then enter the 
larger society and compete. In a sense, one can see schools 
as representing micro-communities which are built upon a 
model of the dominant macro-community in which people are 
living. The school can be seen as an important place where 
a child learns to become a socially integrated and succesful 
member of that society as it is. 

In an article by Peter Marin, three fundamental blocks 
which schools are built upon are discussed. He suggests 
that schools are agents whose duty is to make a child into 
something that is "good" and socially useful in that society. 
This is all to be done without questioning whether the 
society which the child is to fit into is "good" or one 


which is useful for its members. Marin suggests that schools 
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assume that children must be trained and that through a 
common schooling experience various children with different 
histories can all become of "smooth consistency" and 
develop a good "Canadian" character. Finally, an indus- 
trialized state requires people who are "technically capable 
but relatively dependent and responsive to authority... nen 
Perhaps a conspiracy (after a fashion) exists between 
various industrial (societal?) needs and the schools. Thus 
a "good" student is one who does not challenge the game; as 
he has accepted and internalized it completely. McLuhan 
once said, "We don't know who discovered water, but we're 


Th Successful students, 


pretty sure it wasn't the fish. 
living in a "caricature of society, accept the school system 
so fully that they do not see the de-humanizing situations 


pt Stu- 


that exist in their immediate living situations. 
dents are supposed to "play this school game" by learning 
idealized ways of theoretical living and then enter (society?) 
and continue to operate in the way in which they have 

learned how to operate in school. This wav they do not see 
the contradictions that exist between their ideals, hopes, 
aspirations, and values, and the obstacles to their attain- 
ment which simultaneously exist within the community. It 
further would suggest that there are no contradictions and 
that by operating "within the rules" one will be able to 
achieve what one wants. 


This kind of approach which I have suggested exists 


between the schools and the way in which people are treated 
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seems to be a clear example of people being treated as cate- 
Jories and as ob jects to be manipulatedso that they can fit into 
a category (job?) when/if they are needed. It is a mecha- 
nical and robot-like approach to people. 

Real living situations are ignored, while imaginary 
issues of importance are exaggerated. An example of this 
can be seen in James Herndon's book, How to Survive in Your 
Native Land, when he talks of a dog in the classroom and 
how this dog (a living reality) interrupts an "Egypt 
lesson. "°° This approach to students is, in essence, a 
static approach. Students are not expected in nearaee 
but instead are expected to react. "Good" students react 
"properly" and "bad" students react "improperly." People 
who are deemed as "bad" must somehow be dealt with by the 
school, since it is recalled that the schools exist as a 
place to prepare students to think and act "properly" so 
that when they leave school and enter the so-called "real" 
world, they will know how to function and "make it" within 
that society. 

One could, in fact, look*° at schools as if they were 
modern corporations. They are systems which establish con- 
tracts between teachers (bosses) and students (workers). 
The corporation school is characterized by complex time 
tables, specialized materials for specialized instruction 
which is to be taught by specialized instructors who are 
"axperts” in their field. "The whole attitude of the ; 


school is oriented toward planning and rationalization and 
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and toward the employment of specialized skills and tech- 


nology."°? 


Authority is distributed systematically 
throughout the corporation school by a graded hierarchy. 
Impersonal relationships and limited purpose associations 
are common. Students are placed into a variety of groups, 
are constantly being re-assessed and are diffusely asso- 
ciated with the rest of the "team" which they work for 
within the corporation. The corporation school presents 
a view of society where "“institutionalized processes of 
change and innovation play a greater part than in societies 
of the past."79 
It is thus observed that schools have a job to do and 
that there are those who make that job easy, and others, 
who are labeled trouble makers or poor or deficient stu- 
dents and they make the job difficult. Hence, we have 
witnessed the rise of a large number of programs to meet 
and deal with the "needs" of these bad students. For 
example, the University of Alberta has educational psycho- 
logy programs in "Special education;" the Department of 
Education Foundations has a program dealing with "Inter- 
cultural Education;" the Departments of Secondary and 
Elementary Education offer courses on working with those 
who are "culturally deprived;" and the Department of 
Educational Administration offers a course on administra- 
tion of "intercultural situations." Rand Corporation has 
developed specialized reading kits. Behaviorists have 


created teaching machines with mechanized "correct" answers 
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to living (?) problems. Much of this specialized material 
which is taught by experts who have had specialized 
training, is directly aimed at those "bad" students. The 
student is often told by an agent of the school system, 
such as a counselor, that he is "deficient," perhaps in 
reading, mathematics, or language, and needs help by a 
specialist. 

Suggesting to that person that he is deficient implies 
that the person is suffering from an illness. .The task of 
the school then becomes the task of the doctor. If the 
person is ill, he must be cured of the disease of "faulty 
language or reading." 

The examples just described are all things that one 
can see and hear in practice in the relationship that 
exists between schools, industry (?), and students. There 
are several models that one could use in order to analyze 
these specific practices and programs. 

Oppressed people in the third world, colonized 
countries, and students have met the situation of which I 
speak in a variety of ways. Focusing on students, one sees 
those who simply wait and passively sit through school, 
those who cause trouble and are labeled as "trouble-makers," 
those who "try to make the best of a lousy place" and attempt 
to use school as a place for social affairs and those who 
convert and accept the value of the dominant institution. 
It is often the latter group of people who become the new 


recruits to elite positions within the system and thus 
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become the "new agents of the old repression." /+ 


In looking at students generally one sees students 
operating within a matrix that Freire might call the 
PCulrture, or Silence." 7? This means that people, trapped 
in the situation feel powerless to act, to create, and to 
name their world. The student becomes a person who exists 
for another. He is not a marginal man, or a person on the 


"inside circle," 


but instead a person who is being used by 
others so that they can gain at his expense. The student 
becomes an object of ownership. Those who do not act pro- 
perly are subjected to "counselors" and special programs 
in an attempt to bring them into the fold. Students are 
people who have become "oppressed within the systen."/? 
The culture of silence is manifested in many areas of 
society besides the one found in the school-student 
relationship. The oppressor-oppressed relationship can be 
seen in other areas such as boss-worker, man-woman, and 
black-white. The school exists for itself, while the stu- 
dent exists for the school in this relationship. Students 
who are deprived of the right to make decisions and to 
create meaning in their world can then only achieve "suc- 
cess" by echoing the words that they are to learn. 

The picture that I have painted to this point is a 
bleak one, and perhaps I should add some colour to this 
view. One must remember that if man is in the world and 


also with it, he can overcome limit-situations. 


The process of men's orientation in the world in- 
volves not just the association of sense images as 
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for animals. It involves, above all, thought 

language; that is, the possibility of the act of knowing 
through his praxis, by which man transfiorms reality. 

For man, this process of orientation in the world can be 
understood - « « Only as an event in which subjecti- 
vity and objectivity are united. 

Living within the "culture of silence" and being 
alienated is not the only way to relate to the current 
epoch, for the reason that man has the potential to know and 
to live such that he is capable of creating history. Man 
can, to a degree, detach himself from the world and think 
about it and then act to purposefully change it. 

In spite of attempts to prevent it (via such tactics 
as divide and rule, manipulation, and cultural invasion) 
cracks in the system are appearing. People such as 
Friedenberg seem to feel that "a serious polarization seems 
to be happening in America. . re 

The decade between America's decision to land on the 
moon and the actualization have been turbulent years. As 
Norman Mailer states in On a Fire on the Moon: 

Four assassinations later; a war in Viet Nam later; 
a burning of Black ghettos later; hippies, drugs and 
many student uprisings later; one Democratic conven- 
tion in Chicago seven years later; one New York school 
strike later; one sexual revolution later; yes, eight 
years of dramatic, near-catastrophic, outright spooky 
decade later... ."/6 
In Canada one could note issues of a similar nature, such as 
the War Measures Act, the rise of Canadian Nationalism, con- 
cern over a possible national energy policy, and Northwest 


Territorial development controversies. The approach I have 


talked about which is being manifested in the schools has 
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missed something crucial, too. That "something crucial" 
which is being missed may be actually aiding in the struggle 
which will allow men to strive toward overcoming limit- 
situations which confront and challenge them. 

For me, the question becomes one of looking for the 
Concept of man (students) held by the school system as the 
schools currently perform "school tasks" on (with) students. 
In practice, schools-students relationships demonstrate a 


dehumanizing and unequal interpersonal situation. 


Banking Education and Schools 
The particular kind of relationship that exists is 
what Paulo Freire would call banking education. A banking 
system of education is one in which: 
"(a) the teacher teaches and the students are taught 


"(b) the teacher knows everything and the students 
know nothing 


"(c) the teacher thinks and the students are thought 
about 


"(d) the teacher talks and the students listen--meekly 


"(e) the teacher disciplines and the students are 
disciplined 


"(f) the teacher chooses and enforces his choice, and 
the students comply 


"(g) the teacher acts and the students have the illusion 
Of acting through the action “or the teachex 


"(h) the teacher chooses the program content, and the 
students (who were not consulted) adapt to it 


"(i) the teacher confused the authority of knowledge with 
his own professional authority, which he sets in 
opposition to the freedom of the students 
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t(j!) the teacher is the Subject of the lggrning process, 
while the pupils are mere objects." 


This particular method of teaching offers a curriculum 
this is derived from the minds of a dominant power. Stu- 
dents have no input into what is to be learned. Information 
is to be deposited into the minds of students as one would 
deposit money in a bank. The person who, however, holds the 
"knowledge"--the teacher--may demand at will that the stu- 
dent repeat back to him what he has learned. Even the know- 
ledge that is learned does not become the learner's, as it 
is still held in the hands of the dominant power. A student 
te never able to create knowledge. The student 1a the “ob= 


NeCL OL etne process .. .).« ahnd-not tts subject."'° 


People 
are seen as spectators, rather than as creators and re- 
creators of the world in which they live. 

Man is seen aS a reactor and as an adaptor to situ- 
ations he encounters. Here is a system where the "teacher 
replaces the Oppressor, as Subject; the student takes the 
place of the oppressed, as Object .'. . they are locked into 
these roles by their institutional getting." '7 Thus a 
subject-object relationship is firmly established. Students 
are rewarded for answering the questions they are asked. 
According to Friedenberg, students are taught the "experi- 


80 


ence of being a school child." It is a process of educa- 


tion which never allows for the question, "Why?" to be 


asked. Thus the schooled person is "reduced to animal exis- 


81 


tence: adaptation." The student receives his information 
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from prepared materials which do not relate to his socio- 
cultunadlareality. Dt asa view of man which ms frozen. 
Answers are definite and permanent, as if they were time- 
Lessatimtalseageifethe: teacher, almost by magic, holdswall 
of the answers and dangles them before the students to learn 
and to memorize. The mediating object or the display mate- 
rial which exists between the teacher and the student is 
chosen by the teacher. His task is to fill the student with 
knowledge. When one looks at textbooks today it is often 
seen that the answers to "all" questions are found in the 
“teacher's edition" which students cannot see. The very 
fact that "answers" are in the book indicates a static 
approach to knowledge. One immediately sees a concept of 
man which conceives of his mind as void and blank. It is 
Similar to John Locke's idea of tabula rasa. Upon closer 
examination, however, it is even more serious, as the person 
is viewed as one whose mind must be filled with "correct" 
information so that he will not do anything or think any- 
thing that is. "incorrect." Puritanical elements of “natural 
Sin" and man's evilness are, it seems, blended with the con- 


cept that man (Students) must learn an "absolute" truth. 


An Alternative 
There are alternative approaches to aducation. Charles 
Isaacs has stated "that no education is neutral can no longer 
be disputed." Perhaps he is also correct when he says that 


"the truly subversive potential of education generally 
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remains unexplored. "84 


Continuing, I would like to present an approach to 
education, based on Paulo Freire, which could work as an 
educational endeavor for man to live by. Freire's model of 
education is more than methods of teaching; it is instead a 
three-pronged approach to education (theory, curriculum, and 
practice) which * tor -.ack™oL a better’ term, Ll wilt call a 
'problem-posing dialogue" approach to education. There must 
be people who are committed to the concept of man which is 
held by this educational approach, the curriculum which fol- 
lows must be consistent with the theoretical framework in 
which it exists, and finally, the techniques (methods) must 
be consistent with the theory and the curriculum. In 


diagramatic form on can picture the following. 


Theory 


EDUCATION ae 
Curriculum ractice 


The "real" educator must adhere to and believe in this par- 
ELcular program, NOt Only if theory, but im, practice as’ well, 
This problem-posing educational technique should now be 
examined at some length. I would like to discuss not only 


what the techniques are, but to also involve myself with the 


conception of man that is offered when one attempts to imple- 


ment this particular program. 
Arriving at a technique called a problem-posing one 
begins withecontraqictions.” * Chowces* must be maden¥™ In 


creating an educational program one must take into account 
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thesevarious, conflictsswhichsare, found: 
soe in the choice between being wholly themselves or 
being divided; between ejecting the oppressor within 
Or not ejecting him, between human solidarity or ali- 
enation; between following prescriptions or having 
choices; between being spectators or actors; between 
acting or having the illusion of acting through the 
action of the oppressors; between speaking out or being 
silent, castrated in their power to create and ge- 
create, in their power to transform the world. 8 

Problems-posing education in practice also implies 
a theory or a concept of man which is held by the educator. 
One must look at problems-posing education in the same 
light as one looks at banking education and to consider the 
implications about man and the world which manifest them- 
selves in practice. 

A cornerstone upon which problems-posing education is 
built is the concept of dialogue with the people with whom 
one is working. Thus, in looking at a problems-posing form 
of education, one may witness the following kinds of prac- 
tices, ideas, and relationships: (1) Problems-posing edu- 
cation "utilizes the contradictions of the peoples existen- 
tial, concrete situations to pose that situation as a prob- 
LeMae kingt Thensociety.now talks, of,;the,.1mage,of .a.chal- 
lenge, to be resolved both intellectually and through action 
by the people." 94 

(2) The teacher, instead of working in opposition to 
the student, works in dialogue with students establishing a 
teacher-student and student-teacher relationship. 


(3) As a collectivity, each with their unique skills, 


abilities, and knowledge, the teacher-student and students- 
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teacher work to "codify" and then "de-codify" concrete 
situations, and to discover themes found in that particular 
Situation which relates to a larger totality. 

(4) The students-teachers must "first teach the ~ 
teachers who (then) re-present their vision of reality now 
posed as a problem, "8° 

(5) Students (all people) engage in the task of be- 
coming more fully human through transformation of the world 
as they are able to more critically look at their reality 
void of many of the myths which exist about it. This is 
done through the process of codification and decodification. 

(6) Problems-posing education is dialectical in nature 
as it "flows back and forth between teacher-student and 
students-teachers, school, and society, the abstract and 
the concrete." °° 

(7) All are full participants, Subjects, and all are 


of in the process of 


"encouraged to chart their own paths" 
decodification. 

(8) Mechanics of teaching are only important to the 
degree that they enhance dialogue between Subjects who all 
fully respect each other. 

(9) Problems-posing education is not a vision of some- 
thing that will occur after an oppressive situation is 
resolved. 

(10) Problems-posing education "is not a system, but 
rather a project, the scope of which depends upon the parti- 


‘ 88 
cular circumstances." 
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(11) Books, and other materials are not the Subjects 
of education, the participants are. 

(12) Consciousness of and action upon reality are 
inseparable parts of problems-posing education as conscious- 
ness comes via objectification of and then through action 
upon the world. (Codification and decodification are 
necessary elements.) 

One sees that it is not a project that can be 
attempted by all people. "The educator's responsibility as 
conceived by this philosophy is thus greater . .. than that 
of his colleague whose duty is to transmit information which 


8 
learners memorize." 9 


The educator who embraces this alter- 
native must be one who is continually re-adjusting his know- 
ledge. He is one whose "education is a pedagogy of knowing." 29 
Further he realizes that simple dialogue is not all that is 
necessary in order to create a relationship which will lead 
to knowledge. An act of knowing must include and encourage 
all the participants in continually problematizing the 
existential situations in which they exist. Through this 
process they are able to discover and present generative 
themes; chosen for the reason that they are relevant to the 
particular situations in which the participants (students- 
teachers) find themselves. 

Codification and its opposite, de-codification, are 
necessary in problems-posing education. Essentially codifi- 
cation is the formation of a knowable object which mediates 


(display material) between the Subjects, while de-codification 
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is “dissolving the codification into its constituent 
elements." Subjects, then, come together and work toward 
being able to "perceive relationships between the codifi- 
cationts elements and other facts presented by the real 
context--relationships which were formerly unperceived." 
Codification can take the form of something like a photo- 
graph or a slide which allows Subjects to look more objec- 
tively at their way of life. Rather than receiving infor- 
Mation about various "facts," Subjects analyze "aspects of 
their own existential experience," which are represented in 
codified fashion. In terms of a theory of knowledge, one 
can see that the "dynamics between codification and learners 
is a constant reconstruction of their former 'ad-miration' 
of realieys o> 
The kinds of practices and relationships which exist 
in this kind of an educational program imply a concept of 
man which should now be examined. Man is not, according to 
this vision, simply a creature or an animal who happens to 
live in the world. Man is one who is in the world as well 
as a being who lives with the world. He can think about 
the world and create visions about the world. “What dis- 
tinguishes the worst architect from the best of the bees is 
this, that the architect raises his structures in imagi- 


ae As such a being 


nation before he erects it in reality. 
in time, man can change the world and become a history- 
making force. Man is able to make a critical-self- 


insertion into reality through conscientization as he 
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transforms reality in a process of denunciation and annun- 
Ciation. This consicentization which I refer to occurs 
simultaneously with the process of denunciation and 
annunciation, which also occur together dialectically. The 
concept of man which suggests that he can engage in the 
process of denunciation and annunciation becomes one of a 
historic commitment. 
Denunciation of a dehumanizing situation today in- 
creasingly demands precise scientific understanding. 
os Likewise, the annunciation of its transforma- 
€1-0n requires a theory of transforming action. How- 
ever, neither act by itself implies the transformation 
of the denounced reality or the establishment of that 
which is announced. Rather, as a moment in an histo- 


rical process, the announced reality is already BEeAart 
in the act of the denunciation and annunciation.?3 


With this concept of education, man is a being whose future 
has meaning and he is conceived of as a being that is able 
to creatively overcome the present which is already old. 
According to Freire this kind of an educational platform 
envisions Man as "a being in praxis.” Praxis is seen as 
"the mutual transformation of man and nature." 
Man is one who realizes he is shaped by his culture, 
yet is able to shape his culture and to create new history. 
Man is not a bovine, domesticated, timeless, contented 
creature, but instead is seen as an historical being who 
has created a social structure and at the same time is 
creating new ones (annunciation-denunciation-annunciation, 


and so forth) as he is able to examine critically (via codi- 


fication and decodification) issueS which confront him. 
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Social structures are not impervious to change, but rather 
can be seen as challenges (limit situations) which give man 
current and temporary boundaries within which the extent 

of his being is defined. Limit-situations become the chal- 
lenge before man; the "frontier between being and being 
more human." "The human task remains: to transcend our 
limit-situations, through critical historical analysis and 


Ser jean Sie 


Some reasons for Freire and 
his vision of man and the world 

The philosophical foundations of the ensuing curri- 
culum and the instructional unit which follows are derived 
from Paulo Freire and his vision of man and the world. It 
is necessary to answer the following questions: (1) Why 
use Freire's approach? (2) What is important about Freire's 
approach? (3) When is Freire's approach relevant? 

(4) Where should Freire's approach be used? (5) Who should 
use Freire's approach? and (6) How does one implement 
Freire's approach? 

Why use Freire's approach, and what is important 
about it?--The core issue seems to be concern for man's 
process of becoming more fully human. Freire too makes this 
thesviitalaingredient in his program. As he states, ". . . 
the problem of humanization has always . . . been man's 


96 In a sense this statement speaks not 


central problem." 
only to the question "What is important about Freire?", 


but can also serve to justify the reasons for using Freire's 
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approach. I can also refer to the Alberta Department of 
Education and the "new" Alberta Social Studies Curriculum. 
To reiterate, the "new" curriculum states that its aims are 
basically: (1) that students should examine not only what 
exists, but also what should exist; (2) that students should 
gain experience in living; (3) that teachers and students 
should plan programs together; (4) that knowledge should 

not be learned for the sake of covering knowledge but that 
it should be created and used within the context of the needs 
of its users; (5) that reason is to be merged with feelings; 
and (6) that students should take the opportunity to make 
the world a more deSirable place in which to live. 

Freire's aims for education parallel closely those 
stipulated aims of the "new" Alberta Social Studies Curri- 
culum. 

Freire also argues that people, in their process of 
becoming more fully human through praxis, should deal with 
what should be and should create reality as they announce- 
denounce new and old reality. The process of annuncation- 
denunciation is exactly the process of announcing new 
realities and new awarenesses. As Freire says, “Education 
is thus constantly remade in the praxis. In order to be, 
it must become." / 

It is through the process of codification-decodification 
that one transforms the world, as he looks critically at 


reality and seeks to create new realities. 
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Further, Freire believes that people should be able 
to deal™ertically with’ their reality’ so that they gain ex- 
perience in living through living. In this way man ceases 
to be™a™spectator in the world, but becomes ”a creator and a 
Trecreéaror or the world. “It 1is “throughn®this process of 
living that people seek freedom. A major aspect of Freire's 
rejection of banking education is that it is dehumanizing 
as it prevents freedom and does not allow people to create 
and name their world. Real education grasps hold of 
people's existential concrete situations and poses these 
Situations as limit-situations which can be overcome. 

Dialogue is a major ingredient for Freire and as 
such attempts to "liberate the oppressed without their re- 
flective participation.in the act’ of liberation is to treat 


ag THUS “Lt “LS not “only 


them as objects which must be saved? 
important but necessary that teachers and students plan 
their program together through dialogue. The establishment 
of a teacher-student and students-teachers relationship, 
where students-teachers first teach the teacher-student, em- 
phasizes the point that learning situations must come from 
the reality in which participants find themselves. 

Freire sees knowledge as changing all the time and as 
dependent upon people living within a time and space. 
Banking education conceives of knowledge as permanent, fixed, 
and status-quo. Banking education is the antithesis of 
problem-posing education, which suggests that knowledge 


should be created within the context of the realities of the 
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people with whom one is working. Freire states ". . . one 
cannot conceive of objectivity without subjectivity" and 
continues, 
To deny the importance of subjectivity in the process 
of transforming the world and history is naive and 
simplistie. bit isetetadmit thebhimpossibile:, Lavworlada 
without men. This objectivistic position is as in- 
genuous as that of subjectivism, which postulates men 
without a world. World and men do not exist apggt pap ae) 
each other, they exist in constant interaction. 
Freire is thus recognizing that the objectives and affec- 
tive areas are necessary to each other, and are, in fact, 
inseparable. Freire also espouses the doctrine that reason 
and feeling must be merged. 

Finally, Freire is socially responsible. He too be- 
lieves that the world should be made a more desirable place 
in which to live. To become human is man's vocation in life 
He continues and states that the oppressed, in their struggle 
to become human, must not become oppressors. He states: 
"Thig then, is the great humanistic and historical task of 
the oppressed: they liberate themselves and their oppres- 
sors as ean 0? 

Concern with valuing is a stated issue of the new 
Alberta Social Studies Curriculum. Value issues are 
(1) the dignity of man, (2) freedom, (3) equality, (4) jus- 
tices = (5) empathy, (6)> loyalty, and ‘(7)° other values.” Those 
are all concepts that are found within Freire's scope. His 


vision is yet greater. The process of becoming human, which 


is central for Freire, incorporates all of the value issues 


of the new curriculum. 
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Freire can be seen, then, as one who is not only im- 
portant ein terms of the curricular aims of the “new” 
curriculum, but, in a sense, as necessary to it. Freire's 
vision of man and the world is not only in keeping with the 
new curriculum, but operates at a philosophical level on 
which the new curriculum can be seen to be based. Freire 
is challenging man in his quest to discover (1) who he is, 
(2) where he is, and (3) what he should do. All of these 
are subsumed under the process of human liberation and 
freedom, in the process of becoming more fully human. 


Where and when should Freire's approach be used?-- 


The answers to the questions of "where" and "when" Freire's 


approach should be used are "here" and "now" Freire's pro- 


gram cannot be turned off and on; instead, it requires 

a life style and a mentality from which one views and 
interacts with the world. His offer is a vision of hope 
for man. He does not offer a platform which will come into 
being after the revolution. Instead, he presents problem- 
DOSingeeaucation which: “{,. . is revolutionary futuni ty. 
Hence it is prophetic. Hence it corresponds to the histo- 


rical nature of man." 


He is utopian in that sense. His 
vision must be lived as it is a vision of constant becoming. 
In attempting educational projects based on Freire, one must 
be with the people at all times. As Freire vividly points 
Outs 
Nor can the people--as long as they are crushed and 
oppressed, internalizing the image of the oppréssor-- 


construct by themselves the theory of their liberating 
action. Only in the encounter of the people with the 
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revolutionary leaders--in the commyyion, in their 
praxis--can this theory be built. 


As the new curriculum is seeking educational aims 
which are consistent with Friere's vision, it seems logical 
to conclude that now is a good time to use his approach as 
a base for education. Freire's new approach is in keeping 
with the new curriculum. It is through the quality of par- 
ticipant learning interaction that the quality of learning 
and the kind of change to meet the needs of the partici- 
pants. Freire offers a quality of interaction based on the 
concept of humanization; thus, learning moves in that 
direction. 

Programs based on Freire's approach should be started 
in schools throughout Alberta, from primary through post- 
secondary institutions. The time is ready in terms of a 
Created curriculum and also in terms of a historical situa- 
tion which suggests that change in the direction education 
is moving is long overdue. Culture shock and future shock 
are terms we are all familiar with. I believe that if pro- 
grams based on Freire were implemented, we would not have 
to concern ouselves with these concepts and the problems 
associated with them. (I have discussed this belief in the 
final chapter of this thesis.) 

I am not suggesting that we switch to an educational 
approach based on Freire simply because change is needed 
and he offers a change. I am saying that we should move to 


crete an educational approach based on Freire here and now 
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because Freire offers a program with a concern for people 
and their process of becoming through the creation of their 
world. 

Who should use Freire's approach?--It has been stated 
that not everybody can or will commit themselves to the 
position that I offer as an alternative for the direction 
that education should take. Committed people are necessary. 
People who are willing to constantly re-formulate and re- 
discover themselves as beings in praxis through creation and 
re-creation of reality are necessary. Freire has said of 
the people who are necessary to his program: 

The radical, committed to human liberation, does not 
become the prisoner of a "circle of certainty” within 
which he also imprisons reality. On the contrary, the 
more radical he is, the more fully he enters into reality 
so that, knowing it better, he can transform it. He is 
not .atraid to confront,, to, listen, sto. see sine world 
unveiled. He is not afraid to meet the people or to 
enter into dialogue with them. He does not consider 
himself the proprietor of history or of men, or the 
liberator of the oppressed; but he does commit, him- 
Seley wiltrin Wistory, to fight at their side. 

One can see that committed people are necessary to the 
program and that it is, then, available to many people. It 
is not a program which is open only to a select few. 

Commitment to education is a commitment made by many 
people in the field of education and in other areas of 
living as well. 

I would like to suggest to those who call themselves 
"teachers" that they would be wise to reconsider what they 


are doing in schools in terms of their commitment to edu- 


cation. I believe that, because of a commitment to education 
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which is held by many teachers, the approach Freire offers 
could become a reality. 

Often, when a person reads about the kinds of people 
needed for a given project, he overlooks himself or thinks 
that he is not being spoken to. In response to the question 
Ot WoL set anOlloglikeatassay that it 16 you that could 
provide a valuable addition to implementing Freire. 

If education is not neutral, as has been claimed, and 
functions either to oppress or to liberate, then each per- 
son who is teaching is operating within those capacities. 
Every person who feels at all concerned with education would 
be wise to think about himself as an educator and to consi= 
der his role within education. We should all consider the 
kind of human interpersonal relationship which we have es- 
tablished in our lives. We should all consider the kind of 
mentality that exists with that human interpersonal rela- 
tionship. We should ask about the concept of man and the 
world from which we seek meaning. 

Reflecting and acting upon these concerns should pro- 
vide some clues as to who would work toward the creation of 
an educational approach based on Freire. Depending on the 
"answer" each of us should know if he should seek to move 
more aggressively in developing an educational approach 
based on Freire's concept of man in the world, or if he 
should become more active in working to maintain the banking 
situation which already exists. 


I would now like to focus on what could be called a 
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more practical consideration: how does one implement 
Freire's approach? 

Implementing Freire's approach is dependent upon 
building an instructional unit in conjunttion with all 
participants. In the next section I would like to offer 
the process from which fgsbualtlansinetrictional unit, which 
was based upon Paulo Freire's vision of man and the world; 
one which also fits into the "new" Alberta Social Studies 
Curriculum. 

Although Freire departs from a large body of "radical" 
thought in rejecting programs filtered through banking sys- 
tems, instructional units and curriculums which are called 
"Black" or "working class" he does allow--it sounds contra- 
dictory--for "educational projects." If the time to use 
Freire:s approach 1s now and the place is here, then the 
school classroom in Alberta can be seen as a place from 
which to begin. 

The unit which will follow, then, is one attempt to 
create a "problem-posing dialogue" educational project within 
a banking institution. It is not, however, intended to 
serve as a cookbook on how to use Freire's approach, but it 
can serve as a source from which ideas can be derived. The 
way in which I tried to implement the unit, and the actual 
unit itself, were all based on my interpretation of Paulo 


Freire and his vision of man and the world. 
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CHAPTER SULT 


BUILDING AND IMPLEMENTING AN 


INSTRUCTIONAL UNIT 


An instructional unit must be logically and emotionally 
consistent with two necessary fronts. Firstly, it must fit 
the unit into the existing curriculum, i.e., the new Alberta 
Social. Studies Curriculum. Secondly, this’ unit an its 
technical design must reflect the conception of man and the 
world that Freire offers. 

It is fortunate that both Freire and the new curricu- 
lum speak to Similar aims in education. Both seek learning 
experiences whereby teachers and students work together in 
the creation of projects which aid them in their process of 


becoming. 


A Scheme for Teaching 

Tmedesioning an=anstructional plan F foundtarcon- 
ceptual scheme created by Dr. T. Aoki useful (See Figure 1). 
Aoki's scheme depicts three phases of teaching, the pre- 
active, the inter-active, and the post-active; and can 
conceivably be used from either a banking or a problems- 
posing approach. The problem now becomes one of relating 
Aoki's scheme to a context that fits with Freire's educa- 


tional approach, since planning based on Freire's concept of 
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man and the world is qualitatively different from planning 
based on a banking concept. In using Aoki's scheme as a 
reference point, one can contrast the process of instruc- 
tional planning in terms of a banking approach and a 


problems-posing approach. 
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This model was created by Dr. T. Aoki for a paper given at 
the Annual Conference of the National Council for the Social 
Studies in Denver, Colo., November, 1971. After Philip W. 
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peers DS to Aoki, the pre-active phase of teaching 
is concerned with the relationship between (1) intended 
outcomes, (2) strategies of teaching, and (3) instrumental 
content which is to exist in displays. The following 
charted comparisons might prove useful (see Figure 2). 


LE 


PL. 2.--o comparison: banking approacn and 
problems-posing approach--pre-active phase 


BANKING APPROACH PROBLEMS-POSING APPROACH 


Intended outcomes are 


1. determined by the isc creacedr through dia— 
teacher for the logue between 
students participants 

2. Oriented towards pre- 2. oriented towards 
servation of the transformation 


Status. quo 


SEbauegies Of teaching (learning)#are 


1. oppressive and domes- 1. based on a humani- 
ticating to the Zing pedagogy in 
students which the conscious- 


ness of all is to be 
expressed (co- 
intentional education) 


2. that the teacher 2. that all are teachers 
chooses, disciplines, and students together 
and acts while stu- ‘and through dialogue 
dents are taught, com- create their learning 
ply, are disciplined, experiences 


and have the illusion of 
acting through the 
teacher 


Instrumental content in displays is 


something to be either a medium through which 
learned about by stu- the participants inter- 
dents who are manipu- act in naming their 
lated as objects in world 


this learning process 
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The inter-active phase of teaching focuses specifi- 
cally on classroom interaction, and the relationship between 


participants (see Figure 3). 


i eee 


Fig. 3.--A comparison: 


banking approach and 


problems-posing approach--inter-active phase 


BANKING APPROACH 


PROBLEMS-POSING APPROACH 


imler=activet teaching? (earning) 


1s based on 
ii 1 
conquest co-operation 
2 2 
divide and rule unity 
3 3 
manipulation organizatim 
4 4 


cultural invasion 


5 
dominant elites (tea- 
chers) and subordinates 
(students) in order to 


preserve 
6 
narration about reality 
| 
depositing pre-arranged 
knowledge 
8 


a compartmentalized and 
predictable world 


) 
the teacher's thinking 
for the students 


cultural sythesis 


5 
intersubjectivity between 
equals in order to trans- 
form reality 


6 
inter-action with reality 


7 
dialogue as a way of tea- 
ching each other through 
the medium of the world 
(display material) 


8 
an unfinished world in a 
process of continual change 


Ss 
"The teachers thinking is 
authenticated only by the 
authenticity of the stu- 
dents' thinking."1 =) 
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Fig. 3.--Continued 


10 10 
"Words are emptied of through action-reflection 
their concreteness and man is able to name the 
become hollow, alienated, world through dialogue. 
and alienating verbo- 


sity."l 


The perceptual, appraisive and prescriptive acts 
which Aoki refers to as taking place within the inter- 
active phase of teaching should also be looked at in terms 
of Freire. A perceptual act embraces the concept that 
man iS an historical being. Perceptual acts allow people 
to state what was (history), and what is (present), and 
what will be (future). Appraisive acts allow people to 
create alternatives and they are therefore able to create 
alternatives as to who they will become. One can appraise 
a Situation and, because he has choice, decide and pre- 
scribe what ought to be. Finally, prescriptive action is 
transforming. Prescriptive acts state what ought to be. 
Further, they embrace Freire's concept of creation as an 
Ondginguprocess. sts orientation is tuturistic and there>- 
fore prophetic. 

The third phase of teaching is called post-active 
teaching and is concerned with evalution (see Figure 4). 

This process then leads one back to the pre-active 
phase of teaching, through his action-reflection upon 


the world. 
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Pict COmpartson-: 


banking approach and 


problems-posing approach--post-active phase 


BANKING APPROACH 


PROBLEMS-POSING APPROACH 


Postsacrti ve, teaching (learning) 
is based on 


il 
specific testing of stu- 
dents' ability to repeat 
back to the teacher the 
teacher's knowledge 


2 
the ability to demon- 
strate adaptation to a 
predictable world 


3 
reaction by students to 
unit materials 


4 
"realignment of instruc- 
tional plan" so as to 
better ensure maintenance 
of the status-quo 


5 
determining ways to deal 
with students who are de- 
ficient in various areas 


6 
a culture of silence 


1 
continual re-assessment 
of the view of reality 
from which one is living 


2 
the concept of announce- 
ment/denouncement aS a 
process of transformation 


3 
inter-action between par- 
ticipants through display 
materials 


4 
instructioral plans changing 
as a function of new 
visions of reality 


5 
developing ways by which 
participants can create a 
pedagogy of their own 
liberation 


6 
a pedagogy of freedom 


Michael Scriven on Evaluation 


Michael Scriven, who in 1966 was the director of an 


evaluation project of the Social\Science Educational Con- 


sortium, attempted to look at the concept of evaluation in 


a more rigorous sense than is often used. 


He states that 


"evaluation can and usually should play several rdes." 
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Scriven sees evaluation as something which attempts 
to answer certain types of questions about certain enti- 


10 Be : : : 
Z Theseventveres acanevanry in Many «directions; from 


ties. 
school »personnel to classroom design, to instructional 
Un BtS-7 hand: So«forth ; 

With respect to the evaluation of an instructional 
unit which Scriven would refer to as a "teaching instru- 


008 Scriven lists two basic approaches. The first 


ment, 
approach he calls “intrinsic evaluation," and it is con- 
cerned with the evaluation of the unit in terms of its 
construction. The second kind of evaluation is one which 
he refers to as "pay-off evaluation," and it is concerned 
wLtn areas that aresexternalato the unwut..eLb is. prada 
matic evaluation, in that it focuses on results. 

With respect to the intrinsic evaluation of the unit, 
Scriven's model is of importance. Scriven discusses three 
areas that must relate positively to each other in order to 
ensure that the unit is soundly constructed. He states: 

; 2 </we need topknow aboutstheysuccess of three 
connected matching problems: first, the match between 
goals and course content; second, the match between 


goals and examination content; third, the match, og 
between course content and examination content. 


This can be illustrated thus: 


Unit content 
and examination 
content 
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Assuming tht the three areas do match positively, 
the unit should then function to accomplish what it is 
intended to accomplish, according to Scriven. 

A major reason Scriven lists for the importance of 
"intrinsic evaluation" is that it can be done before the 
unit is actually taught. As a result one is able to tell, 
with some assurance, that the unit is either ready or not 
ready for classroom trial. Also, this kind of evaluation 
better enables the curriculum planner to discover weak- 
nesses and remedy them as he engages in the process of 
building the unit and before actual implementation of the 
wes 

This unit will, therefore, be evaluated in terms of 
the requirements which Scriven says need to match posi- 
tively'in “intrinsic evaluation." Secondly, the unit will 
be evaluated in terms of what happened and the social 
responsibility of that happening. 

Mo, Create. a Curricular sUnit 
Based on Paulo Freire 

In creating the unit, I tried to be consistent with 
Freire's vision of man and the world, and the curricular 
prescriptions of the "new" curriculum. Earlier I argued 
that schools today are banking systems and are de-humanizing 
and alienating. It seemed only logical, then, that an 


instructional unit should be designed and implemented which 


was humanizing in its approach. This could be done ina 
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situation wherein people worked together in looking at 
reality, identifying themes in reality, and then objec- 
tifying these themes through codifying and then decodi- 
fying them, so that an old reality could be denounced and 
a new reality announced and then denounced, and a new 
reality again announced through reflection and action 
upon the old. This process is a continuing one, and con- 
tinues by building upon what has been previously denounced 
and then announced and then denounced, and announced, and 
Ssoerorcur. = Palso realized that a project of this magni- 
tude could not be fully implemented or by fully successful 
within a ten-week (January 16, 1973 to March 19, 1973) 
unit, which was to be carried out within a banking insti- 
tuion and with students (and myself) who were used to and 
generally tolerant of a banking system. I was also aware 
of Freire's warning against, and rejection of, programs 
such as I wanted to attempt within banking institutions. 
Given these very great limitations, I decided to create.a 
unit which would allow people to start moving in a direc- 
tion toward what I will call a "praxis-posing" mentality. 
I created a unit that intended to expose the school 
as a banking institution. The unit functioned to develop 
dialogue between teachers-students and students-teachers. 
This was so that we could discover, through a process of 
looking at our realities, with respect to schools, the 
situation which we saw in the school. I further hoped to 


create this unit in such a way that we would be able not 
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only to see and reflect upon a’reality thatrexists)p but 
also (more importantly) to begin moving away from a banking 
mentality toward a praxis-posing mentality. 

I used a scale created by Dr. H. Garfinkle, showing 
movement away from a banking and toward a praxis-posing 
mentality. The scale moves from (a) a banking mentality, 
to (b) a question-posing mentality, to (c) a problem-posing 
mentality and finally to (d) a praxis-posing mentality. 
Although there are no hard and fast rules for one to use in 
determining exactly where one is with respect to these four 


"mentalities," I felt the scale was relevant in terms of 
its being one way of looking at and detecting some movement 
away from one mentality and toward another. One could argue 
that it is movementin this direction which is truly humani- 
zing and is thus consistent with Paulo Freire's vision of 
man and the world and the stated curricular aims of the 
"new" Alberta Social Studies Curriculum. 

Banking education and its accompanying mentality is a 
Situation where a person accepts or believes, without much 
question, the current frame of reference, the current sys- 
tem, and works to maintain that system. I assumed the 
school (administration and teachers) and the students were 
ateehils*pointeint their relationsh ipsiwitheeachtother.inin 
question-posing education, the interaction between parti- 
cipants is such that people begin to have doubts. Ques- 
tions are asked of students by the teacher or of the tea- 


cher by the students. At any rate, a seed of doubt begins 
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to develop and blossom in the minds of the participants. 
If this "seed" is nurtured and is not somehow destroyed, 
one will move along toward a problems-posing mentality and 
the educational position which it suggests. Here one not 
only doubts but believes firmly that change in a more 
"humanistic" direction is necessary. Instead of just 
doubting and questioning the "structure" this person be- 
gins to pose problems about this "structure" that must be 
resolved somehow. This is not complete, as, with this 
kind of mentality, one continues along this continuum and 
strives, if problems continue to be posed, toward a praxis- 
posing mentality. Here one is socially and politically 
committed to a new order. Freire speaks of praxis as 


Sti A praxis-posing 


"reflection followed by action. 
mentality eventually results in a person who realizes that 
he is a living example of praxis and constantly seeks to 
become more human through his praxis. 

The intent of the unit was to foster interaction 
between participants in such a way that movement away from 
a banking mentality and toward a praxis-posing mentality 
would be started. 

In order, to, do this ,, one, (the ,educaton) must tirst 
establish a relationship with the other participants in 
order that he is not only seen as one of them but is, in 
actuality, one of them. He must become a member of that 


group of people and share their visions of their world 


through their word. One can begin to have a real dialogue 
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and through the process of codification and decodification 
one announces new realities and denounces old ones. One 
is now able to work with people as an equal participant in 
critically examining the contradictions which have been 
brought out and clarified thematically. One can work with 
the rest of the participants as an equal, not as a superior, 
and can thus participate in the creation of culture, and 
in the process, through praxis, become more fully human 
through the creation of culture in working to name the 
world. 

Génerally speaking, then, the intent of the unit is 
to build on Freire and the "new" curriculum; to establish 
an interpersonal teacher-student and students-teachers 
rektionship based on dialogue which fosters movement from 
a banking mentality towards a praxiS-poSing mentality. In 
looking cat ethe: unit in terms of potential success, fF “would 
say that the unit would be 100 per cent successful if all 
of us were able to move from a banking mentality to a 
praxis-posing mentality. Total failure would be a situ- 
ation where no movement from, and no awareness of, a 
banking education mentality was realized by anybody through 
interaction between participants through the medium of the 
world (display materials). 

It is necessary to continually consider the under- 
lying concept of man and the world in implementing the 
unit. As stated earlier, this is a three-pronged approach, 


with one prong being the practice. It must also be 
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remembered that, unless the classroom living conditions are 
qualitatively changed for the better, the change is per- 
haps meaningless. 

In doing the unit, I had to be aware of several fac- 
tors. An important dimension of my awareness had to center 
around all of our histories as people who have been sub- 
jected to a banking mentality. In seeking freedom, as 
Freire uses the term, I had to realize that there were 
contradictions between the concept of freedom often held by 
an oppressed group, and a freedom which'i is liberating and 
which seeks to restore humanity in a Freireian sense. I 
had to maintain faith with the other participants, yet 
realize that they held different visions of freedom. It 
is basically a conflict of freedoms, between an "indivi- 
dualistic" model where everyone is an individual who 
struggles alone to climb in Horatio Alger fashion to the top 
of the "mountain" and a model of freedom based on a col- 
lectivity of people who see themselves as a community, all 
of whose freedoms are dependent upon each other's. In 
western society, it seems that very often man is afraid of 
losing what he calls his individuality. This is unneces- 
sary. Through a freedom based on a cooperative model one 
can find co-ordination. Through co-operation and co- 
ordination one can begin to "demontrate his individuality 
to the only degree to which it is important: the ability 


ede 


to dedicate himself to a cause." In entering the class, 


I had to be aware of these aspects just mentioned. I re- 
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alized or assumed to realize that "behavior of the op- 
pressed is prescribed behavior, following as it does the 
guidlines of the oppressor." I assumed that: 


The oppressed, having internalized the image of the 
Oppressor and adopted his guidelines, are fearful of 
freedom. Freedom would require them to eject this 
image and.replace it with autonomy and responsi- 

bifl ty. 


My first obligation in class would be to begin a 
process of overcoming de-humanizing and oppressive views of 
man and the world. I entered the classroom situation and 
designed the unit assuming: 


The oppressed suffer from the duality which hs estab- 
lished itself in their innermost being. They discover 
that without freedom they cannot exist authentically. 
Yet, although they desire authentic existence, they 
fear it. They are at one and the same time them- 
selves and the oppressor whose consciousness they have 
internalized. The conflict lies in the choice between 
being wholly themselves or being divided; between 
ejecting the oppressor within or not ejecting him; 
between human solidarity or alienation; between 
following prescriptions or having choices; between ~_ : 
being spectators or actors; between acting or having 
the illusion of acting through the action of the 
oppressors; between speaking out or being silent, 
castrated in their power to create and re-create, in 
their power to transform the world. This is the 
tragic dilemma of the pppueseed which their education 
must take into account.113 


The unit had to be implemented with the students in such a 
way that they were able to "participate in developing the 


wll4 as long as the duality 


pedagogy of their liberation. 
of self lives within, it is impossible for one to liberate 
himself. 


I tried to create tl® unit so that we could all dis- 


cover this oppression within and without as a challenge 
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which could be transformed through reflection and action. 
Wevhad to deal*critically with ;reality;robjectify,;#andi act 
upon that reality at the same time. 

It was my task, then, to create a unit and see that 
the students-teachers became aware, through their own pro- 
cess of liberating action;oofs thel duality! ofi selfiethat 
existed within. This had to be accomplished in working 
with them, not for them, and in using ourselves as subjects. 
Further this had to be done where the particular world view 
held by all participants was not only respected, but used 
and incorporated into action. The project had to begin in 
"the present, existential, concrete situation, reflecting 


nls This situation then had 


the aspirations of the people. 
to be represented to them by myself, as educator, posed as 
a problem at the level of action. 

First, I had to find out the current level of aware- 
ness held by the participants, locate themes, and figure 
out my perception of their reality. Then, with great 
apprehension, and making use of the contradictions which 
have been developed, present codifications or objects by 
which one can examine that reality. This is display 
material. "“Codifications are not slogans; they are recog- 


ull Codifications blossom into a 


nizable objects.... 
"thematic fan" as the students-teachers re-presented their 
situations as problems posed in codified fashion for them 


to then decodify. Through this process of decodification 


new themes are created forming a "thematic fan" which re- 


68 


sede 992 a6. dime © " 
“oi nwo xiods. vt om ° | SotKe 
jecs tise to atten sda 20 af : oo 
erisow ml hice oh aeele. Laat ‘clang ean. tt 
vatpetdve es sevisetve eerken ai bas ment etek a son «mond gidtw 7 
weiv bixzow zelyottasgq anh ‘euoriw. eno sd ot bed eis xedsauF 7 
beet sud .baddsgest vino’ gon @BW eSB toLsseg | Lis yd bled 
nk atpsd od Ssd sostaxg, ont | ROLIOR odnh betaroqzosal bas ING 
prisoeltex , noises te esononos vintidedebee \saenetg sdt" in 
bed arog noissudie eLAT coe .siqosy aq odd to enoigeriges ont ‘ 
2s bazog 404 p5un8 as Nee gi “id GG a8 ppnanemeaen #8 of 
‘nokyos ‘s6 het ‘est ae sas artalatal ia : 
-sieWwB To fayal rs weet eft aue, potas oe). cant } 
surpit Fide | peeves aipacl snanaadois en ble Bacon a 
re auO 0 
a 


tsstp Atiw , ait iiiteos tion te 


dsidw enOidDEDSIIAOD, is 20. ad 


yd etvetde x0 enoisedtisboo dapeaua Sodom ied oved: - 


yeiselb ef ott wa thea eds caked os. ie : 


“pone ous yeris yanspote sou o6 anoissok 
6 ost mosnold enol sso Et2bod ne les 
sists Desaoesxarsa iscnsncaaie 1“ ae 


gi? va a 
n a. 


— "2 - a 


flects more wholistically the concrete situations in which 
people find themselves. Through this process of codifi- 
cation and decodification, then, the students-teachers and 
teacher-student work to objectify the totality and the 
wholeness of the situation and to then deal critically with 
it. It is through this process of "Stimulating ‘perception 
of the previous perception" and 'knowledge of the previous 
knowledge' that decoding stimulates the appearance of a new 
perception and development of a new knowledge. "11 

This new perception and knowledge can lead then toward 
a potential consciousness (praxis-posing mentality) that 
supersedes a previously held banking consciousness, and can 
lead to the practice of freedom and of human liberation. It 
is a process in which the program is searched for with the 
people. 

In doing what I have described, dialogue, "which is 


n1l8 must be established. 


the essence of revolutionary action 
Freire states, "In the theory of this action, the action 
intersubjectivity directs their action upon an object 
(reality, which mediates them) with the humanization of men 
(to be achieved by transforming that reality) as their 
objective."19 Freire's diagramatic opposition of the 
two, the "theory of revolutionary action" and the "theory 
of Seoressive action" is detailed below (see Figure 5). 
Dialogue is fundamental. It is an encounter with 


people (teacher student and students-teacher) in the process 


of naming the world. I had to be with the people, open and 
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communicative. In order to do this it was necessary to base 
my action on platforms which existed in a contradictory 


fashion to the "tactics" of the oppressor. 


Fig. 5.--Freire's scheme for demonstration of the 
opposition of theories of action.1l 


THEORY OF THEORY OF 
REVOLUTIONARY ACTION OPPRESSIVE ACTION 


Intersubjectivity 


Subjects-Actors Actors-Subjects ACtOUS -SuUpTeCrsS 
(revolutionary (the oppressed) (dominant elites) 
leaders) 
Interaction 
Object Realty to Cphject Object-==tite Obyect—=tne 
which be trans- which reality to be oppressed 
mediates formed mediates |preserved (as part of 
reality) 
for for 
Objective Humaniza- Objective ObjIECUI Ves—therpre— 
tion aS a servation of 
permanent oppression 
process 


While a banking system is based on conquest, divide, 
and rule, manipulation and cultural invasionary tactics, I 
tried to base my relationship upon co-operation (through 
dialogue rather than conquest), unity (rather than divide 
and rule), organization (rather than manipulation), and 


cultural synthesis (rather than cultural invasion). It is 


through interaction with, and a realizatimof these contra- 
dictions that one can become more fully human, as men 


mediate with. men through the world. In looking at the 
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basis of this relationship, one can enlarge upon these 
"tactics" in the following ways. 

Cooperation.-- 

Cooperation, as a characteristic of dialogical 
action--which occurs only among Subjects (who may, 
however, have diverse levels of functions and thus 
of responsibility) --can only be achieved through 
communication. Dialogue .. . must underlie any 
cooperation. 

Unity.-- Unity can be seen as "Forms of cultural 
action . . . have nonetheless the same objective: to 
clarify to the oppressed the objective situation which 
binds them to the oppressors, visible or not. "122 

Organization.--Organization is used here as 
a highly educational process in which leaders 
[teacher~student] and people [students-teachers] 
together experience true authority and freedom, 
which they then seek to establish in society ay 
transforming the reality which mediates them.123 

Cultural synthesis.--Cultural synthesis, as opposed 
to cultural invasion, is cultural action which seeks to 
transform rather than preserve, which seeks liberation 
rather than oppression, which does not teach or give, but 
is rather a process of learning with the people. It is 
a process of the “educator"--teacher-student--being able 
to "on the one hand identify with the peoples demand... 
while on the other they must pose the meaning of that very 
demand as a problem. "124 

In "doing the unit" with the students-teachers, I 


tried to do the work of an "investigator" and to present 


objectified information which was to be decoded, so that a 
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thematic fan could be established by all. We could con- 
tinue this process of codification-decodification as we 
announced-denounced new realities through a process of 
reflection and action, these being inseparable elements of 
each other. I realized that this attempt must be based 
on the ideas of cooperation, unity, organization, and 
cultural synthesis. All of these "tactics" are in direct 
keeping with the view of man and the world that Freire 
presents, and are also in keeping with the value orien- 
tation of the "new" Social Studies Curriculum in Alberta. 
I would now like to present the unit. It is not I 
might add the unit which I first speculated might exist, 
but one which evolved in the process of doing the unit and 
seeking the aims of the unit. In reading the unit, the 
reader should realize it has an elusive and a non-permanent 
nature. Also, one must bring with him and add to the 
unit an ideology that is in keeping with Freire's vision of 
man and the world. Rather than looking at the unit as a 
piece of work that can be exactly duplicated, it is per- 
haps better to view it as something from which to draw. 
The unit can be reproduced, but it will be different, with 
a new teacher, a different group of people, in a different 
time and space, and resulting in a different set of 


realizations and "answers." 
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CHAPTER IV 


Lok UNL 


The unit which I will describe in this chapter is 
in line with the approach to education which Freire pre- 
sents. Freire's developing a "problems-posing" dialogue 
approach to education hopefully results in a praxis-posing 
mentality. It is a program of educationwhich needs people 
who are committed to Freire's view of man and the world and 
people who see the relationship between theory, curriculum, 
and practice. 

In presenting a view of man and the world based on 
Freire, one can see a theoretical level existing, which is 
the philosophical foundation upon which curriculum and 
practice are based. However, one can find theory and 
practice by examining the curriculum. In the previous 
chapter I discussed curriculum and curriculum building, and 
attempted to show how Freire related to the process of 
creating the unit as a curricular endeavor. The third area, 
which is also necessary, is practice. Freire's earlier 
statement that "every educational practice implies a con- 
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cept of man and the world" should be remembered. 
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FuLlosopnicale and: Curricular Captions 


This unit represents an attempt at trying to use 
Freire's approach. It is intended as a practical actuali- 
zation of Freire's approach and is directly tied into the 
philosophical and curricular areas of the educational pro- 
gram. In an attempt to make clear the philosophical and 
curricular relations I will, at the beginning of each 
session within the unit, present captions--from the philo- 
sophical area and from the curricular area. In this way the 
application of Freire will be seen more clearly. It may, 
in fact, be difficult to definitely state what is philoso- 
phical and what is curricular, as the two are so closely 
interrelated. Philosophical captions will be taken from 
Freire for the most part, while curricular captions will be 
consistent with the "new" Alberta Social Studies Curricu- 
lum and in keeping with the way Johnson uses curriculum-- 


"a structured series of intended learning outcomes. "+ 


Statement of Curricular Objectives 


The curricular objectives of this unit are stated in 
terms of a scheme created by Robert Travers, of Western 
Michigan University. 

The objectives of this unit must be stated so as to 
depict movement and change from one mentality to another. 
Traver's method allows one to state curricular objectives 
in terms of movement from one place toward another. Con- 


cepts arrived at through the completion of tasks continue 
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to build upon each other, and there is a concern with 
transfer of learning to other situations. Once a “cur- 
ricular task" is completed (and learned as seen through an 
individual's reflection and action upon the world), it is 
transterred to other situations. <A curricular task is an 
action which serves as a springboard toward further action. 
Instructional task objectives are stated in terms 
of a process of moving from one position to another posi- 
tion through a process of action-reflection (together) upon 
the world. 


Statement of Broad Unit Curricular 
Task Objectives 


The broadest curricular task objectives for this 
unit can be seen as the following one, and is also 
phrased in terms of movement. One seeS movement as moving 
in the following fashion: From----Action-Reflection----To. 


broadest jourricularn task Ob jective (Dre>aGtlve)im—— 


From: a world view based upon a banking education 
and a banking system of seeing oneself and 
others in the world 


ike a world view in which praxis-posing is a 
reality at a theoretical and practical level 


The above task objective is the most inclusive one. It 

should be realized that it is not possible to completely 
achieve it, especially within the limitations that exist 
with respect to this unit. Basically, it is movement in 
the direction which is deemed as desirable and essential 


that 1S sought, and that objective can, hopefully, be 
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Once this 


movement begins it is perhaps irreversible. 


In breaking this objective into its component ele- 


ments, movement can take place in terms of the following 


(see Figure 6). 


Fig. 6.--Breakdown of broad curricular task 


objectives (pre active) 


ECR Bes time ms i ACTION-REFLECTION--—-~=-TO 


The teacher teaches and 
the students are taught the 
teacher's knowledge. 


The teacher knows all and 
the students little. 


The teacher thinks and the 
students are thought about. 


The teacher talks and the 
students; listen. 


The teacher disciplines and 
the students comply. 


The teacher chooses the pro- 
gram, the way of doing the 
program, and the students 
comply. 


The teacher acts while the 
students have the illusion 
eG oar: Cad ws W ae je 


The teacher creates the pro- 
grams and the students adapt 
1 ye 


The teacher is powerful and 
students are powerless. 


School programs use real 
concrete situations as pro- 
blems to be resolved and 
acted upon through reflec- 
tion/action together. 


All people have important 
contributions to make. 


Problems are worked out 
together. 


Talk flows back and forth 
between all and discussions 
are both abstract and 
concrete. 


There is no repression. 


All are full participants and 
are able to create their own 
v1S 10ns'. 


All create their own aware- 
ness and act accordingly 
upon reality. 


The program is dependent up- 
on the people involved and 
upon changing circumstances. 


School is a vision of be- 
coming and not an oppres- 
sive situation. 
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Fig. 6.--Continued 


The teacher is dominant and Dialogue is established and 

the students oppressed. a teacher-student and 
students-teachers rela- 
tionship is established. 


The intent, however, is to begin to move, not to 
finish movement. To finish is not to be human any longer, 


aS it almost implies death. 


THE UNIT 


SESSION ONE 


Philosophical captions (pre-active) 


Dialogue is the encounter between men, mediated 
by the world, in order to name the world. 


Dialogue is thus an existential necessity. -7° 
Dialogue further requires an intense faith in man, 
faith in his power to make and remake, to create and 
recreate, faith in his vocation to be more fully 
human. _129 


Without dialogue there is no communication, and with- 
out communication there can be no true education.139 


It is necessary to begin by working toward the creation of 
a situation that gets rid of verbalism and activism. A 
learning environment must be created by participants in 
which problems are being posed and action upon the world 
occurs. ‘Man's word isthe primary characteristic of dia- 
logue. Through man's word (reflection-action) his vocation 
to become more fully human becomes a reality. In begin- 


ning Session One we must work to create an environment in 
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which true communication (dialogue) will devélop. 
Curricular caption: intended 
learning objective (pre-active) 

To begin creating a setting in which true dialogue 
between equal participants can takesplace,, In entering the 
classroom, I am operating on the assumption that a banking 


mentality exists. 


Outline 
I. Topic: getting acquainted--a beginning (pre- 
active) 
II. Task objectives (pre-active) 
AweaErom:meynot knowing any of) thes indivyidualssin 
the class 
Tos beginning to know them and to begin a 
relationship with the members of the 
class 
B. From: nobody in the class knowing me as a 
person 
Toe the members of the class beginning to 
get to know me as a member of the class 
C. From: 4 lack of awareness as to the "format" 
that the class might assume 
iMeik beginning a process of creating that 
"format" so as to work toward the 
fulfillment of the broader task objec- 


tives. 
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Diavromeanotwbaving ae" log™ book 


iWe'™ beginning a "log" book which can be 


used to see what has been happening 


and create an awareness and understand- 


ing of the interaction. 


III. Materials used (pre-active) 
A. Ourselves 
B. Notebooks which will be used 
by each group 
Ge. Hanuaxrye lLosiive 18 


LVeePexformanee (interactive) 


for log books 


Teacher-Student Students-Teachers 
Performance Performance 
re A. 
Gavedaribriefi-historytofymy—- Questions will be asked 


self and why I am in the class- about me, 
room; what the unit might be questions 
about from my perspective and about the 
ask for reactions from theclass they were 


about me and the unit. 


my background; 
will come up 
unit and why 


selected for it. 


1S)y cr 
Explain about the process Students will discuss their 
log books. Break the class ideas and begin their log 
into groups of their choos- books<f TheyoCwilly, vat this 
ing. Ask them to discuss the time, also create their 


goals of the unit and ideas work groups. 
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that they have about the 

unit and the course amongst 
themselves and begin writing 
in the log book. Emphasize 
the feelings aspect and intro- 
duce the concept of emic and 
etic) descriptionsing Points out 
that it does not matter 

if total and complete under- 
standing of the unit exists 
within one's mind as the 

unit must take shape in the 
fuEULera, LOinctrour thatthe 
focus could be done in terms 
of directions--suggest that 
looking at the dynamics of 
the group at the present 
might be a good starting 


place. 


V. Evaluation (post-active) 


SESSION TWO 


Philosophical captions (pre-active) 


pees the sunportant. thing ls the contiiulng /trans= 
formation of reality, on behalf of the continuing 
humanization of men. In the words of Pierre Furter: 
"The goal will no longer be to eliminate the risks 
of temporality by clutching to guaranteed space, but 
rather to temporalize space. .. . The universe is 


revealed to me not aS a Space, imposing a massive 

presence tO which Ly cany but adapt; puteas anscope, 

a domain which takes shape as I act upon it."131 

It is important to remember that being human is to 

continue tol change. @%he worldris@not@a fixed? staticgand 
compartmentalized space; the world is a place undergoing 
continual modification. Man's perception of the world is 
continually changing as he is able to create the world 
through his action upon it. It is thus necessary for us 
to realize that we do see the world from different per- 


spectives and that we do create the world differently as we 


act, Upon? 1c 


Curricular caption: intended 


learnangs objectives (presactive) 


To begin to see more clearly the ability to give 


Shape to the world through action upon it. 


Outline 
Lee LOpLG: “practice in putting together a 
reality (pre-active) 
tie Task objectives (pre-active) 
A. From: beginning to work in created groups 
ile beginning to work so that unity, organi- 
zation, cooperation, and synthesis of 
ideas becomes useful and necessary in 
order to complete a task 
B. From: presenting an artificial situation 


using five pictures and giving them a 
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context and a meaning through writing 
a story about the pictures 

To: practice in a formal sense of being 
able to arrange and create meaning in 
this artificial sense and to decipher 
this into a real context 

C. From:)eusing the log book! and: thinking) about 

it as a reflection of feelings and 
thought 
Toe using the log book as perspective about 
what is going on so that an historical 
record is kept 
III. Materials used (pre-active) 

A. Five pictures that the members of the group 
have never seen--each group gets the same 
five pictures 

B. Log books 

G.fPapes, for writing the "Story or the “Script” 
about the pictures 

D. Ourselves 

En@vanuary 19, 22, 23, 24 


IV. Performance (interactive) 


Teacher-Student Students-Teachers 
Performance Performance 
AX A. 
Ask students to get into Students will arrange them- 


their groups again. selves in their groups. 
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Be 
Give each group the same 
batch of five pictures that 
they have never seen before 
and ask them to arrange 
them into an order which 


is meaningful to them. 


With this created order, 
have each group create a 
“SCrIDL. wehat relates .La 
the order imposed upon 
the pictures. Ask them 
to select a person to act 
aS a participant obser- 
ver who will be the one 
that will regularly re- 
cord 1n the. log. book. 

Ask them to record all 
conflicts, ideas, and all 
that they can include as 
to what is happening in 


their group work, 


Co 
Ask the groups to present 


their picture arrange- 


ment and “script" to the 
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BY 

In the process there will 
probably be much arguing, 
conflict, and confusion as 
to the way to order the 
pictures, and the story 
which follows. Eventually 
it will be found out that 
organization, unity, co- 
operation, and synthesis 
of ideas work better and 
are less divisive ways to 
get the task done and that 
all people then are in- 


cluded. 


Cy. 
This will be done. Each 
group will perhaps have a 


different arrangement of 
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rest, of \thesrclassiiand jto the pictures, and I» would 

put the scripts onto a most certainly guess that 

tape. the stories would vary 
greatly. 


V. Evaluation (post-active) 


SESSION THREE 


Philosophical Captions (presactive) 


The starting point for organizing the program con- 
tent of education or political action must be the 
present, existential, concrete situation, reflecting 
the aspiration of the people. Utilizing certain 
basic contradictions, we must pose this existential, 
concrete, present situation to the people as a prob- 
lem which challenges them and requires a response-- 
not just at the intellectual level, but at the level 
Of “action: 


An epoch is characterized by a complex of ideas, 
concepts, hopes, doubts, values, and challenges in 


dialectical interaction with their opposites, ... 
The concrete representation of many of these... 
as well as gS ee Gar - « « Constitute the themes 


of that epoch. 


In order to achieve humanization, which presupposes 
the elimination of dehumanizing oppression, it is 
absolutely necessary to surmount eae jimit-situations 
in which men are reduced to things. 3 


. . the themes both contain and are contained in 
limit-situations; the tasks they imply require limit- 
pe Wash ant wie 1 


This dialectical movement of thought is exemplified 
perfectly in the analysis of a concrete, existential 
"coded" situation. Its "decoding" requires moving 
from the abstract to the concrete: this requires 
moving from the part to the whole and then returning 
to the parts: this in turn requires that the Subject 
recognize himself in the object (the coded concrete 
existential situation) and recognize the object as 
a situation in which he finds himself, together with 
other Subjects.136 
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. danger lies in the risk of shifting the focus 
of the investigation from the meaningful themes to 
the people themselves, thenepys treating the people 
as objects of investigation. 

It is necessary for man to be able to reflect-act 
upon his world so that he can transform it as he creates it. 
To do this he must be able to tri-dimensionalize time into 
the past, the present and the future. Man must be able to 
identify limit-situations through reflection and then to 
realize that tasks are required through action. Movement 
must be realized in terms of men themselves within their 
existential realities. Man must create the pedagogy of 
his own liberation. The world must be acted upon as a 
totality which is undergoing change. Critical thinking 
must occur on meaningful themes which can be identified 


through codification-decodification. Action-reflection 


(man's word-dialogue) becomes a part of this process. 


Curricular caption: intended 
learning objectives (pre-active) 

By discovering and using themes dialectically we 
will begin to think more critically about ourselves as 


beings in the world and in doing so discover new 


themes which will then call for new actions. 


Outline 
I. Topic: Toward a fuller awareness and possible 
understanding of ourselves through a "look" 


at our classroom (pre-active) 
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II. Task objectives (pre-active) 
A. From: all of us having some kind of an image 
and ideas about who we are 
TOts all of us having some kind of an image 
and ideas about who we are; begin 
creating a frame of reference from 
which to look at ourselves and the 
various situations in which we find 
ourselves 
B. From: all of us having some ideas as to who 
we are within some kind of a frame of 
reference 
oe Our growing awareness that we are, with- 
in this frame ef reference, members of 
a group of people with many common 
characteristics 
C. From: an awareness of being a member of a 
group or a collectivity of people 
TOs thinking about that group membership 
and implications of having that group 
membership 
III. Materials used (pre-active) 
A. 36 Children 
B. Prose of Relevance 2 
C. The Way It Spozed to Be 
D. Film: "Teaching at Madison Senior High School" 


E. “What the Schools Do" 
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EP. The “SichooPeas a Total Instrtutron: 

G. "Body Ritual Among the Nacirema" 

H. This Book is About Schools 

I. Paper for individual essays 

J. Ourselves 

K. January 29, 30, 31; and *February eL, “4, “>> G, 7, 
Sie Dy we, 3, 14), lL oeeeLs 


IV. Performance (interactive) 


Teacher-Student Students-Teachers 
Performance Performance 
A. A. 
Ask all the individuals in Students will write these 
the class to write an essay essays individually. 


about the school and/or the 
class that they are in: 
something like "The way I 
see the school/class; its 
relationship with me and 


my relationship with it. 


Die BY 
Read and ask questions about Questions will be asked about 
the papers so that they can the questions put on the 
be passed back the next day: essays; discussion of themes 
bring up themes that are will take place with the 
suggested in the essays. class as a whole group; this 
BElnouupeOLrepossiOLyY DELng will perhaps be a confusing 


out the contradiction that topic. The concept 
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might be seen to exist be- 


tween the 28 and the Not Ane 


Cs 
Pass out "Body Ritual Among 
the Nacirema" and ask them 


£0, read Vit. 


DD. 
Discuss 'Body Ritual Among 
the Nacirema." Include 
ares 'such as what these 
people seem like: why 
might they act as they do; 
would you like to be one. 
Get into the area of the 
concept of ritual, e.g., 
what is ritual? Can 


schools 9r this class be 


seen in terms of having 


of "themes" will not be 
fully understood; ideals . 
will come forth and a 
"thematic fan" might begin 
to form. The contradiction 
and athe "concept of cier.. 
and the Not ol will bescon— 
fusing; yet ideas about the 


contradiction will be 


brought up and discussed. 


Cy 
They will read it indivi- 


dually. 


De 

Think through these ideas. 
Discussion will include the 
whole class, not groups. 
Perhaps come to some ideas 
about ways of looking at 
people. One can see people 
in many lights. Get into 
the significance of ritual 
in terms of school, their 


class, themselves. One 


might predict surprise 
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PTituals. 


vs 
Use the article just read 
aoa transi tion=—rocus. on us 
inthe “context of this unit 
now. Present article from 
36 Children ™ page 140, 
"An Average Day in Schools" 
How is this school and this 
class similar/different 
to/Promythe*onesainsse | 


Children? 


|e 
Read from This Book Is 
AVOUG OCUOOLS papal LaoL 
George Martell's article 
between pages 94 and 97, 
in terms of the concept of 
ritual and feelings of 
belonging, contributing and 


being part of something. 


when it is found out who 


the "Nacirema" are. 


hs 
A great variety of responses 
and ideas about school, this 
school, class, and this 
class will emerge. Students 
will begin to consider more 


concretely their relation- 


ship with school. 


ie 

They will probably listen as 
I read. Discussion might be 
very confused, but with an 
attempt to understand and 
put it into a framework for 
understanding. Log books 
will still be written. 
"Data" about school and the 
school-student relationship 
will begin to grow and the 


creation of a "thematic fan" 


that is being recognized. 


89 


: 
NG Lae 
seancysor 20 Ysoitey stay a 
aids , Looe jyods: anshi bas eu mo 209 
atts Bre Beato stootoe | 
ajnsbes2 .sprsns i fiw ‘eesto 


; 
4 5 7 _ 
ia eh Oh 


stan sebiLenoo oF niped {fiw 
-notjsisa tieis yistorsuos 


-loorza d3tw. aide 


a 
ae neteti yidedorg [liw vedi? 
ed tripim moleaussid “baer t 
ts ctiw stud (Baaba den oat: 
bas bassexsbau o> Jqmos 3s 
xot Avowomex? 6 adat iia 


G. 
Re-emphasize that materials 
are to be seen in terms of a 
relationship to the school as 


encountered reality. 


lal 
Film: "Teaching at Madison 
Senior High. School’) . How 


were these two classes like 
yours, different from yours? 
What kinds of themes can be 
found by examination of the 
Situation presented in the 
film? What kinds of inter- 
personal relationships exis- 
ted in the classes in the 
film? What can be said about 


it in terms of our situa- 


tion here? 


Lye 


Read: The article on stream- 


ing from The Way It Spozed 


To Be. Is it done here? 
What is the "composition" of 


this class--school? Are 


G. 
Mental note will be taken 


of this. 


Tits 

Discussion among the whole 
class.) |.lt wil lo center 
around the kinds of issues 
that are raised. Students 
will now be becoming more 
Criticalvin ooking rac 
their school and them- 
selves as themes. 
see themselves in terms of 
a particular theme. Log 
books continue. Hopefully 
they fan 1s) contanuing co 


spread a student-school 


relationship. 


Le 
Discussion in terms of the 
class/school. Some anger 


may be expressed. 


They may 
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people sorted out? How? 


ug 
Prose of Relevance 2. Read 


from page 171. 


Ke. 
Prose of Relevance 2. Read 
from pages 176 to 177, 
"What is Education For?" 
Class will read the article 
and then answer questions 


five and six on page 178 


for discussion. 


Li 
Prose of Relevance 2. Read 
from pages 183 and 184. Dis- 
cuss questions on page 185 
in terms of experiences in 


school. 


M. 
"What the schools do?" Ask 


students to read it and pre- 


She 
Some laughter as it is a 
common occurance in the 


school. 


Ra 
Students will read the 
article, answer the ques- 
tions on paper and later 
discuss their ideas about 
the questions, views of 


education, and school. 


Mes 

Students will probably lis- 
ten and the questions will 
be thought through. The 
"fan" will expand through 
an examination of issues 
and experiences cited. Use 
them to consider a rela- 
tionship between students- 


school and a view of man. 


M. 
SomevuLocticuLty: ino under 


standing parts of the 
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pareto talk about it amongst 
themselves in groups. It is 
a difficult article in places 


and working with groups will 


make it easier. 


ING 
"The School as a Total Insti- 
tution": explain it to them 


as I see it. 


Ope 
Ask the students to get into 
their groups and take all of 
the articles they have, log 
book information, and any 
other ideas, or anything else; 


begin to think of ways to use 


it and organize it within the 


o2 


article, some confusion. 
Log books continue. 
Article will provide more 
information for the rela- 


tionship between student- 


school and a world view. 


N. 

They will find it interes- 
ting. “Discussion willbe 
with whole class. It will 
focus (perhaps) on them and 
what kind(s) of a rela- 
tionship they have in the 
school. Continue pondering 
the question of a concept 
of man and the world with 


respect to school-student 


relationships. 


OF 
With some confusion and 
joking around this will 


happen. 
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Group soyasgto focus#ongthe 
school/class and how it 
operates. This is a transi- 
tion into the next session. 


V. Evaluation (post active) 


SESSION FOUR 


Philosophical captions (pre-active) 


- . . codification should be simple in their complexity 
and offer various decoding possibilities in order to 
avoid the brain-washing tendencies of propaganda.138 
In order to offer various possibilities of analysis in 
the decoding process, the codifications should be or- 
ganized as a “thematic fan.". ; . Codifications 
reflecting an existential situation must objectively 
constitute a totality. Tt§ elements must interact in 
the makeup of the whole.t 
As it is extremely difficult to effectively act 
upon abstractions, we must work toward making concrete 
visions of reality. It is a process of fulfillment. To 
be human is to transform. Transformations must be recog- 


nized (announced-denounced) by participants as they create 


and re-create. 


Curricular caption: intended 
learning objective (pre=active) 
To organize themes into a visual and auditory pre- 


sentation so that the "thematic fan" will be visible and 


to announce-denounce a view of the world. 


Outline 


I. Topic: the script, the slides, the presentation 
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II. Task objectives (pre-active) 


Bre 


From: 


TO? 


From: 


h@re 


From: 


Tore 


From: 


Ors 


From: 


having a lot of data and feelings about 
the school, themselves, and the rela- 
tionship between written and verbal 
feelings and data 

the creation of a "script" which re- 
flects the school-student relationship 
as /1t®is *now'séen*by thevstudentsy This 
could be compared to the way in which it 
was seen. 

the®creation of ‘the “script” 

each group taking their script and 
taking a roll of film with twenty slide 
pictures*on ib7tphotograph cthemscripe 
so as to make it visible 

having a script and twenty slides 
taping the script and) putting 1¢ 
together with the slides 

each group having a tape-slide 
presentation 

presentation of the tape-slide show to 
the rest of the class 

members of the class viewing the tape- 
slide showing with the "new" view of 
the school-student relationship (as 
compared with previously expressed 


views) 
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AVovR a consideration of this/these "new 
view(s) as presented in the tape-slide 
showings, then thinking about implica- 
tions of school-student relationships 
and the vision of man and the world 

III. Materials used (pre-active) 

A. Cameras for each group 

B. Boll of slide film for each group-—-twenty 
pictures per roll 

C. Flashbulbs for each group 

D. Slide projector 

E. Tape recorder and tapes 

F. Record player 

G. All data and ideas that the participants have 
either written or said, or things that they 
have not yet revealed or discovered 

H. Ourselves 

I. Ample supply of paper 

Jearebruarye 97320 ,621, 222, 2575 od cao and 
March 22.5 5%) 67 2/505 ao pale 


IV. Performance (inter-active) 


Teacher-Student Students-Teachers 
Performance Performance 
A. A. 
Ask the students to get into What may begin as confusion 
groups and to take the infor- with respect to getting the 


mation, data, and any other task done, students will 
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things desired and to write 
Qe SChI pe depleting a rom 
their view) the school- 


Student. relationship, 


De 
With the script completed ask 
the students to take a camera, 
andSsoOmlLoGen-, ald tO. JLas= 


trate ther script’ on 111m 


using twenty slides. 


Ge 
Ask each group to tape its 
SGulpteeanaget the script and 
the slides ready for showing 
to the rest of the class. 

ID}s 
Each group will now be asked 
to make its presentation to 
the rest of the class. It 


will show their "new" view 
of the school-student 


relationship. 


accomplish t relying, upon 
unity, Organization, coopera— 


tion, and synthesis. 


Br 


This will probably be done. 


Ge 


This will probably be done. 


Dy. 
Each group will present its 
slide-tape show and the class 
will consider implications 
of the concept of the stu- 
student-school relationship 


aS presented in the showings. 


E. With the presentation of the slide-tape showing 


change will have already taken place in the process of 


creating the "new" view; one can note the process of 


denouncement-announcement occuring together within each 
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other in the process of doing the unit; with a new view 
change) forces action to also be different. 
F. Log book usage will also be dropped as it is too 


difficult to manage. 


V. Evaluation (post-active) 


SESSION FIVE 
Philosophical caption (Pre-dcuLve) 

"By stimulating 'perception of the previous percep- 
tion' and 'knowledge of the previous knowledge,' decoding 
stimulates the appearance of a new perception and the 
development of new knowledeem => Change is a constant 
state of man's becoming. We must therefore constantly 
assess and evaluate where we are so that we can reformulate 
our ideas as to who we have become, what we represent, and 


where we will now go. We must evaluate our efforts to 


promote further change. 


Curricular caption: intended 


TeamiiggobIect! vem pre-actlve) 


To announce-denounce new reality, based on a move- 


ment of "mentality" created through our process of dialogue 


with each other as we have acted to transform a past reality. 


Outline 


I. Topic: continuing movement in the direction 
toward becoming more human (pre-active) 


II. Task objectives (pre-active) 
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A. 


B. 


From: 


Oks 


From: 


Aes 


Iiatepeyhs 


Ab@yR 


From: 


Mays 


haying looked at four slide-film 
presentations and thought about their 
implications in terms of a view of man 
and the world and a school-student 
relationship 

verbalizing these implications within 
the context of the whole class and 
arriving at a set of common themes 
that exist in all of the presentations 
with respect to a vision of man and 
the world and a school-student rela- 
tionship 

arriving at a set of common themes 
arriving at a set of statements that 
shows the vision of man and the world 
that comes from the school-student 
relationship 

arriving at these statements with 
respect to a view of man and the world 
as represented in the school-student 
relationship 


a consideration of the creation of 


another “new" view: announcement- 
denouncement 

the mentality in the beginning 

the mentality we have at this time 


and in this space 
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ITI. Materials used (pre-active) 
A. Our slide-film presentations 
B. The model of movement from banking mentalities 
to a praxis-posing mentality 
Cc. saci OTe, 
Delia. Clie ore eee ls 


IV. Performance (inter-active) 


Teacher-Student Students-Teachers 
Performance Performance 

SN TN 
Ask the class to state what With some difficulty class 
things are common with re- members will point out 
spect to the students, as a common thematic strands 
collectivity, in the pre- that are found within all 
sentations. the presentations. 

re B. 


Using these themes in contra- Again, with difficulty, 


diction to each other, ask a view of man and the world 
the members of the class to will emerge from the 
arrive at a view of the re- consciousness (which is a 


lationship that exists between new one) of the students. 
the administration (school) 

and the students. Consider 

also the tactics used in 

A fahol anu ohsie Mele nyattee mens eae! gale igs) 


relationship. 
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C. Cc. 
Ask the students to consi- They will probably consider 
der the project just com- the project, they probably 


pleted as one way to look at will consider the model that 


and to act upon the world I present to them, and they 
and to create and discover will interpret it. Then 
reality. Put the "model of they will perhaps consider 


movement" on the board so that and grapple with the basic 
it can be seen. Ask the questions of (1) Who am I?, 
various class members to think (2) Where am I1?, and (3) 
about themselves, where they What shall I do?. 

are, where they were, where they 

might be going, with respect to 

this "model of movement." This 

will enable the students to 

consider, having had the model 

explained to them, their "new" 


view and their "old" view and 


possible "new" views. 


V. Evaluation (post-active) 


SESSION SIX 


Philosophical captions (pre=acuive) 


Thavimportantething,. . . 18 for men to come to feel 
like masters of their thinking and views of the world 
explicitly or implicitly manifest in their own 
suggestions and those of their comrades. 


Only men are praxis--the praxis which, as the reflec- 
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tion and action which truly transform reality, 
is the source of knowledge and creation.14l 


A person's word is a statement of his humaness and, as 
such, is to be honored. Again, we must consider who we 
are, where we are and what we should do in our continual 


transformation. 


CGunricularecapcione » intended 


learning objective (pre-active) 


To consider critically where we are, who we are, 


what we should do, and who we might become through praxis. 


Outline 
I. Topic: the "finale" (pre-active) 
II. Task objectives (pre-active) 
A. From: having done the project and a realiza- 
tion that lt 2s a project, whachiis a 
process which does not end 
TOs thinking about what to do next in 
this process 
B. From: thinking about the direction that we 
(one) iS moving in with respect to 
the model of movement that is pre- 
sented 
Tors putting the ideas down on a question- 
naire which I call an examination 
III. Materials used (pre-active) 
A. Paper for doing the "essay" or whatever is 


necessary in consideration of what to do next 
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B. The banking-mentality/praxis-posing mentality 


sheet which is an examination. It is the same 


thing as the breakdown of the Broad Task 


Objectives of the unit. 


Cee MarchliG, 219 


IV. Performance (inter-active) 


Teacher-Student 
Performance 


A. 
Ask students to write an 
essay or to think about and 
show where we should go 
next. The question of 
eWihacesnall 1 do?” is 
important. 

Bs 
Ask the students to indi- 
cate on the banking/praxis- 
posing sheet,’ as an exami- 
nation, the direction they 
saw themselves as being in 
before the unit, and now, 
having "completed" the 
unit. Indicate before with 
a check and indicate now 


Withoalime x. 


Students-Teachers 
Performance 


A. 
Essays will be written or 
some other method used to 
clarify thinking about this 
concern--most people simply 


wanted to talk about it. 


IB} a 
They will think about it 


hale wom eh ted a Malis 


V. Evaluation (post-active) 
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Other than the number of days needed to do each 
session, the six sessions appear as they were in the unit. 
The sessions last for unequal time periods, as the unit was 
concerned primarily with movement from one mentality 
toward another. Rigid session time allotments were there- 
fore not required. Session length was more dependent 
upon our mutual interaction as we engaged in the process 
of our transformations. Sessions did not have explicit 
beginnings or endings, but merged into each other as we 
proceeded along the paths we created in examining-acting 


upon the school-student relationships. 
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CHAPTER V 


WHAT HAPPENED 


The unit, having been shown as it was presented to a 
class of grade ten students, the ideological position of 
the’ educator necessary in order to carry out this kind of 
aeuni ty he chericulum@ands®itseaimsy and =the+philoso= 
phical foundation upon which the view of man and the world 
is based have now been established. At this point one 
should see the tie between theory, curriculum and practice 
as used by Freire. As stated, the program is an approach 
to living rather than a project that can be taken up and 
put down as one desires. 

I would now like to tell the "story" of what hap- 
pened. I will try not to evaluate what happened, but to 
report what happened as I saw it and as the rest of the 
members of the class saw it reflected in their words, in 
their log books, from papers they wrote, statements they 
made, the slide-tape presentation, the theme-interpersonal 
relationship-tactic paper they created, and the direction 
that they said they saw themselves as moving in. In 
talking about what happened it is realized that it contra- 


dicts the notion of working with others as equal partici- 
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pants and becoming a member of a group of equals. Yet, 
in this c#we,it is necessary in reporting what happened. 
tebegan-as an outsider; not a°’member° of the class, and 
hopefully, through interaction, became a member of the 
classroom community. 

There are many ways one can look at what occured in 
our interaction with one another through the unit material 
(world). I prefer to look at what the situation was like 
at the beginning of the unit, then show movement toward 
what it was like at the "end" of the unit. It is a way of 
showing what was intended, what was done, and what 
occured. This way of looking at the unit is a way to look 
at what happened in terms of the whole. 

The intention of the unit was not to cover a speci- 
fic body of materials which were to be learned as know- 
ledge and tested. The intention was more in terms of a 
process of movement of mentalities. At the end of the 
unit it was hoped that we would all act differently, not 
because of specific knowledge learned, but because of a 
new way of thinking based on knowledge created as we were 
able to denounce old ways and announce new ones. The in- 
tention of the unit was to transform the world as we 
transformed ourselves. At a philosophical level, we were 
working to realize that we were beings in praxis. Ata 
curricular level we were working to move from a world 
view based on banking mentality to a world view based on 


a praxis-posing mentality. It was further realized 
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that absolute attainment was not possible and that it is 
the movement in the direction desired that is sought. To 
bea being in praxis isa lifetime ‘vocation. ©“To “finish 
movement is to finish being human. [In order to attempt 
this kind of a program one has to, as Freire would agree, 
establish a reltionship that allows for and is based on 
dialogue. 

To establish an environment and a situation which 
would foster dialogue was the beginning requirement. When 
I entered the classroom the situation was of students-as- 
reactors and I therefore realized that a situation had to 
be created where students became students-as-interactors. 
We had to get to a point where there was interaction with 
each other. 

The curricular intentions of the unit’ that I have 
stated were mine. I do not know what intentions the stu- 
dents had as far as the unit was concerned when we began. 
I saw them as being too busy trying to react to what they 
thought I wanted. This may have been one reason for a 


lot teftiin LG ales tration. 


The Beginning 
The beginning of the unit was highlighted by con- 


fusion at all levels it seemed. I was confused as to 
where we were going and what we were "really" doing. I 
saw the class as being confused and frustrated, too. 


I believe that the class members were curious as to why 
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I was there and what I was doing. I was curious to find 
out more about them. We talked about each other, mostly 
about me, and I pretty well controlled the discussion. We 
talked about what education was and we talked briefly 
about some of the intentions and the scope of the unit as 
I saw it. Education, as it was seen by the majority of 
the class at this time, was something which would "make 
us more mature" (quoting Ken Louge). Some student 
responses tothe FuniLerctaken@from their sjournals , follow. 
We are in the midst of change, a very puzzling 
feeling seems to be among the group. Discussion 
kind of came to a halt. Marlette and Sheila has 
(sic) just left the room. They returned and 


discussion began again but with lots of confusion 


involved. 142 
--Group of girls, January 16 


Group doesn't know what to discuss--No one no's 
(Sic) what is going on. Whole group is cracked.... 
--Group of boys, Januaryl43 


Group has to have time to begin focusing discussion. 

Larry and Doug are beginning to argue on different 

opinions. 144 
--North Side boys, January 


Nobody knows what's going on. Talk continues of 


evelution*o£ our@planetev® Dans brings Aup’theomovies= 
2001--Everyone is kind of bewildered and so topic 
turns to upcoming exams, new teacher. 45 


--South Side boys, January* 


I was unsure of our direction and agree that confusion 
was a way to describe. our beginnings. 

In the midst of all this confusion, the unit was 
seen to be something which was to "make us mature," 
"prepare us for the future," "we will be able to get along 


with others and understand them more fully if the course 
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goes well," "we will take it to the outside world," "we 
must be ready for change," "if you don't change the world 
won't wait for us." This relationship, based, on confusion, 
of my being "teacher" and the students trying to figure out 
what. they were to do existed for several weeks: It still 
exists. 

In the early part of February the student journals 
were filled with statements such as, 


People were puzzled to teachers questions. 146 
--North Side boys 


Classaasfmots movingzsnal. . Topic kind of changed. 

We are dealing with us in our school. Everyone 

seems to have a different idea, its getting very 

confusing, trying to overtalk and make sure his or 

her opinion is heard. 147 

——Group OL. Girls 
I, too, was very concerned about the direction we were 
moving in. I was not really sure where we were going. 
Session One of the unit was intended to begin a 

situation which would eventually lead to dialogue. Session 
Two was aimed at shaping the world, acting upon that created 
world and giving it a form of reality. As we moved into 
Session Three and into February we were still confused and 
I would say we were still functioning where we began. It 
was hoped that this Session Three would be one in which we 
began to think more critically about ourselves in the 
world and to see that our frustrations and confusions were 
shared. We were members of a community who were all 


existing under a similar set of circumstances of not being 


able to become ourselves. I hoped that what we had been 
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experiencing could be incorporated into what we would be 


doing next. 


We had completed a large portion of the third session 
without any apparent results that I could call positive. 
My journal had statements in it such as the following. 


Are we really doing Freire? Probably I should re- 
read Freire until I understand it better. Am I 
living it? Does the class want an "official" 
leader? Bit concerned. 
148 
--February 8 


Movement begins 
Again from my journal, 


Lots of discussion. Read article pp. 183-185 
from Prose, iL. Class really got. off fon.it--, 


- »« » concerned about .. . punishment they have 


pede =—February 2 oe 


Some student statments, 


Talking about power. Who has power over us? 
Conflict is arising over power arrangement. In 
a indirect way I think that we just trying to 
depict the role of the public school, school 
administration. «. ~\..) Class® is, 9. GOLng more 
deeper einto -the stopic. a8 « 

--Group of girls, 

February 9 150 

Larry compared schools with countries having a 
great deal of power. He stated that both try to 
display their power to the upper hand. 


--North Side Reve? 
February 9 15 


It was shortly after this time and as we began to 
move into the article entitled "The School as a Total 
Institution" that we began to become more cohesive as a 
body of people. We were finding themes and identifying 


ourselves as people who existed within these thematic 
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situations which were discovered and identified. We were 
focusing on experiences that were familiar to us and it 
was these experiences that we saw as being reflections of 
themes. We began to think about how we responded and 
related to schools as institutions. A concept of personal 


versus collective kinds of issues. evolved, 


A change detected 
A large number of students who had, in January, 

written papers about themselves as members in the School and 
about their relationship with it as being characterized as 
a large happy group who were all learning to get ahead, 
improve’ themselves, where all had an equal and fair chance, 
and were learning how to get along in the world were now 
making, through the process of denouncement-announcement, 
new statements. Some statements from the journals should 
now be read, remembering the earlier ideas about education. 
Different people had emerged. 

fT thinksthat) colonizaticon»-applys® (Sic)? to otregroup. 

And from taking a look at the other groups they 

also seem to be colonized. 

--Group of girls, 
February 15 
Doug begins expressing his opinions. He feels he 
has accepted the situation (school). 
--North Side boOY¥g. 
February 15 
Schools try to make you an average sort of person. 
They try to make us a model student. They look at 


you as a name and not really as a person and how well 
you do in school has a lot to do in the way you 


are treated. --Charles Polturak, 
February ois oa 
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School is trying to teach me something I probably 
wont use. 


--Dan Wyman, 


February 15 155 


Trying to mold me into their system--and I don't 


want to go. . 
J --Bob Julien, 


February 15156 
©ochool-for-me-is-a-~social club. School turns people 
into social outcasts, drug addicts, educated students 


who will benefit the community as a kind of robot, 


ts girl . 
gets girls pregnant --Bob Keates, 


February 15 157 
I must admit I was very pleased by these statements, 
especially considering the January papers whih were so 
glowing about the friendliness, honesty, and equality that 
was said to exist within school. Part of one essay, 
written by Marc Verones, includes the following. 
Everybody co-operates and it seems that what ever 
we do we like it. I really feel at home in this 
class.» Everyone gets’ along... . I'm*pretty well 
sure everyone in this class would say what I say and 
I know the teacher would too. Everybody po eRe oeeo 
Nobody's prejudice against the next person.1 
in looking at and in. reading these more: recent state= 
ments and comparing them to the above portion of a Janu- 
ary essay, I felt that change was evident. I did question 
somewhat, whether or not the statements made were "really" 
honest or if the class members had perceived a situation 
where they thought they should respond as they did. I 
believe, however, that the statements were honest ones and 
that a more critical view of school was evident. Many 


students identified themselves and used themselves as 


thematic illustrations of situations where they had been 
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treated like objects in a Freireian sense. 

It is now with this new announced-denounced stage 
setting, created in the process of creating reality, that 
we moved into Session Four. 

The script--the slides--the tapes== 
the presentations 

In the creation of a script about us and school, 
filming it, taping it, and then presenting it, we were able 
to more vividly denounce-announce a new vision of reality 
in which we lived. This was a way to openly announce that 
we were working toward becoming creators of our own 
thoughts. 

At this point we had also established a relationship 
where the majority of the ideas and activities were coming 
from the students. We were interacting and questioning 
each other's ideas and positions. 

When the slide-tapes were completed they were pre- 
sented to the class. There were four groups of students in 
the class and therefore four presentations. Each group 
did its own script, /itsmown tfiilming«and (its..own presenta- 
tions. Session Five was, in a sense, an extension of 
Session Four. The philosophical caption from Session 
Pivé®isyi"Byvstimtlatinge\perception,of | the, preylous .per- 
ception’ and 'knowledge of the previous knowledge, ' 
decoding stimulates the appearance of a new perception and 
the development of new knowledge."+>? 


In Session Five we were doing just that. Through 
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reflection-action we were denouncing-announcing new 
reality as we were stimulating perception of previous 
perception and knowledge of the previous knowledge and 
creating new knowledge. 

We viewed the four presentations and then worked to 
create a “common statement," identifying some themes which 
were common to all presentations, such as the relationship 
that existed between the student and the school (admini- 
stration, teachers, counselors, principals, and so forth) 
and the tactics that were used by the administration in 
trying to maintain this relationship. The result of these 
presentations should be seen in contrast both to the Janu- 
ary statements and the more recent statements when change 
was first being detected. Through the creation of know- 
ledge, new people emerged. 

This new theme-interpersonal human relationship- 
tactic statement reflects, I believe, a legitimate and 
real change in the view of and in the way of viewing school 
(the world or reality) by the members of the class. On 
March 2, 1973, Marc Verones told me to disregard entirely 
his January paper. I asked him why, and he answered, 
saying "You know why. At first it's tough to be honest 
and say what you think when you're not all that sure any- 
wave cc 

The following chart (see Figure 7) was created by 


class members on March 13, after about two months with 


each other. 
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jis 7.--Themes--Interpersonal Reationship--Tactics 
Chart created by class members on March 13, 1973 


THEMES: Dictator--Suppressed 
Time (rigid)--Time (flexible) 


Anti-School--Like School 
Discrimination--Brotherhood 
Groups=—Indivyiduals 


Personal--Impersonal 
Routine--Freedom 
Machine Life--Human Life 


Separation--Integration 
Activity--Boredom 


INTERPERSONAL RELATIONSHIP: 


Group (Students) Dominant (Administration) 
1. we don't know enough 1. they have the experience 
2 eee how PAP gee eye 
34 Knows slate 3. say they know all 
4. recessive 4. dominant 


anmTHINGS Go thelr Way: 
Marks, Attendance, Behavior, 
Looks, Money, Intellect 


**You have to meet their 
goals: You have to become 
one who will fit into their 
society like a piece of a 


puzzle. 
Dick: works Jane: cooks 
Boys: shop Girls: home 


economics 
Male-Female sex roles 


THEIR TACTICS: 

1. invade recessive space 
ex.s thelr rules 

2. recessive gets broken 
down into groups and 
fight cach~other 
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The chart reflected the slide-tape presentations 
that.were, made... ),The chat / which ss labeled a “Themes,, 
Intexpersonal,.Relationship »-Tacties «<Chart," ais: divided 
into three sections... The section labeled "Themes" is 
pointing out generative themes which were identified and 
created by the participants through their interaction with 
each other and upon tle display materials. These themes 
were identified from a decodification process after viewing 
the slide-tape presentations (codifications). The themes 
were common to all of the presentations. 

The second section deals with the human relationship 
that exists between the class members and the dominant 
administration. Again, this announced relationship was 
based on participant interaction with each other and 
upon display materials. 

The final section on tactics states the methods 
that the "recessive" class members identified (announced) 
as ways in which the dominant administration attempted to 
maintain the relationship which was previously announced. 

Note that although this "chart" is not complete in 
the sense that Freire might say is fully representative of 
a banking system, it does point to a banking system and it 
further selects two of the tactics that Freire also points 


to as being banking-system tactics. 


Towards praxis-posing and a new vision 


Upon completion (this is completing something and 
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realizing that Pres not complete) “of "this charter Intro— 
duced Paulo Freire and my "model of movement," and the 
process of moving from a banking situation and a banking 
mentality to a praxis-posing one. We then looked at our- 
selves and talked about where we were currently operating 
as reflected within the cmtinuum of banking--praxis-posing. 

Most students said that they felt they were operating 
from a mentality that might be called questioning. They 
said that they were definitely questioning more than ever 
before. Some students felt that they were posing problems 
and were therefore at the problems-posing mentality within 
the context that I presented and wanted to continue, yet did 
not know how. We then wrote "essays" on what should be 
done next. Actually most students preferred not to write 
essays, but to discuss what should be done and so this 
was also done. 

The essays and student discussions reflected a desire 
to focus on the class and its members. With respect to 
what we should do next, students wold say things such as, 


I see more problems and things to solve in the school. 
--Doug Costigenlél 


I want to investigate who really runs this school 
and get some new questions and see how/if we can 


get some choice here. 162 
--David Hornig 


PeLSeMOLedLe LiCl GebO, LONOLeebt. eles Cah te 
My question is how to work to equality--ya can't 
simply make a new recessive--It's difficult to 

overcome--It's a life thing and you must somehow 


overcome. conan Wyman oe 


116 


was 


pridnead s Bis so igset. = eet 


eritsiego Yidnesr19 exe a eG 52 DAB: 
Riizog- eixseg+-pablead, do becca 7 , es 
pristsioqo stew vous +ho% yads end, ‘Bite etcotuae geom. © © 
yea? .poinoitesup Bolla: pa ek Hed Yet is titedt 6 mo? “ 
18v9 Aasdt etom prinoks esp vier tnineh syew yous tert bise oe 
ameidorg paizeq exsw yedd tedd Yfer ednobuse enmoe . -s10ted © a 
ntdjiw ysilsineam paisog-ameldosg edd ae o1oteteds g19W ben 7 
bib. dav » SURI NOD ot Betaaw bas, besnseata I aie snisannitieee a 
ad Hiuoda Jsiw ao "aveceo" atouw neiy ow .wod word ton 
atixrw od ton Seurstsxq esnabnige Jeon ae ae vaxenoneb: a: 
etdt ce bas snob od bluote dasdw eaodelh ibek stud werent) aa 
-enob celts om 

gee banat hosoeliet edoigenseth tishyse DRE eyseas ont se! fe: ; 
Od ‘Josgesi M39iW ., akedsten a8 Bns Bento ods no. —— a oe 


.86 Mfoue eprins yee Blt nenebude Seer ob bivore- owes 


-Igeds2 sft. ni-oyloe, 63 dpi fal naan stom 99a ¥4 
Ji nept+eod puot-— 


foodns albds 2anuce yileox Otlw’ s: 
ia ow two ‘222 bas “¢ ef 2 iim 


xe Stirs on bived sae 


‘ . Me ap. ' 4 famed 
PI Hes ev Laue ie OF, I eae 
an ee. be a va ah * 


rT ; 


vi Mi ee 


adi 


I didn't notice the cage--It's like an instifution. 
--Theresa Saretsky1® 


Finally, on March 19, the last day I was there, I 
asked the class to respond to a questionnaire which can also 
be called an examination. This questionnaire is the same 
thing as were/are the goals of the unit when the broadest 
task objective was broken down into component elements 
(see Figure 6, page 76). 

Me class members*were asked to place an A in cle 
position where they saw the school-student interpersonal 
relationship as existing for them in the beginning of our 
relationship, and then to place a check (4/) in the place 
where they saw themselves as now moving in with respect to 
their ideas about our interaction and their new vision of 
reality. In the vast majority of cases, students placed 
an X ina position more closely in accordance with a 
banking model and a check in the direction which moved 


toward praxis-posing. 


An overview of movement 

As an overview I suggest that from a beginning based 
on confusion we become more able to look critically at 
school and to identify several themes of domination. We 
uncovered a relationship existing between school and our- 
selves that we announced as a reality, and we identified 
some of the tactics used in attempting to maintain that 
relationship. These were, however, only things we did on 


our paths to a more important occurence. More importantly, 
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we became different people, and we realized it as we 
denounced-announced visions of reality and of ourselves in 
and with the world. 

If the various statements of change made by the 
students-teachers in their journals, personal statements 
made by them, the slide-film presentations, and the theme-- 
interpersonal realtionship--tactics chart and the final 
questionnaire are valid, then it must be conceded that we 
were doing things and thinking of things differently at the 
"end" of the unit than we were at the beginning of the 
unit. We had begun to interact, to question, and to dia- 
logue with each other. We had moved from a banking menta- 
lity toward a praxis-posing mentality. The various state- 
ments of change and the "results" of participating in 
activities demonstrates to me that we were beginning to 
question. The students-teachers and myself as teacher- 
student had moved closer to becoming masters of our 
thoughts as we continued to develop by creating and re- 
creating concepts of ourselves as beings in praxis in and 
with the world. 

In an attempt to lend some additional strength re- 
garding the change that occured, statements by myself and 
the rest of the class, as reflected in our respective 
journals and records of presentations, are included in 
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A summary 


As I stated earlier in this chapter, I am not sure 
what the students-teachers held as intentions for the 
unit in its beginning. But they did indicate at its com- 
pletion, changing attitudes and changing visions of reality 
about a school-student relationship as they acted upon the 
unit display materials. 

My intention. for this unit, which was to move with 
the students-teachers through dialogue from a banking men- 
tality toward a praxis-posing mentality seem to have been 
attained. I cannot say to what degree or how far we did 
move, but an absolute degree of measurement is not neces- 
sary. 

It is more difficult to assess the number of people 
who changed and to what degree they changed. I do believe 
that it was not until Session Three that any change took 
place, except with me. This change also that happened 
toward the end of the third session. I realized more fully 
the dynamic nature of this problems-posing approach for 
education. By the end of Session Three, perhaps ten or 
eleven students had begun to shift their approach to school. 
While doing Session Four and through working with each 
other, the majority of the class members had changed their 
vision of school which they earlier announced. I would say 
that perhaps all but three or four students had shifted 
their mentality toward a praxis-posing mentality by the end 


of Session Five. 
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CHAPTER: VI 


EVALUATION 


With a view of what happened in doing the unit and 
with suggestions that the intentions of the unit in the 
broadest sense were attained, one becomes more concerned 
with the area of evaluation, and recalls (after Scriven) 
that the soundness of construction is evaluated by check- 
ing to see how well the goals and the unit content, 
unit content and the examination, and the goals of 
the unit and the examination match. If a positive rela- 
tionship between these variables exists one should be 
able to say with some assurance that the instructional unit 
PsrOof= sound Construction. 

ScrivM mentions another dimension of evaluation which 
he calls “pay-off" evaluation. I have called this second 
dimension "What Happened." 

Thus, . have tncluded evaluation of construction and 
an evaluation of what actually happened in terms of social 
responsibility of the unit. What happened is directly 
related to Paulo Freire and his vision of man and the 
world and to the curricular aims which follow from it. 
Sound construction is necessary, but units constructed 


soundly can be used for a vast variety of purposes. It 
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1s necessary, therefore, to evaluate soundness of con- 
struction and social responsibility, as reflected by 
Freire and the "new" Alberta Social Studies Curriculum. 
One is then taking into account both philosophical and 
curricular levels of evaluation. One will also be able, 
once again, to consider the linkage between theory, 
curriculum, and practice. Practice enters into this 
evaluation of necessity, as what happened is a direct 


result of what was practiced. 


Michael Scriven and intrinsic evaluation 

Ins looking only at the construction, or the unit, and 
forgetting about what happened for a moment, I would like 
to examine the relationship between the unit's content 
and the goals of the unit, the unit content and the 
examination, and the goals of the unit and the examination 
for the unit to determine the soundness of its construc- 
eave 

Goals and examination.--The goal objectives of this 
unit were ten areas of movement that were elements of the 
main and most general goal of the unit. I hoped that 
movement in the direction of these ten areas would be 
demonstrated. It was anticipated that students would 


begin to move from a banking mentality toward a praxis- 


posing one. Complete attainment of this was not necessary, 


not possible. The examination"testeq" precisely this 


movement. Students were asked to place themselves "onto 
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a questionnaire" which listed these ten goals of the unit 
and to place an X in the "before" position and check in 
the "after" position. Here, one can see that the match 
between the goals of the unit and the examination is total. 
This’ Could be criticized on the basis that the "exami- 
nation" was not rigorous enough and did not really "test." 
In dealing with an area as nebulous as this unit, I respond 
by asking "What better way is there?" If one is concerned 
with the reality that exists within the minds of the parti- 
Ccipants, what better way can be used than to simply ask 
them? A person's word is, in many cases, all that he can 
offer and it must be seen as worthwhile. As George Martell 
says with respect to the worth of a person's word, "Words 
anew onewt pial reality, on cinal* part’ Oleniseiumantcy + ta < 
Without his words and his knowledge that they are in some 
important sense true, he is a slave and has no chance of 
becoming a manent 66 
For this reason I see the match between the goals of 
the unit and the examination to be a legitimate one and 
also one in keeping with the concepts upon which the unit 
is based. Other task objectives which were listed in each 
unit were subsumed within the broader task objectives. 
These other task objectives can better be looked at now in 
terms of the goals of the unit and the content of the unit. 
Goals of the unit and the content of the unit.-- 
Here one will note that the task objectives within the 


various sessions are completely tied to the activities 
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which the content of the unit demands. In Session One 
the task objective of the unit is simply that we begin 
to get to know each other and begin to establish a 
relationship. That is what we did in our session acti- 
vities. In Session Two, we again used activities that 
were in keeping with the task objectives. Students were 
asked to construct a view of "reality" using pictures 
and to create a story around those pictures. Those 
were the goals or the task objectives of that session. 
Again, in Session Three, the materials for the unit 
were used directly to reach the task objectives. In 
Session Four one sees again that the relationship 
matches positively. Session Five incorporated the unit 
content and the task objectives in such a way that 

they were necessary to each other. When the students 
were asked to look at the praxis-posing model that I 
suggested, the goals were completely tied to that acti- 
vity. Again, the match was complete. In the last 
session, Session Six, the students-teachers were asked 
to write essays or to express their ideas about what 

we should do next with each other. Again the task 
objectives of the unit were achieved, based on dia- 
logue and program planning by participants as equals. 
The "examination" was also given in this session, and 


it can be looked at in terms of the unit content. 
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Examination and unit content.--Here one is able to 
demonstrate that the examination and content relate posi- 
tively to one another. There is a favorable relationship 
between the variables of the unit's construction. Upon a 
closer look one will see that the "examination," which 
asks the students-teachers to indicate the direction in 
which they see themselves moving and where they saw 
themselves before interaction upon the unit, is such that 
they are being asked to indicate if they actually did the 
content that the unit asked to be done. The examination 
was asking students to indicate if they had done the 
materials the unit required. 

Although this analysis of the construction of this 
unit is brief, I think that it adequately demonstrates 
that a positive relationship exists between the variables 
in question. One is able to assume that the unit will 
do what is intended. A shortcoming of using only this 
kind of an evaluation is evident, especially with this 
particular kind. ofifa sunit .“SiLooking? ative? unit) im texnsi. of 
its construction only tends to leave out the human element 
which ,sinjithe case of this) unit,*'1s! vital..y I mentioned 
earlier that the unit is not designed for just anybody to 
use MMiThelunit As more *thanta matter Of construction OF It 
depends upon the people who act consciously upon that unit 
and its construction. The "teacher" of this unit must 
understand the unit in terms of the view of man and the 


world that it offers. The "educator" who takes up 
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this unit must be ideologically in support of the concept. 
Evaluation in terms of what actually did happen in terms 


of social responsibility will be useful. 


Evaluation of what happened: 


1ts social responsibility 


In the previous chapter and in the appendices I 
report at some length on what happened in doing the unit 
and try to demonstrate that behavior and mentality were 
ditfterentyat, thes "completion!,of, the:unit..gAtano time, did 
the concept of evaluation enter into focus. 

I would like to evaluate what happened in terms of 
the social responsibility that may or may not have been 
shown through the unit. 

Some might argue that it is not necessary to evaluate 
this way. I suggest that a major and a specific task ob- 
jective (pre-active phase of teaching) was that the unit 
be socially responsible. Any educational unit reflects, in 
practice, a vision of man and the world and reflects an 
ideological position with respect to some kind of model of 
sOcda lawresponsibidaty..» Richand Shaul, ~anwthe “horward] 


to Pedagogy of the Oppressed, stated clearly: 


There is no such thing as a neutral educational 
process. Education either functions as an instru- 
ment which is used to facilitate the integration of 
the younger generation into the logic of the present 
system and bring about conformity to it, or it becomes 
the "practice of freedom," the means by which men and 
women deal critically and creatively with reality and 
discover how to participate in the transformation of 
their world. The development of an educational 
methodology that facilitates this process will 
inevitably lead to tension and conflict within our 
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society. “But 1t could also contribute to the for- 
mation of a new man and mark the beginning of a new 
era in Western history.167 

I have suggested that banking education is education 
which functions to integrate thought into the current sys- 
Gemeand is "static. “Lt does not allow’ for change or for 
creative dealing with one's world. Education based ona 
model of praxis-posing facilitates the practice of free- 
dom. An instructional unit evolves from the environment 
and is structured according to certain standards. Items 
for curricular learning objectives are based on standards 
in keeping with the structure of the unit. The foundation 
of this instructional unit is built upon a vision of man and 
the world from Paulo Freire. It is a unit based on the 
"practice of freedom," and it embraces the philosophical 
concept that man is a being in praxis whose vocation in 
life is to become and then to become again more human, as 
he denounces-announces old and new visions of reality. 

The question to be asked and then responded to is 
whether the unit did or did not function as a methodology 
which encouraged freedom in a Freireian sense, and whether 
it did or did not strive towards fulfillment of the curricu- 
lar task objectives of the "new" Alberta Social Studies 
Curriculum. I have already shown that there is a very 
strong and positive relationship between the theoretical 
foundations of this program, as represented by Freire, 
and the stated aims of the curriculum. Thus I must now 


demonstrate that there is also a positive relationship 
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between the theoretical foundations of this program, as 
represented by Freire, and the stated aims of the curri- 
culum. Thus I must now demonstrate that there is also 

a positive relationship between (a) practice and curricu- 
lum, and (b) practice and theory. A demonstration of this 
will make evident the fact that the unit is socially 
responsible in the sense that Freire is concerned with, 
and in the sense that the "new" curriculum deems respon- 
Sible. 

Practice and curriculum.--The broadest curricular 
task objective (pre-active) was to move from a world view 
(a mentality) based upon a banking education toward a 
world view (mentality) based upon a praxis-posing model. 
As realized, total attainment of the "goal" is never 
possible, for to attain it is to revert to a banking 
mentality. If man is a being in praxis, he is constantly 
in the process of becoming through creating his future. 
In breaking this very broad task objective down into 
component elements, I created the questionnaire which I 
administered to the class at the end of the unit. One 
can remember that it was the questionnaire which had a 
banking educational approach on one side and praxis-posing 
education approach on the other side (see Figure 6, 
page 76). Therefore, movement toward the praxis-posing 
side of the questionnaire from the banking side of the 
questionnaire should be evidenced, and curricular objec- 


tives and unit participation should relate positively to 
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each other. In examining these questionnaires one can see 
that the students did feel that they had moved in the 
given direction. One could agree that the curricular 
objectives and what happened in doing the unit reflect the 
same direction and are in keeping with the social respon- 
sibility that the value orientation of the curriculum 
states it encourages (inter-active phase). 

From the beginning of the unit, beginning with 
Session One, establishing dialogue was primary. As we 
proceeded the unit was created by all of us. Themes for 
investigation were uncovered in Session Three, the script 
creation, taping, filming, presentations, and the accom- 
panying theme-interpersonal relationship-tactic chart were 
all created out of dialogue with and between ourselves. 

In these activities we were always questioning who we 

were, what we stood for with respect to our examination of 
unit display materials, and what we should do or how should 
we relate to it. The final questionnaire was a culmination 
in that a specific concern of it was to question where we 
were now. Asking that question was actually questioning 
who we were, and what we should do with respect to what 

we stood for. It was movement toward being characterized 
by a value complex that is emphasized in the new social 
studies curriculum, and this questionnaire sought to look 
at movement toward a value complex that is socially respon- 
sible. In looking critically at the school and its rela- 


tionship to us and others, as we identified ourselves as 
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illustrations of examples of themes, provided more than 
experience in living. _It was decision-making in the 
creation of reality. It was giving reasons and knowledge 
to feelings that were held. A feeling of community in 

the sense that "I am not alone," occured in many cases 
through interaction with ithe unit display materials .«. The 
tape-slide presentations and the theme-interpersonal 
relationship-tactic chart was a living example of the 
creation of knowledge and as such represented denouncement- 
announcement of this knowledge and this reality. It was 
also the denounced-announced creation of changing the con- 
cept of who I am, what I stand for, where am I now, and 
what shall I do. Although we did not directly make the 
world a better place in which to live, I believe that 
through our interaction with each other through the display 
materials we became "better people" and, as we changed, 
the world was better for it. We did succeed in creating a 
qualitatively better classroom living situation and that, 
as I pointed out earlier, is essential to curricular 
changes if they are to have significance (inter-active 
phase). 

I believe that stipulated curriculum objectives of 
the "new" Social Studies Curriculum were not only evident 
but were fostered. Also, movement in the direction of the 
broadest curricular task objectives was evidenced by the 
work we did and in the statements made by students in 


filling out the "final examination" questionnaire. 
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Practice and theory.--This evaluation is similar 
to the evaluation of “Scriven "slimodeliinetha tert sonewean 
demonstrate a positive relationship between two of the 
three*variablés pVreeis Wogical ethatethe me bationshipeis 
positive with the other variable as well. To this point, 
I believe, I have shown that theory and curriculum relate 
positively and I have just shown that practice and curri- 
culum are related positively. Therefore, it is logical 
that practice and theory are also positively related. I 
would like to look at this relationship anyway, to give 
a bit of extra strength to the bonds of linkage between 
the three prongs of education--theory, curriculum, and 
practice. 

The question here is "Does the unit concern itself 
with humanization?--Does the unit embrace Freire's con- 
cept that, “Within history, “in tconcrete, wbygectivexcontexts, 
both humanization and dehumanization are possibilities for 
man aS an uncompleted being conscious of his incom- 


ao Does the unit, if it recognizes the above 


pletion.’ 
concept, embrace the further belief that humanization is 
man's true vocation and this vocation is able to come into 
existence when men are able to reflect-act in naming the 
world through the act of freedom? 

This unit is built upon a "theory of revolutionary 


action" (see Chapter III). I suggest that intersubjectivity 


between myself as teacher-student and the class (partici- 
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pants) as students-teachers was happening through 
dialogue: Through our dialogue®(interaction) we dealt 
with the unit display materials as a medium in which 
"reality" was identified for purposes of transformation. 
A unit built on such a theory does, by design, concern 
itself with man's vocation to become more fully human. 

In denouncing-announcing old and new visions of 
reality through critical examination of various unit dis- 
play materials, in Session Three, through the creation of 
a tape-film presentation (which became display material), 
through the creation of a theme -interpersonal realationship- 
tactic chart, and through the final questionnaire one can 
see the results of practice and of dialogue, and a trans- 
formation of reality and ourselves as we encountered the 
real world. 

I think that this brief statement does indicate that 
the unit, in practice, is positively related to the 
theoretical foundations and the view of man and the world 
that I presented in Chapter II. 

Tt is now more evident that education is an inter- 
related and interdependent three-pronged vision of theory, 
curriculum and practice. They are not only interrelated, 
but also inseparable. 

The evaluation which I have offered of what happened 
in this unit ties the unit into the curricular and theore- 
tical levels of the program. It is therefore a unit which 


embraces the value orientation of the "new" Alberta Social 
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Studies Curriculum and the vision of man and the world that 
Frerrevorfersa?§gsodtially it is responsible, as it seeks 

to transform and to facilitate people's creation of their 
humaness. It looks toward the future. This is ensured 
through the practice~ of the teaching, and by the acts 
which are engaged in by the participants. The unit seeks 
to offer people the ability to become free from their 
oppression as they are able to create a future. "The: 
young perceive that their right to say their own word has 
been stolen from them, and that few things are more impor- 
tant than the struggle to win it back. And they also rea- 
lize that the educational system today--from kindergarten 


to university--is their enemy ."+°? 


This unit, together 
with theory and curriculum, seeks to assist the young in 
winning back the right to say their own words and to thus 
become masters of their thoughts as they are able to 
ereate their future. 

Having now evaluated this unit in terms of soundness 
of construction and in terms of "what happened" with 
respect to theory, curriculum, and practice, I would 
like to move to the next chapter and offer a few notes on 
some "resolutions" for a next attempt. Also, I would like 
to discuss how implementing educational programs based on 
Freire's vision of man and the world and his approach would 
shatter the problems of culture shock and future shock 


which are currently seen as issues of concern in our 


schools and society. I would also like to offer a few 
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comments about myself and process of becoming that 


I am now undergoing. 
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CHAPTER VII 
RESOLUTIONS--THE NEXT STEP 


In reflecting upon the unit which I have offered 
and the evaluation of that unit in terms of "what happened" 
one can see that I have not offered a system of education 
that offers a definite program with definite beginnings 
and endings. There is no final competence. Instead, I 
am presenting an educational project that continues 
throughout life and is dependent upon circumstances 
within the environment that are unique to that time and 
Space. It is a program which, in shaping time and space, 
is also shaped by time and space. 

If the unit were to continue we would seek the same 
broad instructional task objectives, which is to become 
more fully human, and we would proceed toward this ob- 
jective from a foundation that is derived from Freire's 
vision of man and the world. Basic questions of (a) who 
am I, (b) what do I stand for, (c) where am I now, and 
(d) what shall I do, would still be cornerstones from 
which we would build and interact with our world. This 
way, aS we created and re-created the world through our 
interaction with it, we would also be creating and re- 


creating ourselves as beings in praxis in and with the 
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world. As sloppy as it may sound, we would continue 
to continue. 

I can only speculate as to the program which might 
have evolved had I stayed with the class. I do have the 
advantage, however, of being able to speculate on what 
might have happened next, as I was a particbpant in what 
did happen and was involved with what was happening when 
I left. The unit was "finished" in many senses, yet it 
was still very much "unfinished" as we were all still 
alive and involved. 

By the time I left we had really begun to interact 
with each other through dialogue, as we transformed our 
visions of the world and created a new stance. We were 
questioning each other at last. Therefore, the next 
major step within the unit would probably have been one 


of even greater students-teachers input in the direction 


that we would be taking. It is because this "new 
direction that we would be taking would largely be 
derived from the students-teachers that I speculate with 
less assurance about what would happen next, than I 
would if I were presenting a model of education based on 
banking. 

I would like to present one possibility that might 
have come out of the unit had I stayed. I would like to 
make it very clear, however, that this is only a specu- 


lation of what may have or could have happened. It is 


not what would necessarily have happened. The 
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possibilities of what may have happened are as great as 
are the possibilities of our collective imaginations based 
on the direction we were moving in. I am sure of one 
thing, however, and that is that, had the unit continued, 
much more would have come from the minds and the world 

Of the rest of the. class (participants) and less from 
myself. By the “end" of the unit this was, as I have 


earlier reported, already beginning to happen. 
A Possible Next Section 


Philosophical captions 


s - the'udialogical ‘character ~of education as the 
practice of freedom does not begin when the teacher- 
student meets with the students-teachers ina 
pedagogical situation, but rather when the former 
asks himself what he will dialogue with the latter 
about.170 


Authentic education rs *nottcarried om by “A” for 
"Ba" lor by “A” about "BY but rather byetAl sw. toe 
"B," mediated by the world--a world which impresses 
and challenges both parties, giving rise to views 
Or opinions about it. 


After the essential codification is decoded, the 
educator maintains its projected image as a 
reference for the participants and successively 
projects alongside it the auxiliary codifications. 
By means of the latter, which are directly related 
to the essential codification, he sustains the 
vivid interest’ of the participants, who are thereby 
enabled’ to reach a synthesis... ..by means or tie 
dialectics between the essential and the auxiliary 
codifications, he has managed to communicate to the 
participants a sense of totality. 


Man is apprehensive of losing individuality. He 
shouldn't be. When he cooperates and coordinates, 
he is nowt losing@andividuality. ~lnviact, he ise then 
beginning to demonstrate individuality to the only 
deqree ‘to which@@reis=mportant > * tive abiiity to 
dedicate himself to a cause. 
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It should be clear that dialogue is people in 
communication with each other. Dialogue is transforming 
and necessitates that people interact with each other 
through the world. This unique,interaction facilitates 
humanization. Through dialogue men are able to become 
masters of their thinking, as they are able to create 


and re-create their world. 


CuLaLCuUlLaYr Captions 

To more fully realize and work with the concept of 
working within a community as one way of becoming an 
individual through the creation of a better community for 


elle. 


Outline 
i. Topic: to, contanue beginning to burid 
a community 
II. Task objectives 
A. From: feelings that one is powerless and 
alone with respect to creating change 
that is desired 
A'Or a stronger feeling of community with 
others who are also in the oppressed 
situation 
B. From: realizing community membership 
ox realizing that it is, through, this 


community membership that one can 
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better become an individual through 
group efforts 
C. From: the’ realization that one has the rignt 
to be a particular kind of an indivi- 
dual through community membership 
Tors a re-definition OiwoAartet tots co be oan 
individual based on a belief that 
one's individualism and freedom is 
interdependent with others'. 
D. From: an awareness of individualism as an 
interdependency 
TO a recognition that community inter- 
dependency can lead to a community 
which seeks to and does practice 
freedom 
Materials used 
A. Ourselves, as members of a community 
B. Log books 
C. The Dignity of Youth and Other Atavisms; 
(article: "The Modern High School: 
A Profile) 
D. The Little Red Schoolbook 
E. Our theme-interpersonal relationship-tactic 
chart 
F. The "final questionnaire" that was administered 


in Session Six. 
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H. "A Position Paper on Education in Alberta," 


prepared by the Education Committee, Alberta 


Chamber of Commerce 


IV. Performance 


Teacher-Student 
Performance 


A. 
As several students have 
voiced an interest in looking 
at their particular school 
Situation and again compar- 
ing it to others, use 
article, "The Modern High 
School;" let them read it so 
as to see how it can be in- 


corporated into their "new" 
ideas about the school- 


student relationship. 


Ba 
Also there has been a lot 
of curiousity about ideas 


that other non-school 


Students-Teachers 
Performance 


A. 
They will probably read it 
and discuss it-as ascol— 
lective body. Then work 
with these ideas within 
their groups and see about 
ways of incorporating these 
ideas into a theme-inter- 
personal realtions-tactic 
chart they created. It 
serves aS a good structure 
from which to work and 
think. Think about common 
themes from both their school 


and the one spoken about in 


the article. 


Bs 
They will probably read it 
as in the above setting and 


think about this particular 
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groups have about the school. 
Bring in the Alberta Chamber 
of Commerce position paper on 


Education. 


ce 

The Tittle Red’ School Book | 
was mentioned by several 
students as being perhaps 
relevant to what we were 
GOangiee. Bring ateins 

[pes 
Suggest some kind of synthe- 
sis about what has happened 


so Ear. 
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"reality" comparing it to 
their own reality. Consider 
possible conflicts and 
consider it dialectically 
inwterms’oL what. could*occur 
because of the views. Again 
incorporate this into the 
theme-interpersonal relation- 
ship-tactic chart. Where? 


How wouldsa ts Fate 


ce 
Read*2t ‘and ’thinkw about 1 t. 
What themes exist; which are 
common. Is there something 
that can be seen to exist in 


this book and in Frieden- 


berg's article? 


Be 
Has the vision of reality as 
reflected in the theme- 
interpersonal relationships- 
tactic chart been effected 
or changed? denouncement? 
announcement? What has it 


now become as a result of 


looking at the past infor- 
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re 
Ask if they have been ques- 
tioning other students in the 
school at lunch breaks, and 


so forth, about what they are 


doing and thinking? 


Ee. 
Ask them to think about who 
they are within the group. 
How are they discovering 
themselves and who are they 


discovering themselves to be. 


G. 
Ask what the realization of 
community interdependency 
suggests about "community" 


and about "freedom" within 
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mation? What have "we" 
become? Who have "we" be- 
come? What do we stand for 


and represent with respect 
to all of this? How are we 


relating to this situation? 


Ee 
They'll hopefully by now 
say yes, and be thinking 
of ways to include others 


in the school and in 


their "community." 


Site 
This will already have been 
happening to some extent 
and through this discussion 
all will become more uni- 
fied and a more solid 
group of people who see 
that they are tied up with 


each other. 


G. 
They will probably have been 
thinking about the com- 
munity membership and will 


be able to feel themselves 
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community? 


He 
Ask the others to con- 


Sider the concept between 


doing something and being 


somebody. 


ie 
Ask them to again think 
through the relationship 
that might be seen to 
exist based on the 


"questionnaire." 
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aS important individuals 
with contributions to make 
to the community. Com- 
munity membership, it will 
be seen, gives one a 
purpose and a reason for 


being. 


tie 
Work toward a merger. It 
is being that is relevant 
ana doing Ws 4a-part ‘of a 
process of the creation of 


being. 


is 
They will have already 
been doing this, but 
this will tormalize at 
and make it clearer as it 


will be visible. 


This process could/should continue forever. By 


now, hopefully, we have all assumed a futuristic orien- 


tation in our tasks. 


The above possible next Session Seven is only an 


example of might occur. 


tT, think that es throughy the unit, 


several students would be working toward encouraging other 


students in the school to consider some of the problems 
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they have posed in class. I believe several students would 
pose some of these problems to other teachers. I see the 
session as a continuation of what was occuring in the unit. 
Through this unit the students will be able to work not 
only with "what is," but will attempt to shape the 
future as they interact with each other, with other stu- 
dents, with other teachers, and with other members of the 
community in which they live. They will become and through 
this process will strive to make the world a better place 
in which to live. They will continue to be socially 
responsible, as they are working toward the liberation of 
themselves and their oppresors. The process would be one 
of beginning, and then beginning again, as it is realized 
that we are in a constant process of change. As one 
student put it, “We should start all over again, and keep 
at it until everybody in the class knows what's going on 
down foro 
The unit could conceivably continue forever, as an 
approdcn oto living doubt 15 4 Cheacion On tie tUcure. 
The implications of an educational approach based on a 
concept of man and the world which I am advocating in 
this unit are astounding. An approach such as the one I 
suggest would completely revolutionize the school system 
and the structure upon which it is built. If one were to 
fully develop what I suggest in presenting this thesis, 


schools would become educational and people would seek 
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human liberation together as they created their future. 
Unfortunately, believing in something and having it imple- 
mented on such a scale do not necessarily follow from each 
other. Until they do, one must seek new avenues from 

which to do educational projects. For his efforts, Freire 
was forced to leave Brazil and for those who are committed 
to this ideology similar fates could await. One must there- 
fore step cautiously in marching to the tune of Freire and 


his vision of man and the world. 


Future Shock and Education 
A great concern and fear within our society today 
revolves around a concept of future shock or culture shock. 
Toffler, in Future Shock, aptly describes in several 
places and in several ways characteristics of a banking 
mentality. In one place he states, 


What passes for education today, even in our "best" 
schools and colleges, is a hopeless anachronism. 
Parents look to education to fit their children for 
life in the future. Teachers warn that lack of an 
education will cripple a child's chances in the world 
of tomorrow. Government ministries, churches, the 
mass media--all exhort young people to stay in school, 
insisting that now, as never before, one's future is 
almost wholly dependent upon education. 

Veretor ale tims rmietorre about tie Luture, our 
schools face backward toward a dying system, rather 
than forward to the emerging new society. .. . We 
must search for our objectives and methods in the 
future rather than the past.175 


Toffler continues: 
It is no longer sufficient for Johnny to understand 
the present, for the here and now environment will soon 
vanish. Johnny must learn to anticipate the directions 
and rate of change. And so must Johnny's teachers. 
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On the subject of curriculum, Toffler states, 
As for curriculum, .- ». « instead of assuming that 
every subject taught today is taught for a reason, 
should begin from the reverse premise: nothing 
should be included in a required curriculum unless 
1t can be strongly justified in terms of the 
future. If this means scrapping a substantial part 
of the formal curriculum, so be it.177 

A point that he is driving at is that we must create 
mentality oriented toward the future. We must anticipate 
the future as we create it. 

A banking mentality and a banking system are prepa- 
rations for what already is. In that sense they are 
preparations for what is already old, dead, and fruitless. 

I agree with Toffler when he states that "education 


must shift into the future renee ie 


The approach for 
education that I suggest is futuristic, and conceives 
of man as an historical being in time and space. Man 
structures space and thus creates meaning for his life. 
Man is able to tri-dimensionalize time into a past, a 
present, and a future. When Freire talks about man's 
being able to name the world, he is actually talking 
about man's ability to create his future. Dialogue be- 
tween men through the world as a medium, the ensuing 
annunciation-denunciation of reality is all based on a 
futuristic mentality. Aoki's conceptual scheme which is 
tied into Freire further assumes a futuristic stance. In 


Phase Two (inter-active) of this scheme he states that 


participants engage in perceptual, appraisive, and pre- 
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scriptive acts. The act of prescription is an act in the 
direction of, change.aeltt. is transforming. 

The program which I present is justified, there- 
fore, in terms of teaching methodology. Its curricular 
aims are also seen in a futuristic bight. invconceivang 
of the concept of movement from one mentality toward 
another and in seeking to make the world a better place 
in which to live, in the process of becoming more fully 
human, one sees a futuristic orientation. 

The concept of future shock or culture shock cur- 
rently exists only because of a banking mentality and a 
banking approach in schooling. It is a mentality which 
fatalistically assumes that the future is simply thrust 
upon us and we must adapt to it. 

By changing the direction of our vision from the 
past toward the future we can shatter the concept of 
future shock. Given a mentality which admits the 
creation of what can be, we are building the future. 

If we create an educational approach which fosters the 
creation of the future, we are also fostering people to 
become the future through their creation of it in naming 
the world with which they live. 

To build an instructional unit by asking the 
questions of "Who am I," "Where am I," and "What shall I 
do," is actually asking a more basic question of "Who 
shall I become?" In asking this fundamental question and 


working toward that end one is staking antoseaccount, 11s 
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past and his present by giving it a framework from which 


the future can be created. 


A Brief Comment on Myself as Educator 

Educational projects, such as the one just reported, 
are dependent upon people. A unit of this type is not 
desired-by all. .Programs.of, the type,I.offer must be 
carried out by people who are committed to education in 
Freire's sense of the word. The educator must be commit- 
ted to working with people as they create the world through 
interaction with each other. 

I would like to add a short statement about myself 
as I have assumed the role of "educator" and reporter 
throughout this presentation. As the creator of the pro- 
gram and the person who implemented the unit, I feel 
some obligation to also relate to the reader some of the 
processes of change I have undergone to this point. 

1 first conceived of the idea of doing an instruc- 
tional, unit. for.a Master's thesis in the fall of 1971. 1 
had taught school the previous two years and was very 
discontented with the way school was. I was, one might 


say, disenchanted. When I became a "teacher," having to 
operate within a "real" classroom situation, I soon learned 
that school is not a place of equality and that there are 
many teachers and students who are frustrated with the 


system. Many of us, who originally entered the classroom 


full of hope, left it with some bitterness after having had 
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to struggle with ourselves in a classroom in order not to 
become a teacher who just "got by." Keeping one's faith 
in education was a difficult enough task in itself. Pro- 
jects with students were often fun, but within one's 
"soul" a realization that something was lacking in the 
program continued to gnaw. 

It was with these feelings that I wanted to do a 
curricular project. I see now that I was living with an 
if LUSton yohat. 1. coiwld,, with asproper. lit, ~teachs kids 
properly. I had incorporated a banking model and a 
banking mentality as I felt I could do what was necessary 
for students if I offered them a good unit. 

After about a year of doing nothing as far as the 
development of an instructional unit was concerned, I 
began reading L. von Bertalanfiy.~ 2 It was partially 
because of this that I began to try to take a more 
"holistic" approach to problems and problem solving. I 
decided that "decision making" was to be the topic of 
my instructional unit. 

Tn the, fall of.1972, 3s read Pedagogysot the: 
Oppressed, and it forced me to examine many of my past 
experiences and current ideas from Freire's perspective. 
At this time I began to emerge as a person with a 
different vision. 

In terms of the model of movement which begins 


with a banking mentality, moves to a question-posing, 


148 


| aa gon xobxo Ab na 
d2iet eso enigeas. * 
-Shanth wh Beads 


“ord 


s ob of badnaw I 36% apiiiest seeds dtiw amet gerrie 

ne 1viw paivel eew t sds woa see T .detoxg TelwoHxbS 
bint Moaosdt Td yaqe%g 5 Aisiw , binoo: 1” tent poteittt a 
5 Sob Lshom paitned 2 boxvsvoduoonk bed I" tseqotg | ; 
yIseeslsn BBW. JHcW ob biuoo £ tied t es yilesnem prieanals 7 
tony boop 6 merit betstio I tL" etnobuse ue 


ae 
en © 


7 
: 
o 


edt ss ah 25 Beckritoh entob to tbsy 5 Spode 1SS2A- : 7 
I ,Benyeonos exw tiny Jat doljovisent os 20 re 

yilsisxse sew SI OV Ll. vatne isated now ya’ paibset pres ney 
yom 6 S163 oF ae ot meped IF seat 2ind Ro ‘pausoed | 4 | 

Il .pnivios méoidera fins aingLdotg od fosorgqs oisetrod" 
to slact bdy 6d of abv “emkdém nokeioen” Send bebiosb 
ie ae ae ; 

sao to xeopebs bed wna I vse. 36. tint pen diake vie 
TEBQ Yor To EAeM, onimane od en heoxot tb brie | ) 
.eviroegqarseg By bare mont asebl dpexiv> bie’ ® Sq 
& Atiw. noe ee a on th 


Les jae | > 


f -_ » 
> 


to a problems-posing, and eventually to a praxis-posing 
mentality, I would say that when I began to create and 
develop the unit I was moving into a question-posing 
mentality. I would sometimes revert back into a banking 
mentality and at times I think I actually operated from 
a problems-posing mentality. 

Many of the changes that I have gone through are 
related directly to the three-pronged approach to educa- 
tion. I believed that I could see formal education as 
being composed of theory, curriculum, and practice, and 
as interdependent elements of each other, but I did not 
realize it fully enough until I actually attempted the 
unit. In the unit, I was constantly forced to re- 
examine my own position. I was being forced to con- 
stantly ask myself and examine the questions of (a) 

Who am I, (b) What do I stand for, (c) Where am I now, 
and (d) What shall I do. It was not always a pleasant 
activity. However I had decided.that I was committed 
to the vision that Freire offered and should there- 
fore struggle towards that vision. I had internalized 
the oppressed-oppressor duality within myself and in my 


past history. I recalled a problem which Freire saw as 


crucial: "How can the oppressed, as divided, unauthentic 


beings, participate in developing the pedagogy of their 


(Mesccace Here rate Freire's response to this question, 


which is one of the things I remembered, was, 
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Only as they discover themselves to be "hosts" 

of the oppressor can they contribute to the midwifery 
of their liberating pedagogy. As long as they live in 
the duality in which to Desi COape like, and to be 
like is to be like the | oppressor, “this contribution 

is impossible. The pedagogy of the oppressed is an 
instrument for their critical discovery that both 

they and their oppressors are manifestations of 
dehumanization. 


Freire continues: 

In order for the oppressed to be abhe to wage the 

struggle for their liberation, they must perceive 

the reality of oppression not as a closed system from 

which there is no exit, but aS a limiting situation 

which they can transform.181l 

It was with thoughts like these that I sought to 

re-create myself and.to build. an. anstructionalL unit «the 
unit forced me to constantly and critically re-examine my 
thinking. In the early stages of the unit, I was probably 
functioning somewhere between a question-posing mentality 
and a problems-posing mentality. I think much of my 
early frustration was because I would slip back into a 
banking mentality and was concerned that the unit was not 
going a¢cording to my plan. Through working with students, 
the unit, and a cuxriculum which encourages the develop- 
ment of a value complex, and struggling to work with 
Freire's vision of man and the world we (the class and 
myself) were able to move towards a praxis-posing mentality. 
In asking myself the questions of (a) Who I am, (b) What 
do I stand for, (c) Where am I now, and (d) What shall I 


do at this point in terms of the “model of movement" that 


I present, I believe that I am working toward a problems- 
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posing mentality and am striving, through praxis, toward 
a praxis-posing mentality. It is difficult to pin-point 
this and I do know that I am now a significantly dif- 
ferent person than I was when I first conceived of the 
idéa to make an instructional unit. I believe that 1 
am also a significantly different being that I was at 
the actual beginning of the unit. I am working to 
become even more fully committed to the concept of 
education as the "practice of freedom." 

Illustrative of the progress I made and the direc- 
tion in which I moved is the record of discussion between 
my advisor, Dr. Harry Garfinkle, and myself (see 


Appendix A). 


Overview 


This study has attempted to present an educational 


program that can be taken up by those who are dedicated to 


or disenchanted with education. It is a program which 
seeks to expose banking education and presents an 
educational ‘approach based on change. The program is 
one that takes up the task of creating an educational 
approach based on the “practice of freedom.” The 
program is based on the vision of man and the world 
that Freire offers, the curricular stipulations of the 
"new" Alberta Social Studies Curriculum, and the people 
who create and implement units for purposes of instruc- 


tion. In this presentation, I have tried to present 


154. 


og enw? ‘te abel on to- void a 
‘Yo seat arit-ea Sep tiw09 Yiiv? stom ee 

" maboost to eotsverq” SHy" a6 rts! 2 

-oerbt od? Bre. sbew\T peaeertq Sid Yo av itersen ler aay 
neovisd Hokesuseib to biover oft ek bovom T aoditw’ ed ols po VM 


oy 


sae). eek brs (elmntaxeD tums . xe 1 0b! fa a 
J | (A wabaeqqh 
= egy rf ae : 


ei’ ‘haba vk 
[sdoiteonbe fie tnetexuy ot betgmsdis asd eee. hpcheae “i ie 


ot batso theb ets ofw egod? yd qu nelet ed mp9 maki 
hte mExWORG B 6i 1 -noitsoubs Adiw besasionset pie = | 


Waly seyO 


cies ainerexg bas nolssaube pridasd seogxe oF | wnt | 

ed mere sat “spate 0, beead PoRoxggs fadioigeo 

Intel teoubs. ns vakisoxo 30 dees ons qu rte et A . 
ot ",mobeer2 to exissexy” nti ae it 

bio axle dis bac) to bel itd fq, bened 


a: he ‘ 


BaP, 


Paulo Freire and his vision of man and the world in such 
a fashion that the reader can find it"useable" in a 
context of education that will seek humanization. If the 
study has accomplished that, I will be happy. 

The paper can be criticized on many grounds, but 
honesty with respect to the unit, its instructional 
construction, and the philosophical view of man and the 
world on which the paper is based is not among them. 

It is hoped that through reading this study one's 
concern with future educational projects should not 
become bogged down in a quagmire of certainty, working 
to solve only current and past problems within the 
current system of thought, but to start from where one 
is now, incorporating history, and creating a vision of 
becoming. This way one can become more fully human and 
escape being trapped, forever, in the "current" banking 


mentality, blinded to possibilities that could be. 
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APPENDIX A 


HARRY GARFINKLE AND TOD JENSEN 
DISCUSSION RECORD 


April 4, 1972.--Discussion regarding using a decision 
making model to teach a unit to a Grade Ten class at the 
Hobbema Reserve on the topic of Treaty No. Six. Tod 
thinking of ways to use Bertalanffy's open systems 
approach. 


April 13, 1972.--Consideration of (eight page) 
proposal entitled An Ideal for M.Ed. thesis, including 
(1) actual instructional plans; (2) substantive content; 
(3) way that decision making is to be taught; and 
(4) evaluation of total program in Scriven's terms. 
Discussion regarding possible uses of decision making 
procedures by the Indian students themselves in order to 
cope with the issues uppermost in their minds. 


April 25, 1972.--Discussion of possible classroom 
implementation and written format of thesis. 


September 27, 1972.--Review of ideas on thesis and 
further development of its component parts. Decision to 
bring Ted Aoki and Tony Fisher into thesis committee. 


November 8, 1972.--Consideration of (fifteen page) 
“Introductions: The Problem, Wancluding (1) justification 
of problem; (2) procedures taken; (3) plans to use 
Mauritz Johnson on decision making; Michael Scriven on 
evaluation; R. S. Peters on definition of an educated 
man; and Paulo Freire on the procedures to be taken in 
creating the unit. Discussion re possible problems that 
may arise in trying to integrate theory and practice 
in the application of his unit in the classroom. 


November 24, 1972.--Elaboration of proposal; 
discussion of parallels with A. Dyer's "Pilot Project 
for Social Studies, N.W.T." Emphasis on keeping records 
of teacher's performance and class members keeping records 
of student performance. 


December, 1972.--Announcement that a city school will 
likely replace the Hobbema school. 
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January 15, 1973.--Discussion of what an alternative 
focus to Treaty Six might be. A consideration whether 
"relating selves to history" might be a viable alternative. 


January 17, 1973.--Report on first day's teaching. 
Miscellaneous directions discussed: intercultural setting, 
values, problems posing, communities, people working 
together, progress, etc. 


February 1, 1973.--Progress report. Discussion of 
teacher as a change agent and decision making in terms 
of student democracy. Looking at You--Freire--Kids-- 
triangle. 


February 5, 1973.--Discussion of what students could 
do regarding the school which they attend; and how to 
make Freire's approach more central to his thesis. 


End of February, 1973.--Discussion re downgrading 
decision making emphasis in favor of more stress on 
problem posing and use of scale to measure movement from 
banking mentality to praxis-posing mentality. Saw Tony, 
and talked of Tod's understanding of Paulo Freire's 
perspective. 


Late March 1973.--Report on completion of classroom 
part of thesis. Discussion regarding the significance 
of what he'd done, and what thought he had been able to 
achieve in a six-week period. 


May 10, 1973 to June 5, 1973.--Discussion re problems 
i writingsup sthesis ; 


July 5, 1973.--Oral Examination, "Paul Freire: 
An Alternative Approach for Education." 
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APPENDIX B 


MY JOURNAL 


(In retrospect I can see that it is not as complete 
as I would wish it to be.) Unless otherwise shown, all 
dates are in 1973. 


January 12.--Met Peter (regular teacher) and Mary 
(department head). Mary thought Grade Eleven would be 
a better place to do this unit. They seem curious and 
anxious for the project to get underway. 


January 16.--First class. Everybody seems to be 
veEynnterestedwinkmerbeing from) the Ues.A..,Curious as 
to American stereotypes of Canadians (themselves?). 
Curious to see if their stereotypes of Americans are 
true or what. First lesson. Need more time. Class 
confused a bit as to the unit and what it is to be all 
about. They areeither just talking--or--they see the 
unit as something to make them "mature". Possibly the 
idea of maturity could be somehow used for something. 

My unit must already change its pace a bit and take time 
to further investigate unit goals. We must create a 
direction. How to have the class create a direction they 
see themselves moving in. Fifty-minute period seems to 
be a good length. Class seems to think what goes on will 
be good, although they aren't sure what will go on. 
They'll have to work on it. Key word: confusion. Good. 


January 17.--No class today. Saw Garfinkle. A bit 
confused as to what Garfinkle wants NOW. Is he chaning 
his ideas about the project? New directions. Anxious to 
find out how this white-middle class Catholic class will 
fit into an intercultural framework as it is currently 
seen in the university setting. It could be interesting. 
I like it though. Why does the unit have to live in the 
Fnd'sidepts? Wt widdywoxrk out-oks of .think, ,\CHANGE., 
Don't procede to session 2 yet--continue with 1--ask 
students to write in groups in book (log book) the direc- 
tion they see the unit as heading in. 
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January 13.—-Groups., “A major concern... What’ goes 
into the journals seem to conflict with what others want 
in the journals. Focus is on talking around the unit. 


How to get to it. Concern that the unit deals with change. 


Key word for today, Changing World. I wonder if this is 
handled properly. Where is J. Bruner now that I need 
him? 


Wanuary Lo wpa Pretey .gOOd class, L Lutnh cCOUay =) 
don't think they are focusing enough on writing the 


process down. Don't pay enough attention to the journals. 


Neither@dovl., Donit know, iS ™1t all pretty superficial, 
Many groups were not able to complete assignment. Will 


allow another period. Am I dominating the class too much. 


Many kids do what is required. Almost aut of routine. 


What kind of human involvement exists. Find some 
themes. Silence. What is required in their head to be 


a good student. 


January 22.--Finishing picture and story arrange- 
ment. Very confused with the direction they are moving 
ine in fact, having alirieulty making any decis72o0n at 
all. Lots of hasseling. Heavy concern with story and 
pictures. Less with process. (I have the same problem.) 


In fact, maybe not being able to decide and simple agree- 
ment says something about decisions to be made. They do 

all- create an order and a story, but mostly it's done in 

a very confused fashion. 


JanuUa by fed. a NOC LAS oi. 


January 24.--Big semester exams this afternoon and 
on Thursday and Friday. Talk and B.S. Viet Nam, history 
of it, mobility. Is being middle class and suburban a 
potential for something? Students concerned with crea- 
tion of a "better life" for themselves. So they say. 
What's that? Belief that middle class is best. One can 
move up or down by choice. Belief "educ" school is a 
good thing. Helps to improve. My question: how? 


WanvaGVp 2 AMS « 


January 26. Exams. 


January 29.--Essays on school. Pretty confusing 
topic it seems. Do they consider this a real question at 
all? seldea of what particulan kind of people they are? 
Some of the essays, I think, are pretty insightful. Lots 
of divergent views. A real mixed bag of ideas for what 
acuturat Was Sald to. be a UNLLOLrM class. Mostly they 
all think its a good place. Helps you a lot. 
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January 30.-=Talking. about scliquessussCUr1OUSs as to 
who is the most popular student. How should I know? 


Vanuarys ste “BYE. NO class. Still concerned about 
thematic investigation for something involving the 
historical perspective. It's there. But what happening. 
Bit worried about this thesis. Anxious for tomorrow's 
appt. with Garfinkle. I see the Nacerima as--beginning 
to view people--taking information and putting it to- 
gether. Concerned. Brent Oswald. Why did he destroy 
his essay. It was excellent. He's a wild fellow. 


February 1.--Began Jookingsateritual in ouresocaecty . 
To move toward our class. Great feeling amongst some 
members that we are "OK". Bob Keates, a real class 


"star"--Some group animosity begins to come out. My 
concern, How are we going to get there? Beats me, but I 
guess we're (on our waywe ltis going torbe diéifrcultyto 
get the class to begin to think in terms of process. 

Let alone to arrive at an emic awareness (consciously) of 
the class and its people. 


February .2.-—36,.Chi Ldren==ThissBooksd sotudents 
mixed not really concerned with who they are in the 
institution. I wonder, what is there attachment to it. 
It's interesting how their average day the same/different 
from 36--hope this all will gel--hope the process thing 
isn't forced--idea: Why is School a Drag? Possible 
contribution, you can use it, Is Friday always so-- 

Marc V.--~having a tough day. His group really turning 
tough on him--Why? 


Rebruaryal, -—slovaerw se don ty tink they Tiked 17 
today. Perhaps they are confused as to the direction 
thasearchiing? ue? goingeeei. certainly am. "Or what they are 
doing. I am. They couldn't see a relationship between 
themselves and students in the film. Maybe I am not 
being specific. A frustrating day. See what happens 


Wednesday. Groups seem more concerned with what is said 
and form of journal than they are about anything else in 
hen Thieves allewanet, torcontrol’gt;~ but* nobody “really “likes 


doing it. Confusion in my head--maybe more total 

class talks with less group talks and have the partici- 
pant observers: doing observations for whole class. Try 
to get it moving. 


February 6.--BYE. No Class. Are we really doing 
Freire? I shoud probably re-read Freire until I have 
itewmenoututhinkingneeMust aétertvras@rr- rt were not 
conscious. 


February 7.--Having whole class work together. Seems 


to work better. Why? Does class want an "official" 
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leader? I don't think so really. Religious divisions: 
Get into more stuff. Do Friedenberg tommorow. Go 
through it with the students (groups) journals to be 
done also I guess. 


Februarvii8 onkriedenberg=-Didn't seem too anterested. 
Felt it was a bit distant from them. He seems to be on 
"their" side. Bit concerned about today. Tomorrow, see 
what will occur. 


February 9.--Pretty good, »Dorl simply want) disecus— 
Sion and happy people? Class all talking. Lots of 
discussion. Read article, pp. 183-185 from Prose II-- 
Class really got off on it. They seem to be concerned 
about kinds of punishment they have had--mostly--maybe 
its a concern for ways they have been oppressed and put 
down. Class found the day interesting. 


February 12. --bYE No Classe. Can one really do 
Freire? The structure is there. It's lousy. A 
corporation school. Can one do “educational projects" 
Wiihunithis jstructures Wowsn Lt is a blt difficuir. 
Are we really doing an educational project or is it 
more of the same crap and I'm brainwashed so I don't 
recognize it. Process of humanizaiton is indeed a dif- 
ficult road. Am I simply trying a new curriculum, based 
on a Freire philosophy. In a structure where the two 
won't work...? Maybe it"s all me. But then education 
projects--will it happen? 


February -l Sos Amano ueeure why) Tl botherstoiwrite, 
I never really say anything. I don't think the students 
are horribly enthused. It's another assignment for them 
and they do it. How, or if--I'll get a thesis is totally 
confusing. Maybe I'm too worried about myself. Maybe 
something will happen. The kids seem resistant to 
change. Horribly so. The class went fairly good although 
I think it could have been better. Basically they say 
they want job training from school. Maybe it should be 
the case. 


February 14.--Wow. I wonder if I'll get anything 
together. But maybe. I hope. We basically talked. 
about the course. My hopes. Failures. Class. I wonder 
if they actually believe me. Maybe--I'm really frustrated. 
However, they did listen and I think they were interested. 
They are beginning to know me a bit: Talked about my 
ideas about education vs. training. Idea of creation and 
change. They are still” curious” about me! ‘thaki..-Am I 
somehow unapproachable? Anyway, tomorrow--schools and 
mental institutions. 
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Pebruarvadlonneavesdldn't read tti, ul explained: itmas 
I understood it and we discussed it. Seemed to go ex- 
tremely well. Hope this trend continues for the next 
bit of time. Groups working together. On topic and 
seem to be fully involved. With luck, good involvement 
even though ltseorfothestopic..~.Groupssaspendemoxestame 
evaluating than they do observing I think. Maye I do 
too. Monday. Hope to put it into some kind of shape. 
Form something. 


February 16.--BYE. No class. 
HenprUary l0e--Beginningutordortne serimpt. & 


Putting information & issues & ideas together. Quite 
involved. The school does effect them and affect 
them and they are seeing it now. Codification- 
decodi fication? 


February 20.--S.T. beginning to see some problems 
andware. posing. them.s.;Continuing theasguaptes | Script 
HoperulLivewillecome.off,  Dathinkesotteal still wondering: 
is this an educational project? 


February 21.--I believe the class is into this. They 
ares (Lathink) wobeginning~,tos lookwati thesschool from agnew 
perspective. Beginning to look for some kind of a 


relationship. However is it simply another assignment, 
Or are they becoming committed to a change in them- 
selves? I don't know for sure. 


February .22.--BYE.jsNo class; 


February 27.--Began taking pictures. Hope it's go- 
ing to turn out. I stild dont know) how posing problems 
will happen. Somehow, questioning seems to have sprung 
forth. I don't know what happened. How to get more from 
theLocerecalityeis¢apbig,problemsftor my -headiiel ydon't 
believe that the model of decision making is valid for 
this particular approach to education any longer. Per- 
haps we'll do it differently. I wonder what all is 
being internalized by all of us. 


BRebruuary «28%<-Stibl edoingeslides 4. Bat econcemned if 
the decision making model is any good. Too superficial. 
Do I have a banking mentality? Perhaps we can go to 
decisioa-making via problem posing, i.e., codification- 
decodificaton and then reflection-action upon realty. 
That isswhateallethis as about, reality, create reality. 
This way the process don't help but move in the direc- 
tion of change. Also decision making occurs via this 
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process of dealing with realities. How will all of us 
begin to pose problems? 


March Pl@asPinished piicturestakingttoday. fiathink 
this *i£Sipretty foodd.eul thinkethatithe scrist and film 
thing: was put together well. I think that they really 
put down what they saw the school to be for them out of 
their heads. Things seem to have recently and suddenly 
moved well. 


March 2.--BYE. No class. 
March 3.--BYE. No class. 


March 4.--BYE. No class. Must change and create 
a problem-posing model. Next two weeks are crucial. Will 
anybody buy the "new" model. Marv V., an honest person. 
Maybe he's just flattered me--who knows? I think that 
everybody is pretty involved now. Problem: how to 
transcend a question-posing relationship--perhaps via 
a look at themes, various models, problem-posing vs. 
geovevcone? I don*tiknow.moCan userthisestutt.forrso 
many purposes. Lesson Four, a real change in it too, 
and Five will also be a change. I'm also beginning to 
understand a bit better this problem-posing one. This 
unit won't fully: achieve it. But it may go a long way 
in the direction which is sought. ’ 


Marchy5?==Begqinesicriptss® tHopes i taalitgoestokaye 
Padéple Pari"? insgeémytogl ikebwhattsshappeninger.i think 
thatethey are =firmlyginto®questioninge? Lots ocfUcontuston 
BUuUtALCPreallytsounds*healthyeyel stillécan 'tgpreditadwith 
certainty where we are going, but we're doing it actively 
and are making our own way there. 


March 6.--Continue on scripts. Two groups to tape 
at home tonight. Others will hopefully finish tomorrow. 
I have definitely changed my ideas about this unit. My 
concept of what will constitute a successful unit is 
certainly changing. Basically the change is going to 
occur in heads or not at all. That is the first impor- 
tant step and that is a real CHANGE. 


March 7.--Finished scripts, and tapes to-go on 
Friday. Hope they are okay. My real concern is to work 
with class towards a development that will continue to 
move away from banking. 


March 8.--BYE. No class. 


March 9.--Must strive to become more closely associ- 
ated with problem-posing. Presented three of the four 
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group presentations. They were good. They were, I 
think, the "real" ideas, from real space, structured, and 
selected, and acted upon by the groups. Teacher (Peter) 
viewed the presentations too. Some conflict. I heard 
Dim trying. to point .out..to the wanious groups. his. inter- 
pretation. I think that he might operate as if there were 
only one correct reality. Want to continue with this on 
Monday. Then we'll consider themes which are common. 
Perhaps students will resolve that they are people with 
common issues and problems which can become spring 

boards for change and action. Marc, I get the impression 
chat athe, school.is cough on.nims eis, especially. aThe 
presentation his group did was perfectly good, but P. 

a bit rough on him. McKenna wants an objective system 

of marks. No way. 


March 12.--Finished presentations. Working to dis- 
cover common themes. This, to me, is crucial. Students 
taking it serious. I'm not really sure where we'll be 
going from here. We've certainly taken off in a diréc- 
tion I earlier wouldn't have predicted. I suppose we'll 
do themes. The decision model as problem-posing reflects 
the concept of decisions and change. Work toward the 
whole. Then a so-called conclusion and related things. 

I feel good/bad about the unit now. 


March 13.--"Doing" themes. Came up with a "banking" 
model with what people brought out. Good theme of silence 
seen with my relationship with Teresa. About 75-80% are 
really working and trying to put it all together. Dan 
Wyman--it's beginning to all come clear now. But you got 
to keep with it. Like Ken says. It isn't equal and 
before we just believed it all! I don't know how to get 
to the next step myself really. I do believe that we 
are on the brink of possible new awareness as a group. 


March 15.--Presentations are finished. We (mostly 
I) talked about Freire in terms of what we did. Talked 
about the ideas that Freire presents in terms of a 
dominant-oppressed interpersonal human situation. Looked 
at the model that was created by all the groups. Con- 
sidered implications. Looked at mentalities of education. 
Banking: accept; Question: doubt; Problem: belief in 
change; Praxis: Commitment, social and political. I 
think that there are a few who are just putting in time 
here and the two girls still rarely come to class. Most 
are really going I think. Especially Dan. He is really 
beginning to pose problems to himself and with others. 


March 16.--In many ways we haven't gone far enough. 
We did go aways though, and that has been well worth the 
trip. 
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March 19.--"Finished" the unit. I really don't 
know how I feel. Actually I don't feel finished. It is 
asbit of a. letdown; feeling. | L.am still not sureshow 1t 
all went totally. The questionnaire seemed to go really 
well. I suppose. who can really tell. I'm not as happy 
co, finishe®as Lethoughtel debeswhen L first. started. .0ts 
a bit scary. It is really a beginning and we had to 
stop. Hopefully I'll be able to somehow create a situation 
where I can become more effective in my "new" role as a 
teacher vs. my "old" role as a teacher. The unit was 
valuable, personally, that sense. I hope the others in 
the class who were also involved keep moving in a direction 
that is hoped for in my mind toward praxis. I guess 
tate shit: 
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APPENDIX C 
STUDENT JOURNALS 


The following is a journal that is representative 
Or tie combined rour journals. ct to taken trom all tour 
of the journals. Again, it does not reflect fully what 
occured. I would also’ liketo point out that’*the yournals 
kept by the four groups do not continue throughout the 
enerre unit. BY tie time we gow to actually doing? tne 
script and the filming they were so busy that the journal 
was not continued. This is unfortunate in many ways, as 
it is during this time primarily that most of the "move- 
ment" which occured took place. However their Theme- 
Interpersonal Relationship-Tactics chart and some of the 
statements made by them at the unit's termination and 
the questionnaire which they filled out indicate sort of 
a result of what happened from the time the journal was 
stopped until the end of the unit. It is unfortunate that 
it doesn't better show the movement as it was occuring. 

January 16.--First reactions. Nobody knows what's 
going on. Talk continues speaking of evolution of our 
planet. What will happen in the future. Everyone is kind 
of bewildered and you can't start an interesting conversa- 
tion when you don't really understand what the topic is 
about. Any discussion before was rather put on and we 


realize that you can't talk on something we really don't 
understand. Topic turns to upcoming exams, new teacher--. 
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Problems arise in choosing a participant-observer. Nobody 
wanted to accept the job but we later picked numbers. 
Larry feels the course is to have a goal in life and try to 
attain it and in this way make us more mature. Doug is 
interperting (sic) itimmithe wayethatgwe mustebe ready, 
for change. The two are beginning to argue.... 

We are in midst of change, a very puzzling feeling 
seems to be among the group. We are beginning to take a 
look at our lifes. Discussion kind of came to a halt. 
Lots of confusion is involved. 


January 18.--Larry tries to become leader of group 
by dominating discussion. Doug and Larry compete in dis- 
cussion. Each try to dominate with their own inter- 
pretation and opinions. David says nothing. He becomes 
a subordinate character of group. Group does not discuss 
Gepickconstantly. They continue to interupt (sic) by 
fooling around--. Nee 

We get to talking about the course and figure if it 
goes well we will be able to get along with others and 
understand themmore fully. Then we started talking about 
other things pertaining to our personal lifes. 

The objectives we are discussing seem to relate to us 
in a classroom situation. Then take it out and apply it 
to the outside world. A mind blank has formed between us 
and we seem not to be able to discuss or talk very much. 
We are confused as to how this can and will be applied to 
our outside life--. 

Marc is always arguing because he simply enjoys it. 
Doug reads and no one listens. Reed and Marc don't know 
what is going on. Marc feels like chmnging in years to 
come so he said he will. Rudy agrees because he said 
its nature. Reed agrees because he said the world will 
change. Doug: because everything around you changes. 
Luch: I will change because you want to be up to date & 
not an old timer & if you don't change the world won't 
Wade, foraust «Conclusions telethinksthatianythertuture 
people in this group will change without really knowing 
why. They just want the world to change. No one likes 
thisetopic. 


January 19.--The beginning picture was first sug- 
gested by Larry. He felt we could develop a good story 
by opening with picture #5. All agreed with this except 
for myselive, befeltustartinggwithapicturest5,_was very 
typical and I wanted to start with a picture that would 
produce a unique introduction. I picked #3 and suggested 
a story..to go with this. Doug and David both agreed’ with 
me. It was a life story of an Indian boy who was born 
immassmali@cabin w«picturchiGia EberryasStildgdidsnotwagxee 
and we began to comprimize (sic). He arranged the pictures 
in a different order but with the same basic story. We 
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all liked this final story and agree to leave it in that 
way [see story in next subsection--T.J.]. Chuck is 
missing today. Dan, Bob, and Bob all gave their views. 
Each lined their pictures up and explained the story. 
Keates's story was selected. “Here's how it went. [story] 

Group has decided that the picture with the truck 
Should be first because that is how the guy got there. 
Mare takes control of the order of the pictures, some 
disagree and try to find a better way. Then Marc changes 
his own order. Doug makes up the story & Marc arranged 
the pictures. Then everything is rearranged. Everyone 
has a different story. And no one agree's (sic) with 
each other. We are trying to make deals in what order 
the pictures but it doesn't look like anyone is agreeing. 
Reed decides arrangement he took control and took every- 
one's ideas & come up with an arrangement everyone agree 
on. [story] 


Januarye227--linmea dittiletbimmiest. GDontcaknow 
what's going on---All members participated almost equally. 
No quiet, idle members. Every member was interested in 
completing assignment. 


January 30.--Everyone is confused on what is going on. 


February 2mcsWebiiastiiel& chatetheeschiool-ortinstiS 
tution described in the book seemed to be very routine and 
formal. The boy seemed to be only carrying out the dull 
routine by habit without learning anything. The same is 
happening with us. Go to school everyday. Same thing. 
When class is over. Only thing you can do is look at the 
fricking fish all day. Football machine should be free. 
Our group is listening to what is being read. Our group 
seems to be quite interested in what's being read and this 
is being showed (sic) through facial expressions. Every 
one seemed kind of vague about our reaction to what was 
read. Until one of the students gave his reaction to the 
reading. Doug answers questions. Going to this institu- 
tion isva ritual; people do it; butedon't- really know why. 
Our school has more freedom, i.e. you can talk out of turn, 
run down hallways, and can have spares. But you must go 
to school everyday and you learn most of the same things. 
The school in the book is more of an elementary than a 
High School. Marc doesn't get much out of Socials. Every- 
one disagrees with Marc because he never gives a straight 
answer & also he wants to get even with the rest of the 
group because they don't think he's funny. 


February 5.--Had a film on "Teaching in Madison High 
Schoohbal mWangotidalbi tteih the topie aeehirstyebuv then 
started getting involved. Discussing the film, we came to 
a conclusion that the atmosphere was a lot different from 


178 


at out = 
pawaty bens. SVB 
wise sis | 
[y2od 3} onew od Flot: 
Youit sds Aoiw seated Se 3) 
ss71sit Jop wire sid wor” 
emda, perdspsa qa RD 
sepnecl? OxbM soit ew Aettad! b 
fepnetth SisM vo Yess ont eae 
sfevtavs bsonsrxeed ai prtadat ae o edt —_— no ur 
dtiw (Ste) a'senRe Age, om) Br } code tnersthib s esti <n 
sbte aadw HL eleeb ets pe ps |W +texito. dose 
Perr sibs at snoyne "bolt OL ‘gaouh 3h avd eexutoiq: eds Z 
-yreve soot bas fides Ado3 3a) jrwmepnexts esbioeb beet — 
syrps snoyzsvs de iB" figtw a amoo ® @sebt een 
_  {yxeteleno | 
| ray | 
wort 3+’ nod. .taolk aid alieit is ir==,S8 I as 
. yilsype 4zomle botaqioitisy) eredmem Dike Peioe ‘adit a. 
ni badesisint ssw Yedssn yee .stedtionm. olbk ,tetup on on 
| | dasmnipiees ‘paisetquns 


no @nidp aL a26qw 10 beevines ad onoyrava=—. ve Beet Bart = dis 
y 


77 | 


«testi te f[oadba srg dart ofed Peors . i hhe® 
bits Sattsor wieve od od Bemooe dood Say al BSG nolLtud 
fib sid auc pusyaiso Yyind: at of Horisst yod eft  femxrot 
at omea of! .prcdique catdrssl suodtiw aiden yt. eaistuox 
mnt Sire & -yabynes looted oy OO at eee prinegqen 
sd3 dn doo ut ob mah coy entidd vin  .tevo ga testo cenw 
est, ad 'biveda siitiosm {ikdtoo® J¢eb fie mete pnistoix? 
quotp 100 .beés poisd ef oedW od pained atl eb quore uO. 
ald Bis Bbox poled e'tadw oi Beveoustih of tated of) ember | 
yxerd senotdesrqxe letued dppowld (abe) beyore, pitedsi = - 
a6w det of cotsosex WoO tubda odpsv tO botd bemsee sno 
oft of moktosor zid svep einsbiste ate to-eno, Dbsoth »baox 
-udjgent eit. o3 pens anolteaeaup arewatis yued pribssr 
.ylw wont Giless 3! seb aed . 3 hoob siqosy feutin @ ek mort 
,awwt tose Afas nist) Woy .e.4 \mobeext otom eat foorioe xO vw 
op taum Joy Jee ,setsqe over 165 bes,  eyswiled vata 
.sunadd one edt to feom mréel voy bas a tooo Loorine a: 
& neds ywetuomets eh to o1om ef Aood “= Loosina™ 
ae vafeiooe io avo doom 299~ d' nes pout 
ae tata 6 eovlp an of sauaced omeM AP: 
aiff to tabt cone neve Joe od Binaw on oie a7 
nl arent Acckrie Jeb oe ae 
7 ray 7“ 


os oI a oa pr are we a nag ea 8 900 ow “ti oe - : 


slic - Ps 


our environment. Mary-Ann keeps changing the topic, and 
gossips instead. Everyone is getting edgy. Discussion 
Seems to have come to a halt. No oné's to involved in 
topic. The teacher of the classroom in the film seems to 
have control of the class. The teacher in the film lead 
the class and wanted exact answers. We all talk about 
cars because this is boring. Topic is shot, not interes- 
ting. Students misunderstood the course or what it is 
trying to achieve. People in this group want attention. 
Both classes in the film had the teacher controlling the 
class and the dicussion by his questions. In the second 
class the teacher lead the discussion by his questions. 
The first class was more factual and set. The atmosphere 
of both classes shown was very regimental. There was 

no talking out of turn, the students only said something 
when they were asked, and expressed no individualistic 
qualities. Larry says, "They acted like robots." 


February 7.--Most sof*thetpeople invaurtclass 
responded that here in Austin O'Brien there is (sic) some 
similarities to the idea of being divided into groups. 
Ours is classified by grades. Also male and females is 
another classification. More people getting involved & 
responding to the questions. Idea of personalities. 

Danny suggests dividing class into clique groups. Dif- 
ferent people feel class should be divided up differently. 

Marks and exams are what really count not too many 
teacher care about how hard you are working. I think - 
everyone agrees that they are treated differently because 
of intelligence. The way you act. The way you feel about 
things and also the way you look. Clicks: 1. Larry, 


Doug, KemplibDavels 2alaReeds=individualk;, ws" srenit=— 
indi dual “e4aehuch piboud, *Ruda PIMarcy.=Ss SP icharlie (*pan, 
Bob, Bob; 6. Girls--maybe Marrianne by herself. Reason 


for clicks, school, sex, friends, social power. 

There are systems of classificaiton in Austin 
O'Brien. People are split up; the smart people go into 
aliisre0 212058 308whallenstLow wre anmloye2ay 33 and people 
who have: no: hope -are iin. 15,525. »\Peoplenini:thisclass,are 
classified by cliques--people in this class are classified 
by sex--Dan is dividing up the class into cliques. 

When divided into groups some do not like the group 
they have been placed in. It reflects the facets of their 
character as others see them but contradics (sic) to as 
the individual sees himself. 


February 8.--NIL--Due to bad weather. 
We are reading "What the schools do" by Edgar 


Friedenberg. Everyone in the class is just content and all 


listening to Todd. There are a few interjections by a 
couple. of people... Isthink a lot of;people are realizing 
new things about school. We are now discussing categori- 
zation. 
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I feel most people agree with the article. School 
makes you a school child. Teachers have commonly said that 
this is nothing (school) compared to the outside world. So 
what good is school really. Most people in school & out of 
school are categorized. I think most people view school 
the way they view it because of all the barriers and how 
Students & teachers communicate. I think that all has 
something to do with it. 

Some seem to be a little confused about what has 
been read. No one has made an effort to put the class 
moving into any one direction. Things that was really 
never been questioned for about your everyday life at 
school is questioned. The class now seems to be moving 
ahead and asked themselves just why the school admini- 
stration do certain things that really doesn't (sic) 
have anything to do with them. Why they have to know 
certain things about us? 


February 9.--Got a new pen from Doug, mine ran out 
of ink. We began a discussion on the topic in the book and 
people began participating. Girls all remain quiet with 
except of few comments from Mary-Ann. All people give 
comments of dislike or rebellious past experiences toward 
strictness within schools. The people at the back of 
each row dominate discussion. Larry compared schools with 
countries having a great deal of power. He stated that 
both try to display their power to get the upper hand. 

We talk about cruel ways strapping can be given. A 
conspiracy exists about what we are doing in school. We 
see that the way the school is run. We talked about who 
we would pick if we were an employer, either an 86 or a 76. 

People are talking with themselves about elementary. 
About how teacher's punish them or their friends. When 
a question was asked many referred to other schools instead 
OL -theiatown. Litliethinki ith ateis mositywent, back,jtos;elementary 
they would not let a teacher strap them. Most of the 
students in class were interested in thetopic of discus- 
Sions about school rules and regulations. 

Discussion starting to be built, we seem to be mov- 
ing. Everyone kind of adding their experiences & learning 
about school. Everyone seems to have a different idea, its 
getting very confusing, everyone offering stuff at the 
Same time. Talking about power. Who has the power any- 
way? It is power over us: Part of it is the way power is 
arranged. The counselor has power. Class seems to be 
moving in a direction towards change. In an indirect way 
I think we (are) just trying to depict the role of the 
public, school administration and so far down the line. 
Class is changing and going more deeper into the topic 
instead of looking at a person as numbers, they think that 
you should look at the person. Someone with a low mark is 
Still a good person. Topics seem to keep changing, but 
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still under the main topic of power. Ideal of depen- 
Gencesbeing brought up. 

Most students I think are trapped in little groups 
and talk about their group only. Discussion now the 
students are starting to discuss how the teachers give 
you advice. Some people are talking about something 
on their own--probably about school. 


February 13.--Larry begins a discussion of the dis- 
advantages of school. It serves to separate people. 

Kids with good grades are given more of chance by teachers 
and dumb kids just sit through. Doug has controlled the 
discussion. Larry states that education is general and 
training is more definite preparation for the future. 
Everyone agrees with what is said. 

Dan started reading his answers. Dan is acting as 
a kind of a moderator in this little drama. Dan does not 
usually talk like this. Dan continues his role and 
Chuck... is like someone in the "HOTSEAT." Chuck will only 
talk about something he knows for sure about. The class 
as a whole seems kind of bewildered now and are not sure 
what is the topic. 

Doug starts discussion. Rudy took interest in what 
Doug said. Mare argues with Rudy and Doug. Marc refers 
to math class. Everyone except Marc feels that school is 
imporuant for a job...) Marcyusaid thatialkleschooledces, is 
keeps vou off the street. Whole group is silent for 
awhile. Talk begins on career nite. All questions are 
sort of focus on Marc because he doesn't agree with the 
rest of the group. Marc writes on Rudy with a pencil. 
Doug asks his questions to Marc mainly. 

We have just been given papers on education. Every- 
one is giving their own ideas & answers. Mary-Anne's 
getting a bit angry with me and Marlette. Everyone's 
giving pretty interesting ideas. Chris & Carol are 
arguing on a good point. Lorraine is getting involved 
on arguement. Chris is frustrated. Too many ideas 
arrousing (sic) at one time. Lorraine seems to lead 
group now. She is’ explaining 1t all ‘to*’other members. 
Ghivits@s tills trying cosget shemspormntieacross. Marlette 
seems bored as she pages through a magazine. Terry and 
Chris are disagreeing a lot. 


February 15.--Mental institutions have many similari- 
ties with school. They mold, you to fit the system they 
are for. Schools also mold you into this system. School 
LSekibke sasmental AnStitution motsexactly butevinganvindi— 
rect way, yes, I think that colonization is. the one that 
applies to our group and most of the other groups. 

School tries to mold you to fit into the system. 
School tries to change the individual. Schools: They 
try to make us into a model student, They try to make you 
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an average sort of person, They look at you as a number 

and not really as a person and how well you do in school 
(marks) has a lot to do in the way you are treated. 

Credits are what people are here for. Doug--conversion, 
Luch--colonization, Marc--unconversion, Rudy--colonization, 
Reed--colonization; Mark feels bored with school. 

Dan--~school is trying to teach me something I pro- 
bably won't use when I get a job. I also f--- my head. 
Bob--Trying to mold me into their system--and I don't 
want to go. Chuck--I'm in school because its against the 
law not to and its--schools are pretty good sometimes; 
Keates--School for me is a social club. For Mark Veronas-- 
School is a stage. He tries to provide us with laughs. 
Maryanne Paul--School provides her with a market place for 
boys, School turns people into social outcasts, drug 
addicts, education students who will benifit the community 
as a kind of robot when they go out on their own, schools 
get girls pregnant. 

Doug begins by expressing his opinion. He feels he 
has accepted the situation and taken the reaction of 
colonization. We all agree. Begin discussion on the 
article as a whole. Doug says the school has made him 
mental. Its a relief when you get out of school. The 
comparison was justified. 


February «19. =-Larky.begins pby, stating wewshowld)bring 
out,the;classes (sic),hostilities, sfeelungs, (fears; and 
all ather emothing.s(SicC) i. ideas which weamayeinchude: 
conformaus ,-robot.routine ,.conbrohLeandeauthority exhibits, 
one person pushing another, provide social roles, sexual 
roles, makes you mad, sick, molds your outlook, teaches 
set of rules, causes separational barriers between indi- 
viduals which continue after school, boredom, stagnant-- 
never changes but students do, no emphasis on individuality, 
deceives you about life. 

(3) Austin O'Brien High--good "wholesome' institu- 
tion of knowledge, (1) Houses--subu¥rbs, (2) Bus coming in, 
(4) Hallways (5) smoking area--students. are given certain 
liberties (6) library looks modern (7) chemistry lab-- 
modern equipment (8) Boy's hustle girls (9) Girl's 
hustle boys (10) dope smoking (11) beer drinking (What 
school does) (12) cafeteria (13) people talking (14) skat- 
rink (athletic) (15) games room (16) classes--try to teach. 

Pictures--script iW(storypabout, schools), The way® you 
see this school--teacher-student, student-student, 
Principal-student-student—-teacher, people» relating) to 
school and society--Doug writes script. Marc offers to 
help with sound production. Marc comes up with ideas for 
pictures. 

We are writing a script to go along with a set of 
slides about this class, this school, and how it fits 
with.our lite.» Lorraine»isywmakingsantoutline.anSurvival 
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of the Fittest is what our idea will be based on. Ideas 
are starting to come a little more easily. We are going 
to use armor and weapons as symbols of defence and ways 

to handle school. People relate to school differently 

and we want to show how they do and the different ways. 

We are now thinking about our next slige4. Lorraine seems 
to be doing most of the work & Chris is helping a lot. 

Now Marlette has began to participate in discussion. We 
arrive at the decision that our 4 would be on popularity 
and unpopularity. A few people are quite confused. We 
have decided that the fifth slide would be a person 

alone. The six slide would be a person and a cloak. The 
group is moving very quickly so much is going on that I 
can't get it all down. Some, just about two are not 
participating at all. Discussing the idea of new students. 
Decide that for our seven slide we would have a person 
walking by a door. Much discussion is going on. Group 
kind of straying off and on the topic. The eight slide 
will be centered around the idea of being trapped in 
today's society. Group seems to be go at a faster pace 
now. Ninth slide is on the idea of freedom. For the 
next slide Marlette suggested something to do with stereo- 
types. Kind of got ahead of ourselves, because we were 
thinking about our last slide. Then decided to back & 
decide what to use for ten. Mary-Anne conflicting with 
discussion. Now over powering the rest of the group. 
Tenth slide was decided on. All of sudden eleventh slide 
was decided on as a follow up of ten. Now the idea of 
the administration is being brought into it in the twelveth 
slide. Trying very hard to finish up the slide ideas so 
the script can be written. 


February 20. new experiences, friends, etc., limits 
thoughts & opinions, marks other things stimulate phoney 
cooperation between teacher and student--materialistic 
thngs, set curriculum, read what given, do what is set, 
power is structured by teachers, system of grading causes 
emotional problems, different marking system for different 
kids, show what is should be like in the last picture-- 
what Etycouldsbe Jake. 

Script: 1. suburban street, 2. buses coming in, 
kids getting off buses, 3. Austin O'Brien high--parking 
lot and front door, 4. Hallways-central stairs--people 
baying around, 5. ismokinguareca,’ 6... 1library;)/.)¢ 708s Any 
aetivity,;mlo. activity, 20. buses srolling! home. 

1. must attend school by law, 2. must have diploma 
for job, 3. schools teach subjects which are worthless to 
some, 4. marks and attendance are based for whether you 
pass course or not, 5. teachers control the class, 

6, %clickes (Sic) are formed, //. parents are led to believe 
that they have some control in school, 8. most people go 
through school without knowing what they did and why, 

9. school makes people so they are society inclined, 
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LON Some people really like school, 11, some people really 
gonet like school, 12. some people vandalize school, 

13. prejudices are formed in schools, 14. some people drop 
out when they reach the age, 15. some clickes (sic) have 
control of class, 16. teachers are distracted by students 
who don't cooperate, 17. school would be better if you 
don't have to come, 18. after the basics a student should 
be able to learn what he pleases, 19. many people are 
interested in automotives, 20. many people are interested 
in sports--Can't think of any more ideas yet and so we 
stay off topic and fool around. 

Pick up topic for slide 13. Now discussion has 
really got going. Much discussion over what we will for 
14. The idea of report card was brought up. Working 
on next ‘Slide.\*’Arrived at a topic*for“415th? "Dis'cission 
moved very quickly--then 16th was a follow up of 15. Very 
quickly the next two slides were chosen. Discussion moving 
Veny fast... ‘Topic oni the Wast,siide. 


Feburary 21.-=Pictures=-1. placing square in round 
hole, 2. teacher pushing people into class, 3. teacher 
giving person guide to the model student, 4. gym, 5. time 
and students entering class, 6. picture of different 
groups in class, 7. guy with 80% and one with 39%, 8. 

8. golden rules, 9. courses-metric & vocational, 10 

10. student boredom, 11. molding paper (student), 12 

12. credits on board and student working, 13. dressing 
room, 14. departmental knife, 15. machine in shop, 
16ksoutsidetinarink;el7?f handt&epersonjels. great escape, 
19. ledvingeschoolseate3230) 020. tWhowanesyou?. 

Picturerofglittlenk@dspin sirstigradea 2 cof fice 
seene,l3actwo kids*talking aboutcaxsubject: 

Beginning to write. 


* 

At this time all of the groups were taking pictures, 
taping their scripts and were involved to the point where 
I did very little except show up. The journals were no 
longer kept by the students as they were too busy with 


other things. 
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APPENDIX D 
STORIES FROM SESSION TWO 


The following four stories are the ones written by 
the four groups of students using the same five pictures. 
The five pictures were of a camper truck, a trapper's 
cabin that was overgrown with bush, a bird, a bird 


flying (the same bird), and a Sun Dance lodge. 


The girls' story.--On the third day of our holiday's 
travelling in the mountains, we came upon a clearing in 
the rough road, and we thought we would stop for a small 
lunch#sstoven joylethtermmitee: valews, 

We were looking out over the river, and suddenly 
we heard a strange noise, in the trees above us, and 
saw a big, huge bald eagle flying away (picture 1). We 
thought nothing more of it after awhile. 

We decided to go explore the woods after lunch. 
While exploring, we came upon an old trapper's cabin in 
the clearing (picture 2). We looked around in it for 
awhile and then continued our joumey further into the 
forest. It wasn't too long before we came upon a shaded 
clearing in the forest. In it we found what looked like 
an old Indian village that had been there for years, at 
least by the looks of it (picture 3). It was getting 
late so we decided to head back to our camper. We were 
nearly there when we Saw a small sparrow (picture 4) near 
our camper. (picture 5). It was the funniest thing because 
it never flew away until after we were off down the road. 


Apigroups ofsiboys,’ is'toryv-clhis;wserthe storyofthow 1 
obtained one of my greatest thrills in life, by taking the 
picture :ofiitheyraresit, biscd ainnAlbexttater Every year a 
returned to, myscabini anypine-hillsywhere Wk havererected 
photographing blinds for the purpose of taking pictures 
(pictures), of pictures 2 )i. 

I racnived ithatuwmomingriimemysetruck, (pitctomes a)tuo 
decided to seed out my old cabin and have breakfast. 

As I was cleaning up I happened to glance out the window, 
and I. saw the rarest bird in Alberta (picture 4). 
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I rushed to my photographing blinds and waited for 
another chance to photograph it. No sooner than I got 
there the bird alighted on the ground before me and I 
got my chance (picture 5). 


North Side boys.--It all began with a poor Indian 
boy being born in the wilderness with his tribal people. 
iba his early life he (picture 1) was free in a beautiful 
environment. The color and bird represent this (picture 2). 
He lived the life style he loved but with steady encroach- 
ment of the whiteman he was placed on a reserve. The 
small cabin was his home (picture 3). His life was then 
plain and boring to him. He was held down by daily rou- 
tines. The bird, not. flying, in the plain surroundings 
represents, this, (picture 4)..-The final picture of the 
camper represents the steadyencroachment of whiteman 
into the Indians land (picture 5). This forced the 
Indians to change their traditional life style. 


SOuthesSide boys.-7itsalleastarted when) George, my 
husband, met this real estate agent in the bar one night. 
This guy sold George one acre of land with a cottage on it 
in the middle of Sunny farm Resort Area right smack dab in 
the middle of California. 

When the kids got out of school that summer we 
borrowed my brother-in-law's camper and took off for Sunny 
farm (picture 1). This is just what George and I wanted. 
All the comforts of the big city without the smog and 
traffic all stuck together in a small town. Plenty of 
theatres, roller skating places and beach dances for the 
kids would allow George and I to sit around the air- 
conditioned cottage and sip beer from the refridgerator 
while we listened to our favorite music on the stereo. 

We were really tired of camping. This is just what we 
needed. 

We travelled on expressway 902 till we came to the 
end of the line. We asked directions from an attendent 
at a gas station and he laughed when we told him we were 
leoking for Sunny farm. He pointed at a gravel road & 
told us to go about 5 miles till we came to a train track. 
That was supposed to be Sunny farm. When we got to the 
track all we saw was birds and trees (pictures 2 & 3). 
Where was the marina, the go-kart tracks, the big long 
piers with long haired kids all over them. 

We went down the road about another 100 yards and 
found our cottage (picture 4). Looked like it was built 
by settlers from the Mayflower. There was nothing for 
miles. George got the bill of sale out and found a few 
little clauses he hadn't noticed before. We were stuck 
with this dump. But we still have the nicest cottage in 
the area. Most of the others don't even have roofs 
(pacluLen 5) (. 
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Three January “essays 


The following three essays are samples of the essays 


written by the students in January. 


Our Social Class 
by 
Doug Costigan 


In this class of people there is no real leader when 
Peatook.atyviteand nosreal spower struggle... Liathink this was 
because everybody in this class gets along with each other 
and everybody gives everybody a chance to speak their 
peace, (Sic)... I.think the, teachershad.aggreat.deal)to do 
with how this class operates. Both the students and 
teacher have made the class run differently than some 
other classes. Both the students and teacher have 
freedom so this makes us students work better and express 
ideas. 

In every other class I go to there is always one 
person I hate very much. But in this classroom there is 
nobody that I hate. I can get along with everybody in 
the classroom. 

One thing I have noticed in this classroom is of 
the quietness of the girls. They hardly ever talk in 
classroom discussions. Maybe its because the boys out- 
number the girls. 

I do not care where I am standing in this class be- 
cause I am enjoying social (sic) this year. This class 
is enjoyable because there is no pressure on you. 


An essay (complete) 
by 
Marc Verones 


I think this class is one of the best classes in the 
school. I guess it must be the teacher. Everybody co- 
operates and it seems that what ever we do we like it. 

I guess it's because we have a good time when we don't 
Haveany thing +6 do in, the, class. .J really think it°s<the 
atmosphere of it. You kind of do your own thing whether 
the teacher is in or not. You feel more relaxed and 
interested instead of tensed up and bored. It also seems 
like what every teachersays or tries to teach the student 
remembers more than in boring class. I really feel at 
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home in this class. If I have something personal on my 
mind, Ile can’ask for@the class off; “If I -feel®tired 1 can 
come in and sleep. It's a kind of do it your-self (sic) 
class. Every-one gets along with the students. I'm sure 
pretty well everyone in this class would say what I say 
and I know the teacher would too. Every-body (sic) co- 
Operates, I mean they won't leave you out. Nobody's 
prejudiced against the next person, No-one will leave you 
stranded if you know what I mean. The atmosphere isn't 

a drag like all other classes. We don't exactly get to 
sluff off but then we don't get bored of our minds either. 
I will all ways learn more if I can do my own thing 

while learning. Everyone gets along with the teacher 
because he kind of has the same ideas as us, the students. 
He's really fair with and if he sees that you are trying 
to learn but can't exactly, he will help you. dHe has no 
teacher's pets and he is fair. I know that everyone con- 
siders me the loud mouth but I still get along with 
everyone. 


Social 10 Essay 
by 
Carol Rosenthal 


This class has a very open feeling. And in some ways 
a very dependable class. Because of us developing topics 
the class tends to develop a very responsible attitude. 
This class is preparing themselves for the facing of the 
outside world when you're (sic) out on your own. It is 
a very relaxed and a very easy feeling is created through 
the actions that are carried out in this class, and the 
way they are carried out. 

I feel through my different opinions I have expressed 
in class that I in some small way but helpful way have 
made them realize different things they maybe haven't 
noticed before. 
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APPENDIX E 
SLIDE-TAPE PRESENTATIONS 


The following are three of the four slide-tape 
presentations. The presentation from the South Side 
boys 1S Missing aS it was, unfortunately, ruined.» To get 
some indication of the presentation the South Side 
boys did, refer to the journal and read the information 


fonyEebruary 19 <and20.(Appendex5C)?: 


Slide-tape presentation by 
a Group Of boys 


1. It is stated by law that all children between the ages 
of six, and fifteen must attend school. This picture shows 
a class of grade one students. 


2. Since this is the case of most people being shoved 
through school, most people go through school without 
knowing what they did in school and why they did it. 
Shows picture of people in the school. 


3. A lot of people are so frustrated and realize that they 
aren't really achieving anything they drop out when they 
reach high school and get a job. Picture shows a boy 
leaving school. 


4. But others stay in school just to get the diploma and 
receive at the end of grade twelve the diploma, which is 
not really much but enables them to get a job too. Shows 
a picture of an employer telling a student that he needs 
add plloma-slLorwearc job. 


5. Marks and attendance are the basis of whether you pass 
a course or not. Picture showing attendance sheet with 
the person's marks on it. 


6. Employers look at school marks and attendance and think 
if this kid is the type that was able to spend twelve years 
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in school, he'll be able to sit at a job for about the 

same time. School makes people society inclined without 
thinking about the society. Picture shows students standing 
in a ao regulated line (actual photo from the halls, as 

ee = 


7. After learning the basics, student should be able to do 
what he wants. Picture showing two people smiling and 
talking with each other as to what to do. 


8. If, for instance, a person would want to be a mechanic, 
he should be able to forget about high school and be 

able to become a mechanic. Picture shows three people 
working as mechanics--two are learning. 


9. Another thing is that some students are interested in 
sports. Some students only come to school for games such 
as hockey. Picture showing students playing hockey. 


10. But since this isn't the case in our schools systems 
today, people are taught worthless piles of information 
which isn't used in their life. Picture shows a class- 
room of students in the high school working at desks in 
rows. 


ll. Students sometimes realize this, and they don't co- 
operate. The teacher, on the other hand, makes it diffi- 
cult for these students as he wants control over the class. 
Picture shows teacher at the head of the class. 


12. Teachers are distracted by these non-cooperative stu- 
dents and they go as far as violence to maintain control 
and order. Picture shows a teacher pushing a student 
against the blackboard. 


13. Also at an early age cliques are formed in school and 
continue to separate us. Picture shows groups of students 
sitting with each other while others are excluded. 


14. These cliques have some control of the class against 
the teacher. With cliques, used the right way, the clique 
has a better chance to succeed. Picture did not come out. 


15. Also of concern is the amount and the type of material 
that the teacher teaches. Picture shows a series of class- 
rooms lined up in the hall with various subjects being 
taught. 


16. Schools should make students to feel more like a person 
inatead of a.prisonex., Picture .did not .come out. 


17. Some students, because they are prisoners, have an urge 
to vandalize. That's why the smoking room was closed. 
Picture shows the smoking room closed. 


aalane 7 2 eect ao awo. 

a ato F 
as ,elied sed nose per a Biudos) « 
( rt ( iy! j ; if 

4 a Fi ad ° . 

ob of Side ad 'bLuode Seaburn | 

bos pitiines aslqosq “ows end 

Ob od saw Od. 


olmertierr 6 sed oc here Bie cn dines oe att 

sd.oms Loofss Apitidoeds Jaetot oe ey tn 
slaosq spadd aworle suuso re okm 

sR eae EES Sts ov} +252ARAboM am enuscow 

nt bod eexstnr-ets shiney rte omar Seat al ypide. 2 xodgonk .@ 

dove somee sot Loeroe oF amedp vine adjnghuse smog .ettoga — 

.yotoed poivyelq etnsbote gatworte suwIoLd “uxsatoad 26 a. 

» ses - 

arataye aloorse ro Hi sas9. ste 2 nes aids sonte juve OL bag 

notismrotnr to easly evetisadw dipded ons alqoog: " a 

-senis 6 awote sxvtnid ets! thede ab beay 3° nek oidw- 

ni #Aesb ds pdiotxsow LToorbe opti sat mae atnebuse to MOOL > 


: “SS : 
* 5) 3 oy i - 
=05 3' job yeds Oas ,eids Sssilssy sanigenos, ad nebute -ft a 
-j2%ib 2b eddan baad 2adse ed do ,vedeng? eff (938 
weet dds 'Yave: Tovtnon Bene od 26 ethishnte sess dotesioe. 
,Basio sft Jo bead Sid +h 2ernese ewors. exusjoit 


-use svidersqooo-hon sreds yd betositeih ste etedeeer SL 
[ot#ano nistuiem of sotefoly da et. se op yedd Bass eshed 
diebuUse § pn iizog tasbe 8) BWode emuoED:  tebro bas 
bisoddosid a 


bas Looting oir homiot s35 aeupils Spe Ylteo ei ee A cask et 
etnsabise to “equore aweile srpstore ab 7 : 


SIE ILI 
-bobuioxs ots evens siidw xodeq Amel an ae a 


teniaps eeslo o> to forages oe aued peuple. 
supiin oft . yaw tliat eid boee =, 26m 
.tdo sno> Jon Bib saud'pid “Boose 


lebxstem 20. says edd bins Savon ous 3 
-aasio to egluea 6 awende atuias 
pried asmardue srofrsy ri iw that 


pe ge 4 


18. Some people like to be daredevils which in one way is 
good and in another is bad. Picture shows a kid hanging 
on a rope. 


19. To finish, there is a very unfortunate thing about 
schools and that is that they are prejudiced against some 
and keep prejudices going. Picture shows a person in 
black being beaten by a person in white. 


A slide-tape presentation by the 
gGiulst! C'S urvivalfromtthe Mittestt!! 


1. Once upon a time, since the beginning of ages, man has 
been separated into categories. Take the caveman for 
example; those who were weak perished; the strong sur- 
vived. This continued throughout the ages right up to the 
present day. It has always been a fight for survival. 
Maybe today things aren't as physical, but the fight is 
going on. Even in schools this is going on. Everyone is 
in a category; those who are strong and those who are 
weak “Who!-is ‘going to win. “Only timeiwill ‘tell.-4 This 
shows a picture of a caveman. 


2. Some people are introverted. Pressure, people, the 
whole school society seems to be against them. These 
people are shoved into little corners and left to rot. 
That may sound sick, but people do it that way. Picture 
shows a girl sitting in a corner all alone. 


3. Now what about the people who have all the friends, 
brains, looks. Do they really have it going for them? 
Are they truly happy in one big social oneness? Picture 
shows a group of people together in the cafeteria. 


4. Time. . .the hidden factor. Some people must find 
that word very important. The whole school system seems 
to be based on their time. When to come, when to go, 
when to do this, when to do that. Yes, time is very 
important. Picture shows a’ clock. 


5 J Our next setof Slides shows the two distinct categories 
of students of the school. White is dominant, black is 
left out, unwanted. White appears to be in a hurry. The 
door represents a very real barrier. When that barrier 

is shut, no one may leave, only enter; and once inside is 
there for good. So it would seem. Picture shows two 
people dressed in white in a room. 


6, Black is not well liked. He is tied down. Maybe he 
doesn't do well in school. The pressure is on for better 
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marks. Picture shows a person dressed in black sitting 
inaa chairiwhichvhekis tied«to- 


7. He needs someone to set him free, because he can't do 


it by himself. Picture shows a girl helping black untie 
himself. 


8. The white has now cornered the black. Even so called 
freedom there seems to be no way out. Picture shows two 
people in white pushing down a person in black. 


9. Black has been dealt with and certain things have 
been made clear. Picture shows the two people in white 
walking away. 


10. Black seems to always be in need of help. He is 
classified as a sort of lower class, he act this way. 
Picture shows the person in black begging a teacher. 


ll. White always seems to be doing so well and knows it. 
Black is put down. He is a failure and is repeatedly 
told this. Picture shows the two people in white 
standing over the person in black and are talking to the 
person in black disparagingly. 


12. The people in white have a reputation to keep up to. 
Status? Maybe. They feel that destroying others will 
prove something. The white is always showing black that 
they are stronger, doing what they please. Just what is 
the white destroying? Could it be themselves. Picture 
shows the two in white destroying property. 


13. The person in black is forced to repair the damage. 
He is again placed into a category of the one who has to 
fix everything ruined by the white. Picture shows black 
repairing the damage. 


14. Our last set of slides shows how we wish the School 
society would and could be. Can it? Black and white are 
joined together with the administration. Picture shows 
black, white, and the school working with each other as 
they walk together. 


15. The categories have been taken away. Things have 
become human. No one is a computer card any longer. 
Picture shows numbers being removed from people as they 
become people and get up off of the floor. 


16. People have come to terms with each other, have 
accepted each other and are working with each Gener. 
Picture: shows the white, the black, and a teacher all 
working with each other. 
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tin die Loe a Good ting to work for, but Tt 1s sad to say 
that this is only what is wanted. This is how it really 
1S...; picture shows the person in black on the floor 
being stabbed by the two in white. 


18. Someday we will end the fight for survival and we'll 
be together. However time will tell “Picture siows the 
word survival on the blackboard. 


(Although twenty pictures were alloted, this group 
used only eighteen for their presentation.) 


A slide-tape presentation 
by the North Side boys 


The series of one to twenty pictures that you are 
about to see is what our group thinks school really is. 


1. Schools use marks as a device to stimulate work among 
students. A system has been set up so that marks carry a 
great amount of value. In many cases a high school diploma 
exists as a pre-requisite for a job. The marks must then 
be attained in order to attain the job. Picture shows a 
teacher talking to a student at a desk and pointing to 

the board which has the word "marks" and "credits" on it. 


2. This system of marking may not although-be fair in 

all incidents. One student who may study hard can get 

a 39% whereas another student who does not study or apply 
any effort can attain an 80%. The person with the lower 
mark may be a more honest and a better worker yet for 
some other reasons gets a "mark" which does not exhibit 
his qualities. Picture shows two students holding cards 
with marks on them. One can see they are classified 
according to this marking system. 


3. Because of these marks friends are separated and divided 
into different groups. Marks then present themselves as 
barriers between people. The marking system of today 
further divides the people to a diversity in the future. 
Picture shows two "friends" who are walking in opposite 
directions as they are following a sign with various marks 
indicated on it. 


4. The seriousness placed on marks applies great pressure 
on the student. These pressures may result in many un- 
favorable reactions such as quitting and not being able to 
make their future. Shows a student planning to kill him- 
self because of a poor mark pinned upon his shirt. 


S, They teachers) authority" i.seportrayedwin this picture. 
The hand exemplifies the teacher's continued power over 
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the student. Picture shows a student looking up at a 
picture of a huge hand which is above the student. 


6. This power enables the teacher to mold the student 
along their own ideas or patterns. The student then 
lives for the teacher and becomes a type of robot or 
stereotyped student. Picture shows a student sitting at 
a desk in a position which indicates he is angry with 
what he is. 


7. The student is beat into conformity. Placing a circle 
in a square hole symbolizes the examples where a student 
is. forced#into?aé posi tionedn whichehe doesanots. fits 
Picture shows a circle being pushed into a square. 


8. The' teacher presents the student with his plan for 

the model student. Picture shows a teacher standing on 

a platform which is way above a student and the teacher is 
giving to the student a plan for the model student on 
aICaed . 


9. This impersonal environment forms the student into a 
machine. Routine becomes a dominant factor. Picture 
shows a machine doing nothing in a room. 


10. The student waits for the glorious Friday where he 
will be able to leave shcool for two days. Picture shows 
two students anxiously looking at a clock with a Sign 
Saying Friday. 


ll. Monday arrives and the student drags himself into 
class for the dull, dreary Monday morning. Picture shows 
a student coming into a class on a Monday. 


12. In the large educatonal institutions of today students 
are reduced to a number. The impersonal teacher knows you 
only as a number and the student looses his individuality. 
Picture shows a teacher talking at a student. 


13. Groups are formed within the class and individuals are 
lost. Placing a student in a situation like exists 

causes separation. Picture shows a group of students all 
working in the library alone. 


14... The student is yet Still forced to attend. The student 


may want to choose physics, but English is needed for your 
diploma. Picture shows a group of students being pushed 
into a class by a teacher. 


15. The student must comply to the "Golden Rules" and 
conform to the system. Picture shows a teacher pointing 
fond 1st, O14. .oOLden Rules «lo be followed. 
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16. Students take part in games, but teachers referee 
1t. Picture shows a sporting activity being played by 
students and contro lled by teachers. 


17. The student becomes restricted, limited within the 
school's environment. He is constricted. Shows a pic- 
ture: of ahschoolcwith: a ifence taround fit. 


18. "The Great Escape." Student 5794 tries to escape 
his school environment but will be stopped. Picture 
shows a student "5794" trying to climb out of the window. 


19. Student "5794" is bored. He does not agree with 

the curriculum, but the teacher thinks the curriculum 
agrees with him. Picture shows a teacher telling a stu- 
dent what to do in a book as the student looks on, bored. 


20. We think the school exists as a stagnant institution. 
The student is changed when he enters the school, but the 
school remains the same. We feel it should exist as the 
exact opposite situation in the future. Schools must 
change to comply with the students' changing needs. 
Picture shows a student with his arms spread out ina 
locker room. 


Some Concluding Statements 
The following statements are based on conversations 
I had with the rest of the class, final essays, and some 


comparisons made with earlier visions. 


"Next we would do films predicting what the school 
and world will be like in the future, thus allowing us 
to prepare it for the change. Do work, in groups or 
films that will show the change here as it comes while we 
work on it. Find answers to problems and questions and 
make films on these, and then may find other questions and 
other answers, a continuous circle." 

--David Hornig 


"We should talk about what we can do about the present 
school situation and how we can improve it so it will be 
easier and better with everyone that goes to school. We 
should now go and do films on how we can change our present 
school situation. We should have talk-in with other stu- 
dents and teachers and see what they think school could 
and should be like, so we can get an idea of what people 
as a whole think school should be like. We should look 
back and see if we were really solving our problems at 
present or making them WOrse+__noug Costigan 
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"We should pose more questions. After this we will 
look for answers to all of these questions. We would try 
to determine our own answers. We would try to determine 
answers that should be changed for the better of our 
society. We would try to change doubt in class to a belief 
for change. We could use this understanding of a commit- 
ment Co! change to the life outside of class to what would 
be a better way of living in our school and even in the 
community. People could use the change and really commit 
themselves to change this community and even our city." 

—SWaLrryeeyimnyk 


"I think we should continue along the same pattern. 
The development would be continuous. A cycle of change 
and re-evaluation would be created. Some people are at 
the level of acceptance but most I feel are questioning 
as was displayed in the slide presentations." 
Ken Logue 


"Get out of the classroom and look at what's going on 
then back to class to discuss observations. Go to another , 
high school and see what goes on there." 
--Bob Keates 


"I think if we were to continue we should keep on 
about how schools are divided up in two categories. The 
dominant and the know-all administration and the less 
powerful and the take-all students that take all the 
garbage that we are fed for granted. We should set up 
an equal class. We should question everything in this 
class. Another interesting project would be to make a 
tape of a class (made up) of where all the students 
question the teacher. The teacher would get upset because 
she or he doesn't know the answer. They would probably 
come up with an answer 'Because,' or 'It is just that 
Way." (Other than that I don’t know how to continue. 
These are ideas that would have to be perfected. Some 
people don't want to do anything but some would like to 
follow, up on this course. 

--Bob Julien 


"One: try as a class to move in a more positive 
direction. Two: try to talk more with each other and 
even teachers. Three: we should think more about what 


direction we are going and why. Four: If we know what 
direction we are going in, it makes life easier and 
better. Five: we should keep preparing ourselves to 


Ww 
want to move on. --Carol Rosenthal 


" 7 eit 
More written work. --Reed McAndrews 
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"We should do more slide shows. This time do one 
looking at our school and another institution, as well, 
and see how it all relates to one situation." 

--Theresa Saretsky 


"We should just face the problems that we face in 
chaseworld.— 


--Luch Braldo 


"I put all my checks in the middle because I feel 
that a compromise is the best that can be worked out. 
True freedom must wait." 

--Brent Oswald 


"Before I didn't think of anything--Now I am thinking 
about a dominant power and want to figure out how to get 
rid of it. I'm a bit confused. We must work to under- 
stand, then go. The whole class does have the potential 
to 7 dovy1t., Must keep working. sl doubt but L’minote sure 
where to go next. Want to figure it out--I need to work 
with more people to continue. I could work with Doug." 

--Dan Wyman 


"School is different now. People are treated 
unequally based on artificial marks and personality, etc. 
I'm noticing new things in other groups and I want to go 
from there." 

--Christine McNally 


"This class kind of gets what's going on now and 
so we should continue. To find out how this will all 
tlirn Out Will have: to walt Until we do it. 

--Charlie Polturak 
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